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Report on the First Year of RAISE 

September 2006 – August 2007

The South and Mid-Wales Consortium consist of six LAs: Carmarthenshire, Ceredigion, Neath Port Talbot, Pembrokeshire, Powys and Swansea. The total of 177 schools receiving RAISE funding are 151 primary schools, 19 secondary schools and 7 special schools. The distribution across the LAs is as follows:

	
	Primary
	Secondary
	Special
	Total

	Carmarthenshire
	31
	4
	1
	36

	Ceredigion
	8
	1
	0
	9

	Neath Port Talbot
	39
	5
	1
	45

	Pembrokeshire
	18
	1
	1
	20

	Powys
	10
	0
	3
	13

	Swansea
	45
	8
	1
	54

	Total
	151
	19
	7
	177


Management and coordination by swamwac

Raise in swamwac is managed by the RAISE steering group which was convened in September 2006. A part-time regional coordinator was appointed in January 2007 and has overall responsibility for the development of the initiative, but concentrates on supporting the primary phase. At the same time an external consultant was commissioned to construct a database of the RAISE submissions and write an initial report. A second part time regional coordinator with particular responsibility for secondary and special schools was appointed in April 2007.

Membership of the RAISE steering group consists of one LA RAISE co-coordinator from five authorities, two from the sixth together with the 2 regional co-coordinators.   The group works to a defined remit and is chaired by the LA co-coordinator who is also a member of the consortium Strategic Group and the WAG RAISE steering group. This ensures consistency and improves communication and understanding.  Meetings are held every half term and attendance is good. The national project leader attends some meetings.

The RAISE regional coordinators carry out monitoring and evaluation across swamwac. During the first two terms of the project twenty primary schools were visited Most of the secondary and special schools were visited during the summer term. Other schools will be visited during the autumn term. These visits provide information about the implementation, emerging impact of the strategies and the effectiveness of the schools’ monitoring and evaluation processes. 

The LA school monitoring reports have also been used for regional monitoring purposes.

Pilot networking meetings of headteachers/teachers took place in the summer term. It was evident that these meetings not only gave an opportunity for schools to share information and strategies but it also provided the RAISE coordinators with information about the progress of the schools. Working remits were agreed. Further networking meetings are planned for the autumn and will focus on the following:

Primary: attendance, creativity, extended learning opportunities, ICT, mathematics/numeracy,

nurture groups, parents, reading skills, self-esteem and emotional development, social development, speaking and listening, thinking skills and independent learning, Welsh literacy.


Secondary: curriculum, motivation and improving own learning and attendance/behaviour

Special: to be negotiated with schools

Regional coordinators have visited all local authorities to meet with RAISE coordinators and have attended LA School Improvement Officers’ (SIO’s) meetings in order to discuss monitoring and evaluation systems; understand the progress being made, the successes, challenges and issues causing concern and how they might be overcome. These meetings have also enabled the sharing of good practice and to assist in giving an outside perspective on progress being made and ensure the National agenda and relevant emerging research information is shared and understood in order to positively impact on the programmes and strategies being developed and implemented. 

LA management, monitoring and evaluation

Initial support provided to schools by LAs during the bidding process varied.  In one LA, all head teachers attended a central meeting to discuss the rational of the initiative, areas and strategies for development, links to other plans, monitoring and evaluation procedures. Initial Action plans were assessed and improvements made prior to sending to WAG. In another LA headteachers were brought together for meetings and given individual support prior to completing their submissions. In other LAs, SIOs gave individual support to schools and in others, support was provided on request.

LA RAISE coordinators have worked effectively and positively within the RAISE steering group to take the programme forward. Procedures and processes for monitoring school progress at LA level were developed and agreed by the group. A common monitoring proforma was produced but there is variation in the way the monitoring proforma has been used across swamwac:

· Completion by the School Improvement officer (SIO) in partnership with the school 

· Completion by the school before the meeting with the SIO.

· In one LEA, it will not be completed until autumn term 2007. This is a direct result of County Council restructuring and resulting loss of key personnel.

Most schools report that they have received monitoring visits from their LA s but that the number and quality of these visits has been variable. Where it is good, the focus is on progress in meeting outcomes, of plans and is not linked to other discussion, e.g. termly SIO visits. Schools value the advice support and challenge as this has enabled them to look critically at project information, internal systems, emerging outcomes, and are shared with schools. This process has enabled these LAs to accurately report on the process schools are making and work in more detail with those who need assistance. In other LA s some schools report that they have not received a visit and in one LA where the role is split between coordinators, primary schools have been visited by their coordinator who keeps in regular contact with them. In the same authority the secondary coordinator meets with headteachers termly but has not visited schools. In another LA, regular school visits have not always taken place due to county council restructuring and the time taken to redeploy team members. 

Overall SIOs report positively about the RAISE projects and that good progress is being made. Where there are some concerns, these are often linked to leadership issues within the school.

The information provided by LAs varies in quality.  Where LAs and schools work effectively together, there are statements on progress made, emerging impact with supporting evidence cited. Work is challenged and revisions to plans made and recorded as and when appropriate. Schools value this joint approach. Where limited support is given, reports lack sufficient analysis to enable decisions on the effectiveness of the projects and strategies to be made in order to inform future practice.

Dissemination and sharing of projects, effective strategies, emerging issues, challenges and how they have been overcome within LAs is not widespread. Where it works well, as in one LA, headteachers report effectively to colleagues in regional head teacher meetings so that all schools are aware of the work being undertaken and can share in a discussion, offer suggestions on how to overcome barriers and challenges and benefit form good practice highlighted. These meetings are also attended by SIOs so that the whole authority is aware of the work being undertaken. Visits between schools happen so that networking is enabled. In another LA, those schools benefiting from RAISE funding meet to report on the progress of their projects. Some discussion does take place at cluster group meetings. In the other four LAs there is no formal sharing of information about the progress of the RAISE projects. However some head teachers share information informally.

Overview of the RAISE strategies across swamwac

Primary Schools

Literacy

115 projects include Literacy as one of their main priorities with 74 schools having a focus on reading skills. The main activity is the additional support provided by a Learning Support Assistant or Teaching Assistant usually taking the form of small group work, individual withdrawal, target groups, daily literacy activities, with some specialist teacher input.  In class support is rarely used, although some schools have used additional funding to create new setting arrangements.   Many schools are using specific programmes to provide intensive support and recovery programmes for target groups.  These include POPAT, Accelerated Literacy, ESTEEM, CATCH-UP, FORWARD TOGETHER, TOE BY TOE and RAPID Reading.

Attendance

9 of the Primary Projects include work to improve the attendance rates of pupils. 5 of these projects were proposed by Swansea schools.  They focus on improving contact with parents of specific pupils in order to develop a closer partnership with them; reviewing attendance policies, developing home-school agreements; fostering support networks for parents; arranging parental consultation meetings and target-setting exercises.  Some strategies involve liaison with the Education Welfare Officer.

Some projects to improve attendance directly link this to raising aspirations of parents and pupils. They involve the provision of curriculum enrichment activities such as Creative arts, Drama Workshops and Theatre visits.  One school has provided enhanced opportunities at lunchtimes.

Improving own learning

Many projects identify the use of a range of different approaches aimed at raising the attainment levels of targeted groups of pupils at both key stages 1 and 2 in relation to their peers.  They involve using different techniques to improve the acquisition of learning which complement existing work on basic skills targeted at disaffected youngsters. One approach adopted by a very small number of schools is to enable pupils to identify their preferred learning styles and to design learning programmes around those preferences, eg one school decided to target a specific group of boys and another identified pupils whose learning styles were predominantly visual and kinaesthetic.

19 Nursery, Infant, Junior and Primary Schools have focused on the development of thinking skills alongside work on literacy and numeracy.  These projects were normally conceived as intensive programmes provided for targeted groups of pupils; a few also are using the funding to develop thinking skills across the curriculum for all pupils over time.

Home/school liaison and parental development

14 projects identify strategies aimed at improving home school links and partnership with parents. Some schools have also developed or extended work involving an element of learning for parents themselves in order to enable them to better support their children’s learning and development more effectively. This work is often linked to the development of their children’s pre reading and reading skills. One school has planned to involve a group of parents in workshops to prepare resources for supporting children’s reading in Welsh at home.  Other schools have sought to provide additional support to parents in order to help address identified personal and social concerns.

Use of ICT to support teaching and learning

10 schools planned to enhance their ICT capacity through the purchase of PCs, laptops, interactive whiteboards, projectors, web cams and printers. Sometimes this purchasing has been a useful adjunct to other areas for improvement, eg ICT as a key strategy to raise standards in literacy and numeracy.  For example, one school targeted 8 year 3 pupils to raise their standards of reading and writing using ICT programmes as a stimulus, piloting the use of ‘Clicker 5’ as the main resource.  Others have made a link with the development of key skills and a learner centred approach, promoting independent learning skills.  One school is working to raise standards in the use of ICT in Years 5 and 6, using the ‘ICT connect’ scheme.

In some cases, schools have made a connection between the social and economic disadvantage of specific groups of pupils and their access to ICT and are working to provide enhanced access to ICT to support individual pupils’ learning. One school has focused on the development of ICT skills for a small group of pupils from across the school, particularly focused on those who do not have access to a computer at home. Another school in the same Authority has purchased eleven electronic notepads for pupils in year 6 who have free school meals and/or who come from one parent families to use for the completion of homework. A school in another authority has established an after-school Study Support Group for pupils without computer access at home to help them complete their homework and improve the presentation and quality of their work.

Personal and social development

82 projects are concerned with the personal and social development of pupils.  25 of these focus on social development and interaction with others; 28 include behaviour management; 22 focus on emotional development and self esteem whilst 7 include motivation and attitude.  Schools are working with a broad range of strategies within this category, including activities such as emotional behavioural support for groups, development of anger management strategies, mediation skills, and collaborative learning approaches focused on communication and thinking.  One school has appointed a trained counsellor to work with challenging pupils.

Some of these projects also provide curriculum enrichment activities for target groups.  These include outdoor activities, residential programmes, lunchtime sessions and after school groups.  A few schools have provided enhanced lunchtime support for play activities aimed at developing social skills such as turn taking, sharing and team building.

Nurture Groups

The main purpose cited for creating nurture groups has been the need to focus on personal and social development although work has frequently been combined with an existing emphasis on enhancing literacy skills. Twenty-four schools have used RAISE funding to establish, sustain or extend nurture groups.   One school has linked the nurture group work to a programme of support aimed at the development of parenting skills. Three schools have explicitly strengthened links with parents through the provision of specific workshop activities or by increasing the numbers of meetings held with parents. One school has highlighted creative development as a key activity within the nurture group. Five schools have established half day nurture group sessions with pupils then returning to mainstream classes. The underlying emphasis of this work is to raise self esteem, improve relationships with others, develop independent learning and improve behaviour management.

Of particular strength in the majority of projects is the way many schools have used a range of indicators to assist in the identification of target groups. They have drawn upon social indicators, teacher assessment, baseline assessment, NFER tests, BOXALL profiles, SEN reports and behavioural indicators. They also have detailed plans for the periodic assessment of children aimed at measuring progress against baseline assessments. The resulting information is then used to inform decisions regarding future provision. A further strength is the commitment to full reintegration into mainstream classes and in the improvement of provision for all. The stronger strategies view the nurture groups as an additional approach in overcoming the barriers to learning that the minorities of children face. Some schools are planning to ensure that the new approaches developed within their groups are incorporated into broader plans for the introduction of the Foundation Phase. One school is intending “to build nurture throughout the school as part of our ethos”, seeing the nurture group complementing parenting classes. The intention is to train all staff in nurture techniques so that any member of staff feels confident and able to work with the group in future. It will then be seen as a natural part of school life. Other schools have detailed plans to extend the nurturing skills of staff across phases and classes.

Secondary Schools

Improving attendance rates

15 projects focus upon the improvement of punctuality and attendance rates.  In some cases, these projects focus solely upon attendance issues and are tackling these through improved monitoring, information systems and early intervention and better swifter contact with parents.  Schools are improving the effectiveness of their systems overall and also targeting specific pupils and their families in order to improve their attendance rates.  This work is normally undertaken by additional Behavioural/Pastoral Support Officers and sometimes linked to the purchase of new software packages to expedite contact with parents through automated call systems.  One school has extended its on-call support staff to tackle high levels of internal truancy. In two particular cases, resources are also directed towards an improved understanding of the issues faced by a target group of parents and the search for new ways of supporting them.  The majority of the projects are also linked to other categories and areas of work.   One school linked its project to the development of a community support team and is providing enhanced support for Bangladeshi pupils and their parents.  Attendance is sometimes linked to behaviour management and individualised learning programmes for disaffected pupils.

Personal and social development

24 of the projects focus on aspects of pupils’ personal and social development across the secondary age range, sometimes linked to KS2/3 transition.. Most have enhanced pastoral staffing through the appointment of pupil support workers. Pupil support is provided in several different ways, including small group, individual support, coaching and mentoring.  Two schools are enhancing their pupil counselling services by the provision of additional guidance and support for those deemed “at risk”. At least three schools are creating new ‘nurture groups’ or groups with a nurturing ethos.  For example, one school has established a ‘school within a school’ for target pupils in Key Stage 3 with a focus on developing their, basic skills, controlling temper and raising expectations.  Another has set up a complex needs nurture group for students with acute EBD in year 7 to allow inclusion into mainstream.

Some schools are addressing behaviour management issues through the creation of discrete units aimed at serving the needs of disruptive and disaffected pupils. They provide a safe and secure environment in which additional learning support is provided when there is a need to withdraw pupils from mainstream classes. A few schools are also providing curriculum enrichment opportunities aimed at improving and enhancing the motivation to learn. In Key Stage 3, for example, schools are extending their out-of-hours activities, providing youth-work facilities for pupils, and setting up sporting opportunities and team games.  One school is piloting a ‘Children’s University’ project in year 7.  Few projects place an overt emphasis on the emotional development and self-esteem of pupils, although this is clearly an implicit priority in the majority of these projects.  Projects concerned with the emotional development and self-esteem of pupils involve activities such as residential experience, ASDAN Community Service Awards, lunchtime learning and other alternative learning opportunities. Two schools are enhancing the support for Looked After Children and one of these also includes support for gifted and talented pupils and carers
Improving own learning

In addition to the work with parents specifically on improving attendance rates, a small number of schools have also planned broader projects to develop and improve home/school liaison.  One school, for example, has planned a project to improve partnership with parents and raise expectations by extending their ‘family assistance’ staffing and trialling innovative approaches to parents' meetings. A primary focus of projects planned to improve pupils’ learning has involved the appointment of coaches and mentors to enhance learning support.  In Key Stage 3, such support is often provided on a one-to-one and small group basis.  In some cases, this is linked to new programmes aimed at developing basic skills, extending key skills, or in response to learning styles and in reducing specific learning difficulties.

The majority of projects are providing additional learning support for Basic Skills developments, particularly literacy.  One school has appointed additional Faculty Support Assistants to provide individual and small group support for targeted pupils. A few schools have sought new opportunities for the accreditation of pupils’ basic and key skills, eg one school is delivering additional work to support staff and pupils in improving basic skills to obtain WJEC Key Skill level 1.  In Key Stage 4, projects to develop pupils’ learning skills are often related to alternative curricular provision and vocational learning programmes.  At least 2 schools are providing enhanced revision support for pupils in year 11.

ICT

Very few schools have chosen to use RAISE funding to develop the use of ICT to support teaching and learning. Those that have are targeting support at pupils who are disadvantaged in their learning. One school has provided portable word-processing devices for pupils with poor handwriting skills and laptops for underachievers. Another is improving access to ICT and the internet for disadvantaged pupils where such facilities are not available at home, and a third is providing a supervised ICT environment for those pupils who find it difficult to complete homework and coursework at home.
Vocational Learning Programmes

9 schools are focusing on the development of new vocational learning programmes for KS4 pupils. These are delivered both on and off site. Some projects are targeted at disaffected pupils for whom GCSE courses are deemed inappropriate or unsuitable. Some schools are extending their “Skills for Working Life” courses and providing enhanced work placement support. Others are extending their vocational provision for a broader range of pupils. Courses include GCSE Catering, DA Digital Applications, Applied Art and Design and Applied Performing Arts. New accredited programmes such as Land Studies, Work Skills, Motor Vehicle Maintenance and construction based carpentry skills are also being delivered.  Some projects have involved 14-19 partners e.g. the proposed establishment of a fully operational automotive body shop where pupils engineering and paint skills are to be developed. All are linked to 14-19 Learning Pathways developments

Special Schools

The majority of projects focus on supporting secondary age pupils, enhancing curriculum provision and extending vocational learning programmes. These are linked to the development of new opportunities for the accreditation of pupil achievement through ASDAN and RSA. One school has introduced the ASDAN Workright course to provide work experience, develop and accredit skills of 16-19 year olds.   Another is providing additional support to enable KS4 pupils to achieve RSA accreditation in Communication, Numeracy, ICT and Edexel Science. A third has appointed an additional Learning Support Assistant whose role is to search out and negotiate additional work placements for pupils and to support the whole process. One project is extending learning opportunities for autistic pupils through e.g. additional out of hours learning opportunities in artistic, craft and expressive development. Another is using enhanced ICT provision to produce a pupil designed school prospectus.

In KS1 and KS2, work focuses on literacy and the use of ICT to support children’s creative development.

The understanding of the overall aim of RAISE in the swamwac schools

The majority of schools in the Region have some understanding of the links between disadvantage and underachievement and have identified appropriate target groups. Because of the speed in which the project was developed and submissions were required it seems evident that there was a missed opportunity to develop this understanding further prior to deciding on strategies and submissions completed. This has resulted in a tendency for some schools to identify strategies which were already in use and which could be supported by a confident understanding and interpretation of quantitative data. If some of the work done by external agencies on the causes of underachievement through disadvantage had been available for consideration prior to the planning for the projects, there may have been a considerably larger group of schools working on projects relating to improving links with parents, developing motivation, independent learning and self esteem. 

Many schools are working with a range of initiatives such as Community Focused Schools which may impact on the socio-economic factors that affect pupils’ achievement. However, when given the task of considering strategies that will improve underachievement, relatively few strategies which could influence the out of school life of their pupils in their school, particularly economic elements, have been identified. Many schools have therefore addressed underachievement by concentrating on enhancing Basic Skills developments.

Other schools have identified the importance of broadening the experiences of their pupils by extending in school and out of school hours provision. These have effectively given pupils the opportunity to achieve in other aspects where they have talent and given opportunities to enhance their self-esteem.  

Many schools have identified the importance of the raising of self-esteem to develop confidence, motivation and therefore independent learning. They have also identified these aspects to be crucial in effective personal and social development. A very small minority of schools have missed these links and confused the appropriate target group with pupils of Special Educational Need.

A requirement of the RAISE programme is action research.  Schools have therefore chosen target groups and strategies accordingly. 
The effectiveness of monitoring and evaluating systems in the RAISE schools

Primary and Special Schools

Schools have integrated RAISE planning within School Development Plans. This has ensured that the profile of the project has been raised with Governors and other important stake-holders. In many schools other grants and school budgets are being used to give added support to RAISE activities. Whole school strategies are effective where leadership is strong and roles and responsibilities, including accountability, are clear to the whole school. The project leader may be the headteacher, deputy-headteacher or a teacher. In a minority of cases where the project is managed by a teacher, the headteacher does not have a clear overview of the work and this leads to a lack of whole- school ownership with the teacher working in isolation. 

When schools and SIOs view the monitoring and evaluation as part of the whole school’s self-evaluation procedures, the identification and sharing of good practice, strategies and issues related to future sustainability are fully addressed.  Schools are then in a stronger position to make informed changes based on their findings. Where LA support is focused on the relationship between the SIO and head teacher alone, evaluation is less effective. 

Where quantitative data is used to track progress, schools use a range of assessment data to measure progress including:

· NFER assessments, 

· Teacher Assessments, 

· Reading and Spelling Tests, 

· Boxhall Profile 

· Assessments integrated into learning programmes, eg Snapshot.  

Schools record, track and present data appropriately, making judgements about the effectiveness of the programmes. In some schools, analysis is limited, thus reducing the ability to identify emerging patterns to inform future decision making. In such cases, schools do not effectively compare baseline information against levels of progress nor identify underlying causes which might require the use of revised or different strategies to tackle the identified concerns.

At this stage, neither schools nor LAs appear to be analysing the data related to all pupils  in order to ascertain if the work being undertaken with targeted groups is having an effect on the whole-school pupil population. In the long term it may be possible to analyse data for the RAISE schools regionally or nationally to ascertain whether RAISE has made a difference in this way.

Many projects involve strategies for which quantitative data is not available. Some work on independent learning, thinking skills, social interaction, behaviour and self-esteem relies on qualitative data and is not as easy to measure but it is still possible to indicate progress.

Schools in the Region are using other information to evaluate the success of these strategies e.g.

· log or diary entries

· staff comments

· parental comments

· pupil comments

If the strategies are successful in the long term it should also be possible to use assessment data to measure their impact on achievement.


	Primary Case Study- Effective monitoring and evaluation procedures.

In one large school, RAISE funding has been used to provide a nurture group for Years 1 & 2. This is the third nurture group established in the school. HLTAs lead the groups and overall management is provided by the SENCO and headteacher. The staff attend weekly minuted meetings to discuss progress and share practice. The HLTAs keep a running log of significant evidence and a photographic record of activities and achievements. The pupils keep a pictorial record of progress explained in captions. They are assessed on the BOXALL profile termly and the results of these assessments are analysed with a traffic light system. Pupils identified as green are making good progress and are ready to move into mainstream, those on amber are progressing but are not ready to move on, and  those on red have significant problems and other strategies are sought. Teacher assessment in the core subjects is also used as an indicator.  This range of evidence is used to evaluate the progress of the RAISE project and to assess the pupils, to inform decisions for their future.

Key to success- The headteacher set up effective and manageable systems for the management of the monitoring and evaluation systems at different levels.




Secondary Schools

All schools have produced the necessary action plans but where these lack sufficient monitoring detail including baseline data and measurable success criteria, this has led to difficulties in the ability to reliably evidence progress made although all schools do believe that the work they are undertaking is having an impact on target groups. Where school records are very comprehensive, they are used to effectively record and track individual pupil progress through each project or individual proposal.

All schools have established monitoring systems which are regularly used to track pupil and project progress and most have detailed records which identify the projects, groups of pupils involved and progress being made against relevant baseline information. A wide range of data and other information has been used to set baselines including e.g. pupil tracking data, reflective diaries, behaviour logs, attendance information, assessment data, exclusion figures, budget information, narrative accounts, Integris reports. This is then used to monitor progress. A number of schools regularly involve pupils in monitoring projects being undertaken either through individual pupil reviews or half termly pupil interviews. 

Where projects are cross referenced to bid proposals and other plans e.g. School Development Plans, 14-19, Transition Plans, Annual 14-19 Network Development Plans, a clear holistic school/community approach to working in identified priority areas is evident. Aspects of the work come together to strengthen existing policies and enhance strategy development in order to more positively affect pupil outcomes.

The school RAISE Co-ordinator is usually a member of the leadership team. In some cases members of school leadership teams are also linked to each project so that there is regular discussion at SMT meetings and a clear steer given and maintained. Close liaison with tutors and heads of year in one school enables more effective progress review and monitoring. The number of meetings varies from school to school. Some teams meet fortnightly, some monthly and some termly. Some have increased the number of meetings. Those that meet more regularly and where there is informal feedback, report that they feel better able to react to pupil needs more promptly and have adapted or amended their activities such as focusing on one key skill only, introducing daily reviews of referrals and teaching group dynamics. One special school has increased the number of work placements offered through extended contact with external partners through the new ASDAN Preparation for Work module. Specific visits to work placements by the co-ordinator has resulted in an increased number of employers willing to offer support so that the students are able to experience  a wider range of  accessible skills. Following a fuller review of progress, one school is to place a bigger focus on reducing internal truancy and in bringing together all strands of the work aimed at improving behaviour through the establishment of a Behaviour for Learning Service which will enable it to deliver a more strategic approach across the school so that not only targeted groups benefit. This is an example of how it has been able to trial initial project work will ultimately enable the school to benefit. Another has increased their links with an increasing number of multi agency specialists who can offer additional support .in order to address the emerging and varied needs of the target groups. 
Feedback on progress is then made to a number of agencies as appropriate. This enables a clearer understanding of the purpose of the RAISE programme and its contribution to the wider community. Interim feedback on overall progress is often given to governing bodies although this is not consistent across all schools. In one school, project leaders, who may not be members of the SMT are expected to take the lead. All schools visited reported that they would be presenting end of year reports to their governing bodies.

Progress in respect of the aims and key features of the RAISE programme

The LA Officers have visited schools across the region. Information from the reports of the five LAs that have been received indicates that 97% of their schools are making appropriate progress.  In 1% of the schools there are concerns about progress being made with insufficient evidence to be able to make a judgment being provided by the remaining 2%. 
In schools visited by the Regional Coordinators, the implementation of the strategies is progressing well.  Overall schools show good progress and can evidence impact using a variety of indicators, including quantitative evidence in literacy and numeracy, attendance data, Boxhall profile, number of exclusions and logged information. In the short time schools have had to implement their plans, most are making significant or good progress in meeting their objectives and report that they are beginning to see positive outcomes. A very positive aspect is the increase in the self-esteem, confidence and motivation of pupils involved in a range of different strategies.

Some of the strategies purposely employed to deliver speedy improvement are working and schools are able to evidence good and effective progress. Other strategies are designed to deliver long term improvements so that schools feel it is too early to measure success but there are positive indications that they are beginning to have a positive impact. Expectations in schools vary. Where LAs have provided robust challenge and support, expectations are high and schools respond positively to the challenge of aiming to improve pupils’ ability to work independently. In a small minority of schools where there are issues regarding progress, there is a wider problem with leadership in the school. 

	Primary Case Study- Progress in confidence and self-esteem through literacy and numeracy activities.

In one small school, small groups of children from years 1,3,4 & 5 were targeted. Catch Up reading and spelling strategies were used as well as the use of ICT. A

withdrawal room was redecorated, reorganised and resources and ICT equipment was purchased. A teacher 0.2 and TA for 25 hours were employed. The one to one work with Catch Up was particularly successful. Pupils were motivated to work in the withdrawal room and could quickly see the progress they were making, thus raising self-esteem. They particularly enjoyed using the new resources. Parents were very enthusiastic:

“I can’t believe that …….   actually wants to read to me at night now.”

“I’ve seen a huge change in ……..’s attitude to reading since starting Catch Up. He is much more willing to read and also learn his spellings at home. Other family members can’t get over how much more confident he has become. We are thrilled with his progress.”

Staff could see improvement in confidence, attitude and enthusiasm.

Assessment results in May 2007 showed that 69% of the pupils have made significantly more than one year’s progress. 38% of the pupils have made between 2 and 3 year’s progress.

Key to success

The quality of the staff, nurturing ethos of the group, effective monitoring and evaluation strategies, improved self esteem.




	    Primary Case Study- Enhanced self-esteem, confidence and motivation

In one large junior school a group of 13 Year 6 boys with underachievement and behaviour problems were one of the target groups. One particular issue was lunchtime behaviour. A male teaching assistant was employed to work on some aspects of curriculum and to work with the boys on a lunchtime DT club. The pupils designed and made products including bird tables which were sold to staf and parents. The proceeds from these sales were used to purchase more materials with which the group made Go-Carts. The pupils took considerable pride in the Go-Carts and the club became very popular, with pupils from outside the original group involved. The results were improved social status, confidence, self-esteem of the thirteen boys. They developed the ability to motivate themselves to be productive. The evidence of success was not quantitive but was clear. The impact of strategies which improve motivation, confidence and attitude are often difficult to quantify in the short term.

Key to success

The school had given the pupils support to succeed and achieve outside the normal academic aspects. Their achievements in the lunchtime activity club were very successful and raised the profile with the other pupils, thus raising self esteem.


	Secondary Case Study- Community support team
One school has recognised the need to establish a community support team as fundamental to the provision of effective intensive support and targeted intervention for identified pupils from disadvantaged backgrounds. The team leader plans, co-ordinates and supervises the work plans of other members of the team, and all  work to raise achievement, monitor progress, foster inclusivity and strengthen home school and community links. Caseloads of young people are referred to the team by a deputy head teacher based on advice from heads of year who identify a range of issues including behaviour, attendance and underachievement. Currently, 25 pupils from years 7-10 are in receipt of intensive support. Ethnic minority groups are also supported. Monthly strategy meetings are held in order to review case loads, receive reports, prioritise cases and consider possible strategies.  These include e.g. individual mentoring sessions, staff liaison to gather and share information, classroom support, lunchtime sessions with pupils and signposting and referral to outside agencies.  Key objectives for each case are set and progress towards achievement of expected outcomes monitored. Regular team meetings ensure identified issues and concerns are shared and solutions agreed. Team members are expected to build relationships based on trust and confidence with pupils and their families in order to support the target group in one or more of the following areas: Attendance, behaviour, pupil counselling, provision of motivational courses, monitoring and supporting learning, enhancing vocational experiences, linking with learning pathway developments, transition and building more effective home school links. A transition mentor works with cluster primary schools by working alongside targeted pupils in year 6 and 7, enabling effective transition to secondary school.

Key to success: Clearly defined target group and support strategy. Strong team leader. Good referral and monitoring systems, including production of half termly reports for leadership team and termly reports for governing body. Key workers trained and well briefed.


The support of staff involved in RAISE

A range of training has been undertaken in schools. Teachers have trained teaching assistants; head teachers, teachers and teaching assistants have participated together in accredited training, particularly when establishing nurture groups. In some cases, training is then disseminated to other staff within the school and assists with sharing good practice and issues of sustainability. Where all staff in the school are made fully aware of the RAISE initiative, including implementation and impact, this has allowed for effective dissemination, adoption of proven strategies across the school and whole staff engagement and sign up.

	Primary Case Study – Whole School Staff Development 

In one medium sized school RAISE funding was used to take new strategies to improve reading forward in the school, eg Synthetic Phonics. Although all the pupils would be working with the scheme, the target group were to be tracked in more detail. The project was planned to use the funding for Year 1 for training, resources and a four week pilot. The whole school staff received training throughout the year with high profile providers visiting the school.  A 4 week pilot was planned for the end of the school year. Because all staff had been trained the impact of the pilot was quite significant. All staff were involved in evaluating the pilot and enthusiastically contributed with suggestions for improvement. Not only was this a powerful strategy to motivate staff to feel ownership, but also it ensured sustainability. Training delivered to a whole school staff is more likely to be embedded than when only small numbers are trained. If those trained leave the school or are away on long-term sickness the strategy falters.

Key to success

Whole school ownership of the strategy ensured whole school self-evaluation, improved motivation of staff, giving the importance of the target group high priority, leading to long term sustainable success.




	Special School Case Study - Whole school staff development and the effective use of LSAs to support learning
One school has identified 12 pupils from key stages 2 and three in need of targeted support to improve standards in reading, writing, speaking and listening. The basis of the work is the implementation of an Accelerated Literacy programme. In order to ensure consistency of approach, understanding of the strategies involved, and to address sustainability, all staff have undertaken six day school based training in the following: principles underpinning the acquisition of literacy skills, principles and practice of diagnostic assessment, preparation and implementation of intervention strategies.  This means that all are able to support and develop others as and when necessary. Initial pupil assessment is now undertaken by lead LSAs which allows teachers to focus on delivery. LSAs work with identified individual pupils for a specific period each day. Teachers are able to help groups of pupils as appropriate to ensure as many pupils as possible are supported in this work. The programme is based on short term (12 week) intensive intervention with enhanced opportunities for practice to be continued across the curriculum areas. The whole school approach adopted has enabled the practice delivered through individual and small group work to be consolidated within the classroom setting. A wider benefit of the programme has been the impact of the strategies learnt in training on pupils outside the RAISE group.

Key to success:  Whole school training and effective monitoring systems so that pupils progress and the impact of the programme are clearly measured and evidenced. 





The development of independent learners

Many schools have identified and implemented strategies linked to improving independent learning and thinking skills.  These include Philosophy for Children, outdoor learning projects and work on learning styles. Many identify these as linking with the work they are doing to implement the Foundation Phase. 

Some projects involve the development of literacy or numeracy alongside the development of independent learning. Work done on numeracy with an outside provider in one school has shown very positive results very early in the project. 

One of the key aims of the RAISE programme is to increase the potential and opportunities for school leavers in the world of work. To date, primary schools have not been sufficiently proactive in considering how the work they are doing will impact on the educational achievements of their pupils when they reach the age of 16/18. There is a tendency to look at it as a school project and not how the work of the school will impact on the pupils as they grow into adulthood. Some Infants schools, have not identified this as part to the programme and when questioned about it respond that it is not applicable.

 Overall schools look at the outcomes that can be achieved at the end of the relevant key stage. Although KS2-3 transition plans are in place, there are insufficient links to these plans and insufficient sharing of strategies, problems and successes. This can be related to the fact that not all schools in the cluster areas are in receipt of RAISE funding. There are many examples where the majority of primary schools in a cluster, but not the feeder secondary school receive funding.   In one cluster however a secondary school serving a town in a rural area planned alongside the junior and infant schools which were all RAISE schools. There is cross phase work on nurture groups in one cluster in another LA, but overall this aspect of the work is limited ensuring all schools benefit from project development has not been fully addressed by all LAs

	Secondary Case Study- Motivation, raising confidence and future aspirations.

In order to raise confidence and future aspirations of a group of  10 girls, and to assist in matching predictions to attainment, the school has identified 21 pupils form mid to lower bands to participate in a two day residential experience. Activities included a drama workshop to boost confidence levels, group presentations o problem solving tasks, motivational information based presentation for a local college and input from a former female pupil as a role model who has achieved.  Very positive feedback and attendance and motivation much improved. Feedback form pupils resulted in the establishment of a fortnightly drop in session where pupils can work in a relaxed atmosphere, and a revision day.  The school is developing work across key stages by providing a challenge day at the end of year 9, and a core subject revision day in year 11.

Key to success: 

Listening to learners by involving pupils in the planning, and evaluation. Using role models and a number of outside agencies in the delivery of the programme.




	Secondary Case Study- The enhancement of key, social and learning skills by integration to existing plans and initiatives.

In one school, a strategy to raise the skills levels of a group of year 9 pupils of differing abilities, who are achieving below expectations and where socio and economic factors are prevalent, has been linked to existing provision. These pupils have been following a Key Skills Level 2 – Communication. The success of this development has raised the percentage of pupils achieving L5 and will decrease the numbers leaving school without a recognised qualification. Participants have been supported through the work of the existing study centre, established to enhance the experiences of pupils disenfranchised by their learning environments as a result of specific learning difficulties and associated with social and communications issues.  Targeted pupils have also been encouraged to visit the School Youth Zone, developed in partnership with the Community Focused Schools initiative, where activities offered are categorised within a Learning Zone and a Skills Zone and enhance the support given through RAISE funded project. Lunchtime has been shortened to enable the provision of a third session to the school day between 3pm and 5pm. The school negotiates provision with these pupils to start 15 minutes earlier to demonstrate that it is willing to give them time in return for their participation. The school is now looking to introduce a skill based curriculum in Year 7, in consultation with families of schools, focusing on transition.

Key to success:

Good research based on thorough knowledge and understanding of the pupils’ and community learning needs. Close working between teaching and non teaching staff. Enhancing links with projects and initiatives   leading to the development of an effective integrated Key Skills programme




The most successful strategies have been developed by ensuring  

· a clear understanding of the overall aims of the RAISE programme;

· the use of  strong evidenced based analysis  which has led to clear targeting of appropriate groups; 

· the use of up to date research data to inform the development of appropriate strategies;

· effective planning and  linking with already identified priorities of need which are the result of good school self evaluation procedures;

· a clear focus on a limited number of integrated projects (linked to a variety of plans e.g. SDP, Transition, Foundation Phase implementation, 14-19 ANDPs, and established initiatives e.g. Basic Skills Agency work, Community Focused Schools, OSHL) rather than stand alone initiatives;

· the involvement of support agencies and developing community teams to ensure a more coordinated approach;

· access to a range of staff development activities in order to underpin strategy development, enhance staff skills and ensure progression and sustainability when funding ceases; placed a strong focus on the development of social and emotional skills *and basic skills competence, particularly for year 9 pupils (secondary).

Those making the best progress have:

· appointed appropriately qualified key staff to lead  and/or support projects;

· strengthened home school links and improved communication with parents;*

· allowed teachers to focus on pupil learning and employed a range of other appropriately qualified staff  to focus on behaviour/attendance etc;

· developed skills focused strategies alongside strategies to develop self-esteem;

· reduced the size of specific pupil groups with enhanced 1:1 mentoring and support;

· gained the support of pupils, teachers, governors and parents for the way they are developing a positive culture within the school;

· identified the most challenging aspects of the work and gone some way to address them;

· enabled pupils to access  an appropriate vocational curriculum thus raising confidence and self esteem and reducing disaffection (secondary and special)*; 

· been pro active in liaising with feeder primary schools in the development of an appropriate curriculum for Y7 aimed at ensuring continuity, progression and inclusion (secondary); 

· critically monitored and evaluated progress against robust baseline evidence and identified specific outcome criteria;

· adapted projects and refocused activities where evidence points to the need to do so. 

* Report on the scoping phase prepared by the People and Work Unit, identifies these as three key areas for further exploration.

The extent to which schools are planning to sustain the benefits of the RAISE programme
Schools are planning to sustain the benefits of the RAISE projects in a number of different ways. These include:

· maintaining those strategies that are proving successful and adapting plans as appropriate;

· ensuring strategies impact on all curriculum areas;

· concentrating on appropriate whole school staff development to ensue progression and sustainability;

· building successful strategies into SDPs and other plans as appropriate;

· Integrating a range of funding streams including school budget.

As the majority of projects are reliant on staffing, schools will need to consider issues of sustainability in greater depth next year. 

Although there has been some informal sharing of strategies, this has been limited to neighbouring schools. Two LAs have established cross authority networking meetings where    all schools are encouraged to discuss and understand the purpose, funding and development of the initiative.  

 Pilot networks established in the summer term were very successful and as a result, the regional coordinators are to establish   a series of regional networks based on the strategies identified by schools and agreed at the steering group. These will start in the autumn term. Good practice will be identified and disseminated to all the Region’s schools.

Findings

Strengths

· Steering group with clear remit and all LAs represented at the appropriate level

· Clear and effective links to the consortium steering group to enable understanding and better communication at all levels

· Systems and procedures of implementation, monitoring and review

· Regional coordination and the link to the National RAISE Steering group

· Schools understanding of the aims of the overall programme

· Links to overarching development plans

· Good progress in implementation of the strategies by schools

· Establishment of regional pilot networks to share information, good practice, challenges and how to overcome them

· Regional training events using nationally recognised trainers

· Willingness of schools to share on an informal basis and at all Wales network meetings.
Further work is needed in order to ensure:

· Greater clarity of roles and responsibilities for LA and regional working.

· Better consistency in the monitoring processes across the region 

· Improved networking between schools within LAs in order to share strategies and 

improve transition at all key stages 
· Regional networking showcasing best practice and influencing outcomes for young people

·  A thorough analysis of the impact of RAISE strategies on standards, and comparison with standards in similar non RAISE schools is undertaken in order to inform future work

· An understanding of the issues highlighted in the report produced by the People and Work Unit, eg, parental influence, the importance of social and emotional skills, motivation and engagement 

· National and local priorities are fully identified and addressed in order to improve outcomes for young people

Ways forward and further development of RAISE 
Nationally:

· The vulnerability and inappropriate method of allocation of funding needs to be resolved in order to ensure that all pupils at risk of socio-economic disadvantage should have access to the benefits that successful RAISE strategies provide.

· There should be confirmation that funding ceases at the end of year 3.

· Year 3 work should follow a full evaluation of the first two year’s work and a new plan developed which includes an exit strategy and links to other plans. 

· Nationwide agreed definitions of terms related to the understanding of RAISE should be established, eg deprivation, poverty

· Establish strategies to develop support for schools by external agencies to further extend the level of support provided by parents to their children.

· Develop further national training programmes for the effective, important key staff who are required to work with pupils identified as suffering from socio-economic disadvantage. 

Regionally:

· Development of further consistent monitoring and evaluation strategies both at LA and school level with clarity of roles and responsibilities at different levels.

· Development of cross key-stage ownership to RAISE to ensure that all staff are aware of their responsibility for the impact of education on the young adult entering the world of work

· Dissemination of effective strategies across the region by networking, showcasing and   website/newsletter. 
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