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1.0
Key Question 1: How well do schools understand the overall aim of RAISE?

1.1
As reported last year, the schools have evolved a good understanding of the RAISE philosophy.  At that time, a few schools had targeted low achieving rather than socially disadvantaged pupils.  This has now been remedied.  It would also be true to say that, in general, schools now have a more holistic view of the needs of RAISE pupils and have addressed their needs in a more structured and rigorous way.  Many schools have lived with the effects of social deprivation for some time, and have been well aware of the needs of these pupils, although a lack of resources had limited their approach.  RAISE funding has enabled the schools to respond in a more intensive and structured way to the needs of these pupils.
1.2
The vast majority of schools have been careful when selecting pupils to be targeted.  Not only have they used the Free School Meals (FSM) criterion, some have also used the ACORN analysis of social background based on post codes as a further guide, and found a good measure of correlation between the two.  Standardised test scores and teachers’ knowledge of the pupils have also contributed to the selection process.
1.3
More often than not, RAISE group membership comprises a core of pupils who remain in the group whilst others come and go for short periods.  When pupils achieve their targets, and teachers feel that they can hold their own in mainstream classes, they are fed back and closely monitored for a while.  Very rarely do these pupils return to the RAISE groups.

1.4
Schools have now recognised the symptoms of disadvantage when selecting their pupils: low esteem, lack of confidence, lack of control of emotions, poor attendance and punctuality, little interaction with peers and teachers, and reluctant parents.

1.5
Some schools have realised that pupils can suffer from social and emotional as well as financial disadvantage.  As these pupils often suffer from a narrow range of experiences and few opportunities for personal development, they have also been included in the RAISE provision.  
1.6
A number of schools have changed the organisation of their RAISE activities in the second year of the initiative.  Whereas previously all RAISE activities were provided by withdrawing groups from mainstream classes, this year there has been a more balanced approach between withdrawal and integration.  Withdrawal sessions are now used for focussed individual work.  Otherwise, pupils remain in mainstream classes and apply the skills acquired in withdrawal groups within a curricular context.  This could be viewed as a means of contributing towards an effective exit strategy.
1.7
One school in particular decided to integrate its RAISE provision from the outset in accordance with the school policy of non-segregation.  Pupils are grouped in accordance with their performance in particular skills and change groups as targets are achieved.  As all teachers are consequently involved in the RAISE programme, sustainability becomes less problematic.

1.8
A number of schools initially concentrated their RAISE provision in Y5 and Y6, in order to boost pupils’ achievement prior to their transfer to secondary schools.  This school year, many of them have decided to start their intervention programme with younger pupils so as to tackle the problems earlier.

1.9
Other schools who, at the outset spread their provision too thinly across the whole school, changed their approach in year 2 in order to target specific year groups.

1.10
These examples illustrate how schools have reconsidered and revised their approaches in the second year of the initiative in order to improve their provision.  In almost all cases, this was achieved.

1.11
Initially, there was a tendency for some schools, particularly in the very deprived areas, to target the lower achievers within the RAISE group as they were seen as the main priority and the main challenge.  This is no longer the case.  For some time now the more able RAISE pupils have been targeted through drama and other approaches so that they also achieve their full potential.  This is the result of fitting the RAISE programme to meet the needs of pupils rather than the reverse.

1.12
At secondary level, the evidence indicates that the full ability range of RAISE pupils was included from the outset.  Indeed, in some schools, efforts were made to target pupils on the C/D borderline in order to improve the percentage of pupils achieving A* to C grades.  This has already led to a significant improvement in the results achieved.  Core subject indicator (CSI) figures have also improved at the end of KS3.  In one school, the percentage of pupils achieving the CSI improved from 25% in 2006 to 31% in 2007, even with an equal split between boys and girls in the RAISE group.  The improvement is accredited to the enhanced performance of RAISE pupils.

1.13
In special schools, pupils are again carefully selected to meet the RAISE criteria.  Schools have now developed a clearer understanding of the RAISE philosophy and are including high functioning pupils as well as the lower achievers in the group.
1.14
Across the phases, there is little evidence to support the assertion that RAISE schools have predominantly been targeting low achieving pupils at the expense of higher achieving RAISE pupils.

1.15
Once identified, in the vast majority of schools the RAISE provision offers support which enables pupils to contribute in a manner which was not previously possible.  The work is structured so as to meet the individual needs of pupils and is reinforced by intensive regular practice.  Consequently, pupils are provided with a wider range of strategies in order that they may cope more effectively with the demands of the curriculum.  This builds self-confidence and raises achievement.

2.0
Key Question 2: How effectively are schools monitoring and evaluating their RAISE activities?

2.1
From the outset, schools have established effective monitoring and evaluation systems to assess the progress of RAISE pupils and also, in many instances, to evaluate the effectiveness of their own activities.
2.2
School RAISE coordinators, often the headteacher in primary schools, are responsible for keeping an evaluative oversight of activities and the progress of individual pupils.  Learning Support Assistants (LSAs) monitor progress on a daily basis and feed the information to class teachers.  At times, this information provides the basis for weekly planning sheets, prepared for use by LSAs, which identify focussed support activities for each pupil in the target group.

2.3
This information is also shared with school RAISE coordinators and, where relevant, with senior management teams at primary and secondary levels.  Where initiatives have proved to be successful, this can lead to their adoption at whole school level.  In this way, RAISE has influenced whole-school thinking and initiatives have been embraced in school improvement plans.

2.4
The more effective schools identify specific performance indicators and provide baseline information and targets to measure progress against.  Schools are able to show a mass of hard data almost invariably showing individual progress in the basic skills.  Attainment at the end of a key stage is the final indicator of progress by RAISE pupils.  Percentage scores are indicated and projections made for the following key stage.  
One school has compared the progress of RAISE pupils with the average progress of the class in each year group in reading.  This indicated a significantly improved performance by pupils in the RAISE group over an eight month period, and shows that their progress surpassed the average progress of the classes in two age groups.

2.5
In general, however, schools have not compared the progress of RAISE pupils with the progress of non-RAISE pupils.  Indeed, they were not requested to do so.  However, schools are able to assess the difference between the targets set for RAISE pupils prior to the introduction of the initiative, with the targets achieved after two years.  This will indicate the value added effect of the RAISE project.

2.6
In the vast majority of cases, pupils are aware of their individual targets and can often monitor their own progress.  Some schools have made effective use of questionnaires to assess pupil and parental response to RAISE.  This has been done at primary and secondary levels and responses have been invariably positive.  Pupils have expressed pleasure and enjoyment and have indicated why the specific activities and approaches have helped them.

2.7
Almost invariably, schools have claimed significant improvement in the social skills of RAISE pupils.  Attitudes, self-esteem, engagement and self-confidence are all said to have improved as have attendance, behaviour and willingness to work.  Although many schools have not evolved a structured approach to assessing the ‘soft outcomes’, they have kept pupil profiles which record the progress made and provide a context for the raw data provided.  Following an appeal for a more structured approach to assessing the social skills in the Spring Conference at Llandudno, schools, at primary and secondary levels, are now addressing the issue.  (Some schools were already well down this route.)  Many LEAs have purchased PASS materials which will not only assess progress in the ‘soft outcomes’ but also indicate what experiences pupils will need to improve these skills.

2.8
A few schools have been assessing teachers’ and LEAs’ confidence in delivering specific RAISE activities.  One school claimed that in relation to one activity area 28% of the teachers were confident, 56% had some confidence and 14% had little confidence.  This information was used to plan training in order to improve teachers’ competence in delivering aspects of the curriculum.
2.9
Many schools prepare monthly reports on the progress of RAISE pupils and the activities completed.  All schools prepare termly reports which are shared with headteachers, governing bodies and parents.  Only one school reports that it does not prepare specific RAISE reports for parents.

2.10
Progress reports, which refer to the work undertaken and to pupils’ achievement, are discussed regularly at staff meetings in most schools, so that all staff members are aware of developments.  This is particularly important in terms of the sustainability of the initiative once the funding ceases.

2.11
All schools complete a Self-evaluation and Monitoring Form three times a year.  From the outset, the six North Wales LEAs have adopted a common form to be used by all.  Last year, a form devised by the LEA officers was used.  This year the form was revised to reflect the five key questions identified by the People and Work Unit.  When completed, the form provides the basis for discussion during the two statutory visits made by LEA officers to the RAISE schools.  The Regional Coordinator also joins with LEA officers to visit a cross-section of schools.  Although this has caused some administrative difficulty in terms of agreeing dates convenient to all, the arrangement has proved effective as a three-way discussion can often provide more relevant information.  Moreover, LEA officers are in a position to place the RAISE work within a whole school context and to comment on progress made over time.  At the end of each visit suggestions for further improvement are agreed with each school, as well as follow up support needs.  This agreed approach has proved invaluable in ensuring a consistency in the procedure adopted and in the evidence gained.  LEA officers are in a position to monitor the implementation of agreed suggestions and to arrange any support that may be required. 

3.0
Key Question 3: How well are schools progressing in respect of the aims and key features of the RAISE programme?

3.1
All schools are making at least satisfactory progress in achieving the aims of the RAISE programme.  Schools who got off to a rather slow start, and the few schools who were initially deemed to be unsatisfactory, have now improved to, at least, satisfactory standards.  In some cases, a better understanding of the RAISE objectives has led to improvement; in others this has been achieved by the appointment of a new headteacher.  An increasing minority of schools are particularly successful thanks to the clear leadership provided, the effective organisation of the work, the dedication of the staff involved and the gaining of the support of parents and outside agencies.  The main characteristic of the work in the vast majority of schools has been the enthusiasm shown by all concerned; an enthusiasm which has been maintained over the two year life of the programme this far.
3.2
The structured nature of the work undertaken, and of the resources used, has led to a more learner-centred and skills-focussed approach to the teaching of the basic skills of language and mathematics.  The organisational emphasis upon individual and small group work has made this approach more manageable.  In the most effective schools, lesson objectives are explained clearly, pupils are encouraged to evaluate their own progress, individual targets are set and success criteria discussed.  Also, peer assessment and a ‘talking partners’ approach with an emphasis on oral communication, have developed pupil confidence and their ability to work independently.  The further emphasis on ‘thinking skills’, by requiring pupils to explain the processes used, allied to constant praise and encouragement have had a similar effect.  Even young children have been seen to work independently for short periods of time.  Indeed, it is this regular and individualised attention that has been the key to the progress shown by individual pupils.  Independence and increased confidence have led to improved performance.  It is difficult to decide which comes first; the most likely explanation is that both develop in an interrelated manner.
In a few schools, particularly at KS1, teaching and learning approaches and lesson plans and tasks have all been revised with a view to developing pupils’ independence and self-esteem.  Allied to an emphasis on practical work and improving pupils’ social and communication skills, this is seen as a development which will dovetail effectively with the Foundation Phase philosophy.  When pupils move from small group activity to classroom learning, some schools provide LSA support so as to encourage the pupils to transfer their newly developed skills to the whole-class situation.

3.3
In the majority of schools, RAISE coordinators, teachers and LSAs work in a cooperative and supportive manner.  Class teachers observe the work done by RAISE personnel and are introduced to the strategies employed.  These are often adopted as mainstream approaches, when appropriate, and included in school development plans (SDPs).  This ensures a good measure of continuity and progression from KS1 to KS2 at primary level.  Even when infants and junior school are separate, pupils’ progress and teaching and learning strategies are discussed when individual profiles are transferred. 

3.4
Progression and continuity are more of an issue between primary and secondary schools.  Even in areas where a number of primary RAISE schools feed into a RAISE secondary school, little has been achieved in terms of discussing the strategies and approaches adopted at primary level.  This matter has been raised at LEA level and hopefully will lead to appropriate action during Y3 of the programme.

3.5
Pupil response to the RAISE initiative has been particularly positive across virtually all primary schools.  With a few exceptions, usually involving particularly difficult pupils, a similar situation appertains at secondary level.  At both levels, pupils testify to feeling more valued due to the attention they receive.  They have established closer working relationships with teachers and LSAs and this has led to more positive attitudes, enthusiasm for school work and, at times, even enjoyment.  The ‘knock-on’ effect has been better behaviour, regular attendance, significantly fewer exclusions and improved achievement.  In one very deprived area, 30 primary pupils, including many RAISE pupils, attend a lunchtime Maths Club on a Monday, and many attend a Y6 Maths Club in the adjacent secondary school on a Friday after school.  
3.6
At secondary level, alternative curriculum choices, with an emphasis on developing vocational work and practical skills, have had a similar effect.  Pupils, whose attendance had previously been problematic, never miss school on the day they are due to visit the F.E. College.  There has also been an improvement in their school based work due to increased interest and motivation emanating from their college experiences.

3.7
Secondary schools accept that they have not succeeded with all KS4 pupils.  A few harbour a certain reticence to school based work and only attend regularly during college based days.  In general, however, primary and secondary pupils are happy to be involved in the RAISE programme.  Even pupils who do not qualify make special requests to join RAISE groups!  Pupils at all levels show a pride in their school work, which had not previously been apparent.

3.8
The attempt by primary, secondary and special schools to involve the parents of pupils included in the RAISE programme has met with a mixed response.  An increasing number of schools are making some progress in gaining parental support.  A few have made good progress in working with Family Learning, and Language and Play Groups.  In some examples, up to twenty mothers attend these groups which are normally held in the schools.
3.9
Parents are invariably informed that their children are receiving additional support in order that they may achieve their full potential.  When explaining to parents, care is taken not to mention social deprivation (or free school meals as proxy) so as to avoid stigmatisation.  The vast majority of parents agree to the inclusion of their child.  Examples of parents objecting are very rare and are limited to parents who object routinely to all school initiatives!

3.10
As the RAISE programme progresses, there is evidence that some parents become more supportive and, at times, enthusiastic as they appreciate the progress being made by their children.  This has led, in some instances, to a greater willingness to support their children with homework, although early promises are not always sustained.  Fewer parents are moving their children to schools in more affluent areas; indeed, some who have been moved are now returning!  Parents claim that their children are happier at school and at home.  Some schools have already issued questionnaires to parents to gain their response to the RAISE programme; others are planning to do so.  The responses received have been very positive and supportive.

3.11
Schools find that improving links with parents is particularly challenging.  Teachers have not been trained in this field and it is regrettable that more effective cooperation from the relevant outside agencies is not always apparent.  Support from Social Services and Communities First personnel varies from good to virtually non-existent in a few cases.  This diversity is difficult to comprehend.  Some schools work effectively with Communities First initiatives.  For example, pupils plant trees in a local Community Woodland and go to a Community House (run by Communities First) to do their homework after school.  One school received a grant of £12,000 to purchase computers from Community Focus, which are used by the school during the day and by the community in the evening.  Some parents are involved with a Working Links Project and are offered advice on issues such as managing their finances, healthy cooking etc.
3.12
In a few schools, parents are invited into classrooms to help with general duties, and with reading in particular by listening to pupils read.  The parents involved are carefully chosen.  Parents also help with Breakfast Clubs, after school clubs and Holiday Clubs.  A small number of schools have Nurture Groups which help pupils’ social and emotional development and often involve the parents of RAISE pupils.

3.13
RAISE schools have established regular written contact with parents in the form of information letters and reports.  They receive guidance on how best to support their children, particularly with reading and spelling activities.  Home/school diaries also provide an useful link between school and parents.  Many parents respond to teachers’ comments as well as providing their own.  A few schools purchased games for RAISE pupils which are lent out to parents on a monthly basis to encourage them to play with their children.

3.14
Usually, parents of RAISE pupils receive a termly written report and are invited to school to discuss issues as and when they arise.  Also, in some schools, parents have a separate RAISE progress report at the end of the school year alongside the normal annual report.

3.15
The more successful schools make time to discuss in depth with parents in order to understand their problems.  The schools offer as much support as possible and this has led to a positive relationship of trust developing between the parents and the school.  In this way, the RAISE programme has helped to highlight problems and to focus on ways and means of responding to them without in any way being critical or judgemental.

3.16
The majority of schools place an emphasis on inclusion and providing access to opportunities for pupils through intervention and support.  In some schools, this has led to giving pupils increased responsibility, such as appointing Playground Pals, where older pupils take responsibility for younger pupils under supervision.  RAISE funds have also been used to provide ‘active playtimes’ which offer enhanced activities designed to improve pupils’ communication skills.

3.17
Many KS1 teachers have realised the importance of developing children’s oral communication skills as a foundation upon which to build the more formal reading and writing skills.  This is particularly true of RAISE pupils who often come to school with very limited oral skills.  This has led to teachers and LSAs spending much time in small groups encouraging pupils to discuss their experiences by listening and responding to one another.  Yet another example of the RAISE programme serving to underline one of the basic tenets of language development, namely that oracy precedes literacy.  This has led to one school nominating a time slot each morning as intervention time across the whole school to concentrate on the basic skills of language and mathematics.  This is a by-product of the RAISE programme which has now been adopted as a whole school approach.
3.18
Some schools have successfully combined funds from various sources with RAISE money to provide new initiatives.  For example, the Small Schools Grant has been combined with RAISE funds to establish a Self-Esteem Group in one primary school to deal with issues such as, anger management, bereavement, family breakup, etc.
3.19
As many RAISE pupils have never been outside their immediate environment, a significant number of schools have used RAISE funding to take deprived pupils outside their local area.  Schools visits to the seaside, to the zoo, to farms etc have become and important part of the provision.  Forest Schools have also played a part at primary, special school and secondary levels.  These approaches are helping to develop pupils’ practical skills, personal skills and social skills as well as boosting their confidence and self-esteem.

3.20
A few primary schools have involved RAISE pupils in preparing a Forest School environment within their school grounds.  The experiences gained have been linked with developments in various curriculum areas such as language, maths, science, sex education, Welsh, PE and RE.  In this way, basic skills have been linked with practical skills, such as sketching, painting, model making and ICT, as well as with oral communication skills by giving pupils from deprived backgrounds exciting experiences to talk about.
3.21
At secondary level, some schools use RAISE funding to take the pupils on Residential Courses.  The aim is to develop pupil/teacher relationships, to help motivation, to remove insecurity and raise aspirations.  Senior staff are firmly of the view that greater trust and better relationships have had a positive effect on attitudes and standards.  “Relationships underpin everything”.  Residential approaches continue back at school where, in one school, learning coaches support RAISE pupils in small groups.  Extended support is also provided after school alongside other after-school courses.  All this leads to a more personalised approach to learning and a more learner-centred curriculum.
3.22
All secondary schools have enhanced their ASDAN provision for lower ability RAISE pupils.  This has led to improved attendance and behaviour as pupils realise that they can achieve a recognised qualification.  Moreover, the experiences and tasks provided are at their level and relevant to their needs.

3.23
One secondary school has established a Pupil Support Centre which has clear entry and exit procedures involving senior staff.  The main emphasis of the Centre is on making pupils more independent learners with the firm aim of reintegration into mainstream lessons.  The very structured environment organised helps to achieve this.  The Centre impacts on key stages 3 and 4 and helps with curriculum continuity and progression.  Pupil response has been excellent.  They have responded to the clear parameters set.  Exclusions have become a thing of the past.

3.24
In almost all secondary schools, the RAISE programme approaches link directly to one of the main priorities of School Development Plans, namely key/basic skills development across the curriculum.  One successful school suspends its normal curriculum for two days to allow internal and external delivery of key/basic skills activities.  This has led to a marked improvement in pupils’ skills and motivation.

3.25
One secondary school readily admits that the main emphasis of its RAISE programme up to the present has been on tackling severe attendance and behavioural problems.  This has been achieved through the appointment of a Youth Achievement Worker and an Inclusion Officer, both partly funded through RAISE.  An enriched vocational curriculum, (mainly ASDAN courses) has led to a positive response from pupils and is beginning to impact on achievement.  Most RAISE pupils achieve level 1 certification with a few abler pupils achieving level 2 (equivalent to a GCSE C grade).
3.26
The special schools involved with RAISE also provide the pupils with enhanced vocational courses, at times achieved through links with local colleges.  These courses will allow pupils to gain qualifications and will be integrated with 14-19 Learning Pathways at secondary school and special school levels.

3.27
However, at special school level, the main emphasis of the RAISE programme is not so much on gaining qualifications as on developing the pupils’ literacy skills in order to provide access to a wider curriculum.

4.0
Key Question 4: How well are schools planning to sustain the benefits of the RAISE programme?
4.1
Most schools have taken the training of staff to meet the requirements of the RAISE initiative very seriously.  Teachers have been sent on specific training courses, usually associated with the courses and materials they have adopted for the teaching of reading or mathematics.  Informal INSET is often arranged at school level, led by the school’s RAISE co-ordinators, also class teachers ‘shadow’ RAISE work, attend planning sessions and partake in lesson observation.  The regular cascading of information and constant discussion and evaluation mean that, in most primary schools, all teachers are aware of the aims of the RAISE initiative.  The approaches and strategies adopted are usually shared with all members of staff during staff meetings and INSET sessions.  This will help with sustainability when RAISE funding ceases.

4.2
However, all schools have emphasised the significant contribution of additional staff to the success of their RAISE work.  Part time teachers, LSAs, attendance and behaviour officers, youth achievement workers and learning coaches, have been appointed partly or wholly from RAISE funds.  Their presence has ensured the individualised and intensive support for pupils which has been the bedrock upon which the success of RAISE has been established.  Even when class teachers are aware of what needs to be done, they cannot sustain the intensity and consistency of support needed once the additional staff is lost.  When funding ceases many schools are determined to maintain as much as possible of the RAISE support by cutting back in other areas, such as ICT and class size at secondary level.  Such is the enthusiasm for the success of RAISE in some schools that Foundation Phase and Basic Skills funding will be used to continue the work.  During summer term visits, one experienced primary headteacher claimed that the RAISE initiative was the most successful project she had been involved with in all her years as a head.

4.3
Not all schools have the vision or resources to respond in this way when funding ceases.  Smaller schools in particular will find it most difficult to sustain existing levels of provision.  A significant number of schools state quite categorically that the RAISE initiative, as currently implemented, will cease when the funding is withdrawn.  Although the schools will have benefited in terms of teaching approaches and organisational strategies, the intensive individual attention currently provided will not be sustainable.  A few schools have used RAISE money to appoint full or part time staff without involving or training their permanent staff.  These schools concede that the provision will cease when the funding is withdrawn.

4.4
One secondary head was most indignant that, at a time when the RAISE funding had helped him to get reluctant pupils into school, to provide a stimulating curriculum which had led to a greater pupil involvement and improved behaviour, the support was being withdrawn before these achievements could begin to impact upon pupils’ attainment.

4.5
In almost all schools, at primary and secondary levels and in special schools, teachers have purchased new resources and materials in the form of course books, reading books, language games, mathematical games, comics (to attract reluctant readers), computers and assessment and evaluation material.  At times, their beneficial affect has led to their wider adoption throughout the school.
4.6
In addition, teachers and LSAs have produced their own material to meet the specific needs of individuals and groups of pupils.  Some of this material should soon appear on the North Wales RAISE website.  All this material, both purchased and produced, will help to sustain the effect of RAISE when funds cease.

4.7
Year two of the RAISE initiative has seen a greater willingness on the part of schools to visit one another and share good practice.  Most LEAs arrange two or three meetings during the year when all the county’s RAISE schools are brought together to discuss issues and compare approaches.  Occasionally, individual schools are invited to present a report on their RAISE work in an attempt to extend good practice.  This often leads to a spate of inter-school visits at county level.
4.8
The North Wales Regional Conference, which is arranged on an annual basis, provides further opportunities for schools to share good practice at an inter-county level.  Schools have an opportunity to expound upon their RAISE work in workshop presentations which lead to discussions and the exchange of ideas.  Again, this activity leads to a spate of inter-school visits to the mutual benefit of all involved.  Almost all the School Evaluation Forms received have indicated how much was gained from the Conference and subsequent school visits at county and regional levels.

4.9
Despite the increase in the number of inter-school visits, this is an activity that needs to be extended, particularly at inter-county level, so that schools derive the maximum benefit from sharing and discussing their various strategies and approaches.

4.10
There are examples of schools working together for the common good.  Infants and junior schools, who share the services of a LSA, work successfully together.  Primary and Secondary schools also share resources and accommodation and jointly run out-of-school-hours clubs which are accessed by RAISE pupils.  Special schools also work cooperatively with primary schools (e.g. sharing circle time and art and music lessons), with the local high school, so that RAISE pupils can access core and foundation lessons at the appropriate levels, and with the local Community College to allow pupils to access basic skills and art courses.

4.11
In conclusion, it can be fairly stated that during the past year schools have paid considerable attention to sustainability issues as outlined above.  However, the fact remains that, to quote a secondary headteacher, “Intervention to support socially deprived pupils is an expensive business which needs continuous financial support”.
5.0
Key Question 5: How could the RAISE programme develop further?

5.1
Schools have responded to this key question by listing the good points and the inhibitors or frustrations that have emerged during their two year experience of the RAISE initiative.
5.2
Inhibitors
Schools are generally agreed that the initiative has been too short to have the maximum desired effect.  The challenge of raising the achievement of socially deprived pupils is not going to be met over a three year period, particularly as so many related issues had to be resolved before academic standards could be tackled, issues such as:- attendance, punctuality, behaviour, exclusions, curriculum, pupils attitudes to school and school work and parental attitudes and support.  Some of these challenges were relevant to all schools, others were experienced more particularly by secondary schools.  The vast majority of these related issues have been successfully resolved, and the resultant improvement in standards of achievement is beginning to show.  The withdrawal of funding at such a critical point has led to a feeling of frustration in many schools, even schools where sustainability issues have been effectively addressed.
5.3
A significant number of schools have been frustrated by their failure to involve parents and to gain their continued support.  Despite the success of some schools, others have experienced a negative response to many initiatives and face a continuing battle on this front.  Even where parents have agreed to support their children with homework, for example, the good intentions are soon dissipated.
5.4
In particular areas, schools have also experienced difficulties in gaining the support of outside agencies, and often feel alone in their efforts to tackle problems which teachers have not been specifically trained to deal with.  Schools in Communities First areas have expressed very contrasting views of the response they have received to requests for support.  It is axiomatic that schools and outside agencies need to work closely together if the challenges outlined above are to be successfully met.
5.5
Many schools concede that much more needs to be done to ensure the efficient and effective transfer of RAISE pupils from primary to secondary schools if continuity and progression are to be achieved.  This is true even in areas where both the receiving secondary school and many of its feeder primary schools are in the RAISE initiative!

5.6
Good Points

Schools have provided a host of good points that have emerged this far in the life of the RAISE initiative:-

· Observing pupils who have potential but few opportunities making such significant progress both socially and academically.

· The developing roles of TA/LSAs has been a significant feature of RAISE.  They have responded well to the training they received and their enthusiasm and pleasure when observing the progress of the pupils has been contagious, particularly when they rejoin mainstream classes and hold their own.

· RAISE has ensured that the whole staff of schools have become much more aware of the needs of socially deprived pupils, are more sympathetic towards them and have a better understanding of their needs.
· RAISE has ensured that formative assessment is more focussed and intervention more effectively targeted.

· In some schools, RAISE has highlighted organisational, timetabling and resource issues which have been resolved at whole school level and proved beneficial to all as they have led to more effective school learning policies.  As one school put it, “micro initiatives have led to macro improvement”.
· RAISE has meant that a number of schools have promoted a ‘can do’ and ‘have a go’ attitude.  Pupils have been encouraged to take risks and try again where previously they would have opted out.  This has improved pupils’ confidence and independence.

· RAISE has encouraged more schools to develop outdoor learning approaches.  The Forest School approach has been particularly successful and has led to significant improvement in pupils’ social skills.  Their confidence and cooperational skills have also been greatly enhanced.  The experiences gained have fed back to school work and helped to stimulate oral, written and mathematical work        in primary, secondary and special schools.

· One headteacher claimed that RAISE had changed the social fabric of the school.  Teachers’ attitudes towards the pupils had changed and their attitude towards the parents had become much more inclusive.
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