RAISE Case Study for Ladywell Green Nursery and Infant School, Newtown, Powys
About this case study  
RAISE has enabled us to ‘think out of the box’; it has opened up for us opportunities for children and parents which we could otherwise have only dreamed of!  We have been enabled to develop a range of initiatives which have supported our target group, which has included some of the most disadvantaged children in our school.  These children have been targeted for a variety of reasons and include those with issues regarding attendance, baseline results, low self esteem, behaviour difficulties, underdeveloped literacy skills (focusing on oracy and reading), those with families who are hard to reach and of course those in receipt of free school meals.  RAISE has provided us with the means to implement a package of support designed to provide inclusive support for the children and families involved.
Our original plan involved a series of projects undertaken by a group of 12 targeted pupils in order to improve pupils’ ability to solve common conflicts, learn appropriate behaviours with peers and adults, raise self esteem and develop respect for themselves, others and their environment by assisting in the development of the outdoor classroom, this then led to other projects.
Headline bullet points

What did you do?

· Consistent approach to behaviour management across the school, with all staff (including support staff) trained to the same high level; the main focus of this was the Webster Stratten Dinosaur School Programme.
· Staff trained to deliver Socially Speaking Programme

· Greater engagement of parents in learning process through Parenting and Family Learning courses, use of Home-School Books for targeted children and opportunities for parents and children to meet and greet named staff at the beginning and end of the school day
What difference has it made in terms of pupils’ achievements and well-being?
· School calmer as children’s behaviour more appropriate with peers and adults

· Children more able to resolve common conflicts independently

· Self esteem raised

· Respect for others and their environment improved

· Outdoor area enhanced to assist in delivery and implementation of the Foundation Phase 
· Higher standards of oracy and writing
How has the school moved forward?
· Brought staff together with a shared approach to behaviour management

· Support staff feel valued as have had access to quality training opportunities
· Parents more engaged with their children’s education 
· Sustainable partnerships developed with other agencies eg Barnardo’s, School Psychology Service, Social Services and School Health Team.
What has helped/hindered?

· Access to training opportunities
· Opportunity to use funding to support school’s own priorities
· First year time was very short to plan, deliver and evaluate activities
· Finding appropriate ways of measuring ‘soft outcomes’.
· In an infant school the first group of children have now left us and our receiving junior school report that progress is being maintained.
Key highlights

· Due to the economically disadvantaged intake the RAISE project has enabled innovation and creativity which could not have been funded by core budget.  
Main Text:
Background and context

Ladywell Green Nursery and Infant School is an infant school for girls and boys currently with 131 children on roll, 30% of the children are entitled to Free School Meals (this proportion is currently rising on a weekly basis due to the economic situation).  Validated data gathered by the school for its last inspection in 2005 indicates that nearly two-thirds of the pupils come from homes that are economically disadvantaged.  
Many parents report poor experiences in their own education and they therefore find the whole process of entering into a partnership with the school challenging and possibly threatening.
Focus in terms of RAISE activity
Each year we have funded a range of activities with a different emphasis in school years 1 and 2.  We have also been able to be flexible and have tailored the activities to the needs of the children involved.  In this case study we have focused on the activities which have been related to helping the children to manage their own behaviour, thus allowing them to focus on their academic work and therefore to raise children’s own achievement and standards across the school.  Our focus has evolved through the three years of funding, always with the aim of raising standards of achievement and attainment.  
Key innovations
Our Nursery teacher had previously used her GTCW funding in order to train to deliver the classroom Dinosaur programme.  She realised that this programme fitted the philosophy of our school and would provide us with an appropriate context for developing our approach to managing behaviour throughout the school.  
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Mrs Anne Breese, our Nursery teacher said, ‘Dina School helps establish school rules and a whole school approach to behaviour management.’
The Nursery children said, ‘Wally helps us to learn about happy and sad,’ 

and ‘Sometimes Wally feels frustrated and we help him to calm down.’
We have used a proportion of our funding each year to target both teaching and support staff in order that each person can receive training in the classroom programme

A combination of strategies were put in place and used to ensure a sound basis on which to develop these projects including strategies implementing the ‘Webster - Stratten Classroom Dinosaur Programme’ (as recognised in a recent ESTYN report, ‘Good Practice in managing challenging behaviour’)  in order to develop rules and behaviour management within the school.
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Children in the group said, ‘I enjoyed seeing Wally and Dina, it was fun using the tiles and putting them in a pattern.’
‘I liked rolling my hands in the clay,’ and ‘I liked sticking the stones on.’
This allowed for a safe, secure and stimulating environment in which to carry out a very practical, energetic project.  The sessions combined work on the Webster Stratten approach to behaviour management with work on creating an attractive outdoor area.  We learnt that by combining the session under the leadership of a teacher from the school that the creative work provided a practical vehicle for practising the behaviour management skills learned, thus combining aspects of Creative Development and Personal and Social Development.  
We realised that the programmes would be more effective for the children if we could also deliver the Parenting programme, so that we were able to work co-operatively with parents to support the children.  A number of our parents themselves lack self esteem and consequently would not consider venturing to a strange venue with unfamiliar leaders to undertake a Parenting programme.  Our Nursery teacher has used further GTCW and BSF funding to undertake training, which allows her to co-lead these groups, she has been recognised for her leadership of this group and has co-led groups in two other schools within the County.  The groups have been funded by Barnarndo’s and partners in the groups have been the Child Psychologist and Social Workers.
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Parents in the group said
‘It was helpful to get advice that really worked’.

‘The fun we had – it really helped’.

‘I learnt to praise and be more positive’.

‘I learnt a lot of strategies’.

‘I’m even learning to praise myself’.

Dr Sue Evans (Clinical Psychologist and co-leader of the group) reported that analysis of data from the programme indicates that ‘Parents reported problem behaviours to be significantly less intensive following the intervention’ and that ‘results indicate that parents reported reduction in the frequency of problem behaviour and the number of behaviours that they found problematic at the end of the group’.  The conclusion notes that ‘The clinical outcomes for the group were felt to be good in terms of parental reports about their children’s behaviour and improvements in parental mental health’. 
At first these groups took place in a disused classroom.  In order to raise the effectiveness of the programme we used some of our funding to develop a dedicated multi use nurture room which can be used by parents’ groups, for meetings with parents and other agencies or for groups of children.  We were very careful in setting up the room to select calming colours and coordinating good quality furnishings and fittings which will make the room attractive and sustainable for years to come. The room is sufficiently large that everyone using it feels that they have enough personal space, this decreases any tensions within the group.  
‘I like coming to this room, coming to your office used to remind me of my schooldays!’
‘It is good to talk to other parents and share ideas.’
The room is also used to enable staff to deliver the Socially Speaking programme to targeted children which was another aspect of our RAISE work.  This has become sustainable by support staff cascading the original training.  
One LSA said, ‘Socially Speaking gives a secure structured environment where children are able to learn to speak and listen appropriately.  They learn to give and receive compliments, they love watching adults model appropriate and particularly inappropriate listening behaviour!  You see them blossom in unexpected areas.’
Another said, ‘Shy children really benefit from the opportunity of working in a small structured group, where they know the pattern of each session.  They have the opportunity to express themselves and to gain in confidence.’
Over the period of RAISE funding the proportion of the target group achieving Level 2 in oracy has risen from 50% to 67%, these children were selected because of low scores on the National Baseline and also on the school’s own Oracy assessment, the proportion reaching core indicator at the end of KS1 has risen to 50% and all either met or exceeded staff targets for them.  Since the start of the project the mean increase in reading age for children in the target groups in school Year 2 has consistently been 18 months.
The room has been used by other agencies, such as Social Services, Educational Psychologists, Speech Therapists to work with children and their parents.

Our use of the room has evolved and an unforeseen use of the room has been as a place of sanctuary at lunchtimes, sometimes for children who are having a difficult day, sometimes for children who need extra support, encouragement and time to eat their food and sometimes for a child with physical difficulties who needs a quiet place away from the busy school yard. 
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Parents working on Family Learning programmes enjoy using the room and therefore feel comfortable attending the sessions.
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‘I like coming to these lessons and making games to play with my child, we all sit around the table at home and play them each night, all of my children enjoy them.’

‘I hated maths at school and was frightened about it, now I can help my child.’

We have also used the room to give parents a quiet place to meet support staff at the beginning and end of the day and to discuss the contents of the child’s home-school book, in order to ease the home/school transition each day.

Large number of staff received high quality accredited behaviour management training which has enabled sustainability of approach for the future.  The school is also committed to further training for any remaining current and future staff.

A review of the school’s approach to engaging parents and the development of the nurture room will ensure that the partnership approach is sustainable with current and new parents.

PSE framework Webster Stratten and Socially Speaking incorporated to ensure consistency and continuity and progression.  

What we have learned as a school
· RAISE has identified and confirmed the need to regularly reflect and evaluate current practice.
· Within the confines of statutory requirements schools need to be creative and innovative, be willing to take a risk and tailor the provision at the school to the specific needs of each pupil.  
· In order to develop the whole child there is a need for parents to develop an understanding of the core values and beliefs of the school.  This necessarily involves strong learning partnerships with parents.  
· Pump priming of funding is required for any new initiative, but not necessarily for it to be sustainable eg development of the nurture room.
Advice for others

Do not be afraid to take a risk!  Have confidence in your convictions.

