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Key Question 1: How well do schools understand the overall aim of RAISE?

1.1 
In general, primary and secondary schools have selected pupils carefully and in keeping with RAISE criteria.  This indicates that the vast majority have understood the links between disadvantage and underachievement.  Care has been taken to select pupils who underachieve because of social deprivation, behavioural problems, poor attendance and lack of parental support.  Some schools had identified a significant gap between these pupils’ present performance and their potential, and saw this as a sound basis for the selection of RAISE pupils.

1.2
In some urban areas, the pupils come from designated Communities First Areas, characterised by poor housing, domestic violence and drug and alcohol problems, where families were already involved with social services and the NSPCC.

1.3
Most schools used commercially produced standardised tests to inform their selection process, particularly when assessing performance levels in the basic skills of literacy and numeracy.  A few schools also used Pupils’ Attitudes to Self and School (PASS) tests to monitor attitudes towards school and learning.
1.4
A few schools were unclear regarding membership of the target group and were unaware of the inappropriateness of including SEN pupils.  The odd school had deliberately included these pupils as numbers in the RAISE groups were low, and they were of the view that SEN pupils would benefit from the RAISE programme.

1.5 
In some special schools, it could be rightly claimed that a high percentage of the pupils met the RAISE criteria.  Some schools resolved the issue by concentrating on the younger pupils so as to resolve the problems early.  Other schools targeted pupils with the lowest levels of achievement across the age ranges.  One school selected a group of high functioning autistic/asperger pupils.
1.6
Primary and secondary schools in some areas face the additional problem of EAL pupils who have little knowledge of the language of instruction.  This problem is sometimes exacerbated by significant levels of absenteeism as EAL pupils can disappear to Poland, Portugal or Dubai for many weeks at a time.  As many as 20 such pupils belong to RAISE groups in some schools.
1.7
In some larger schools, up to three or more groups have been established with different membership which reflect variations in achievement across subject areas.  At times, membership is flexible as pupils move into and out of groups as performance levels change.

1.8
Occasionally, a change of headship has led to changes in group membership.  This has usually led to a reduction in group size and more appropriate correlation with RAISE criteria.

1.9
In conclusion, the evidence suggests that schools in general have selected pupils appropriately and where, initially, misunderstandings led to the targeting of inappropriate pupils, this has since been rectified.  Their common aim is to enable pupils to achieve their full potential by increasing their confidence, enhancing their self-esteem and thereby supporting their attitudes towards learning and achievement levels.
Key Question 2: How effectively are schools monitoring and evaluating their RAISE activities?

2.1
The bulk of schools have established detailed assessment processes which have produced a sound and comprehensive body of quantitative and qualitative evidence, often measured against specifically graded criteria.  Invariably, the evidence indicates improved performance levels, often significantly so, particularly in the basic skills of literacy and numeracy, as well as improved attitudes, self-esteem and, at times, a new found enthusiasm for learning.

2.2
In general, progress is measured on a termly basis, often against targets set in IEPs.  Standardised tests are used regularly to measure reading and numeracy skills, as well as PASS tests to monitor self-esteem and attitudes.  Some schools have targeted personal and social skills and have set short term targets to measure such changes as the ability to work in groups, the confidence to address the whole class etc.

2.3
The vast majority of schools establish baselines so that value added can be assessed as well as general progress.  Individual pupil records are kept in a number of schools alongside pupils’ programmes, activities and progress charts.  Occasionally, RAISE teachers and learning support assistants keep monthly diaries of issues to be addressed and termly reports of where the school is in relation to its RAISE programme.
2.4
A few schools have made sound and video tapes to illustrate pupils’ improved oral skills, such as richer vocabulary, more spontaneity and a greater willingness to listen in a disciplined way and to contribute sensibly to a discussion.
2.5
One school has attempted to measure changes in pupils’ attitudes to work, interest and motivation by means of a questionnaire completed by RAISE pupils.  The response was very positive and included comments such as ‘The work is cool’, ‘The work is fun’, ‘I enjoy doing the work’.  Enjoyment in school work is not a feature normally associated with the target pupils.
2.6
In good practice schools the pupils themselves are aware of their individual targets and their progress towards them.  This enables them to engage in a measure of self-assessment, which, in turn, improves their confidence and independence.

2.7
A number of schools link their assessment process with National Curriculum grades thereby enabling them to project likely end of key stage scores.  This enables the schools to target pupils more specifically as well as providing the pupils themselves with an added incentive to improve.

2.8
In one county, the RAISE coordinator meets with learning support assistants on a monthly basis to review progress and to plan future programmes in collaboration with class teachers.

 2.9
A few weaknesses have been identified.  At times, in a small number of schools, there is a tendency to over-emphasise assessment at the expense of the teaching and the activities.  In stark contrast, a few other schools do not assess frequently enough, relying exclusively on end of year assessments only.  This practice underestimates the diagnostic value of assessment and its contribution to the planning of future activities.

2.10
Where schools have prioritised attendance and behaviour as their main aims, a member of the senior management monitors and oversees the initiative to ensure consistency and effectiveness.  The SIMS system is often used to monitor attendance patterns and print outs are sent regularly to the parents of absent pupils.  A pamphlet is also sent out to parents by one school which explains the legal position and outlines school rules.  Certificates and stickers have also been prepared to reward good attendance.  All in all, this has resulted in a significant reduction in absenteeism and has helped produce a school ethos which prides good attendance and punctuality.
2.11
Special schools have established performance indicators across a wide range of initiatives having regard for individual pupil needs.  These normally indicate progress through a series of very small steps, as is appropriate for pupils with severe learning difficulties.  Baseline assessments and progress are often associated with commercially produced materials such as INSTEP, ASDAN and Routemap which have inbuilt assessment profiles.

2.12
One special school has embarked upon a Forest School Initiative which has provided successful activity-based learning for pupils with moderate and severe learning difficulties.  No specific measurable targets have been set, but individual progress across a range of skills is monitored on a three monthly basis and measured against individual baselines.

2.13
On the whole, there is much evidence to indicate that schools have implemented appropriate and effective monitoring and evaluative systems which pay due regard to quantitative and qualitative information.  In best practice situations, this evidence is used to inform future planning in order to meet specific individual needs.  The outcome of assessment processes clearly indicate a general improvement in achievement levels across the basic skills, as well as enhanced personal and social skills.  It would be difficult at this stage to pronounce on any casual relationships between these two outcomes, or on the likelihood that the gains experienced will be sustained in future.  However, the fact that schools are aware of the interrelationships of these two strands is a clear indication that they are becoming increasingly aware of the complexity of the link between social deprivation and underachievement. 
Key Question 3: How well are schools progressing in respect of the aims and key features of the RAISE programme?

3.1
The vast majority of schools have identified low performance levels in the basic skills of literacy and numeracy as the main cause of underachievement among socially deprived pupils.  Consequently, they have concentrated on one or more of these skills in an attempt to resolve the problem.  Some schools, particularly with Early Years children, have realised that oracy is a necessary foundation upon which to build more formal reading and writing skills, and have introduced activities and experiences which develop pupils’ oral competence and confidence.

3.2
Many schools have also realised that low self-esteem, low expectations and low achievement have led to attitudinal and behavioural problems, particularly when associated with a lack of home support.  By withdrawing small groups of RAISE pupils and supporting them with work that meets their individual needs, schools have successfully raised pupils’ performance levels in the basic skills and claim that this academic success has led to an improvement in pupils’ attitudes, behaviour and personal and social skills.  Which came first is a matter of conjecture, but there can be little doubt that there is a strong body of evidence which suggests a close interface between these two aspects.
3.3
A few schools have tackled the issue from a different perspective by arranging extra-curricular, lunchtime and out of school hours activities.  These can take the form of clubs, games and community projects.  The experiences so gained are subsequently channelled to provide a context for work in the basic skills as well as in other subject areas, such as science and geography.  Again, this emphasis has provided opportunities for developing pupils’ confidence, independence and problem solving skills as well as a measure of enjoyment which school had not previously provided.  These arrangements were sometimes demanding in organisational terms and at times the problems encountered had the effect of limiting the benefits of this approach.
3.4
Almost all schools have used RAISE money to appoint additional staff, sometimes at qualified teacher level, but more often as learning support assistants.  Many of the assistants have received specific training, usually associated with the courses and materials adopted by the schools, particularly in reading and mathematics, and provide very effective support for class teachers.
3.5
Assistants and class teachers normally work closely together when planning RAISE activities so as to ensure a good measure of consistency with mainstream programmes of work.  Additional materials are also produced to supplement commercially produced schemes as well as to meet specific individual needs.

3.6
Much money has also been spent on purchasing equipment to support RAISE programmes.  Computers and interactive whiteboards have been bought and are used effectively as teaching and learning aides.  Many examples were seen of pupils using such equipment to work independently and with added incentive and enthusiasm.  This provision has led to increased learning opportunities for pupils which would not be available at home.
3.7
In the best practice schools, teachers involved in RAISE activities have generally become more evaluative and selective in terms of the experiences they provide for pupils.  If adequate progress is not being made, alternative strategies are often adopted or specialist support is sought.

3.8
Renewed energy and enthusiasm have become common features of staff involved in RAISE work at primary and secondary levels.  At times, collaborative working practices and professional dialogue between teachers, have led to the very specific setting of individual targets and changes to the organisation and planning of some subjects at whole school level.
3.9
In some instances, initiatives and strategies introduced in work with RAISE pupils have been extended to mainstream classes and used to facilitate the transfer of pupils from one key stage to another.  This is particularly the case when pupils proceed from primary reception classes to Y3.  Moreover, links with the Foundation Stage have led to improved opportunities and experiences for very young children, for example, making more effective use of the outdoor environment.

3.10
The leadership, encouragement and enthusiasm of school RAISE coordinators, who can often be heads or deputy head teachers, contribute immeasurably towards the success of the work in individual schools.  In a minority of schools, RAISE funds have been used to release the RAISE coordinator to prepare action plans, to teach exemplar sessions to other members of staff and to generally oversee the success of the initiative.  This has led to good practice in a number of schools.
3.11
Contrary to early impressions, more schools than expected have made efforts to gain the understanding and support of parents.  A good number made this a priority and introduced initiatives which proved to be effective.  Other schools had limited success and found it difficult to sustain initial enthusiasm.  A significant minority, particularly in urban areas where problems relating to alcohol and drugs misuse are prevalent, had serious social problems to overcome before any support could be sought or expected.
3.12
A good number of schools contacted parents by letter to explain the rationale behind the RAISE initiative and to seek their cooperation and support.  A few schools invited parents to meet with the staff concerned for face to face discussion, and had a good response.  Parents have been encouraged to read to children, to listen to children read and to help generally with homework tasks.  One or two schools prepared leaflets and booklets for parents which offered guidance and support.  Parents were also encouraged to complete reading record books which functioned as a regular link between teachers and parents.  The response to this request was at best rather mixed as parents were not able to sustain their involvement in the process.  A few schools prepared games and simple tasks as homework to encourage pupils and their parents to work together and thereby establish a working relationship.
3.13
Schools in particularly deprived urban areas work alongside outside agencies such as Social Services, ESWs and school nurses to support parents in areas such as education, welfare and health and all of which impact on achievement.  A few primary schools arranged Family Programmes for Early Year parents lasting for up to six weeks.  These programmes enhanced the parents’ perception of their children’s early education and reinforced their understanding of its value.  On the whole, these programmes established a friendly, supportive and non-patronising relationship between schools and parents which parents greatly appreciated.  In a small number of schools, parents were asked to complete a questionnaire at the end of the school year in order to gain their views on the progress their children had made during the year.

3.14
Some primary schools have attempted to tackle the social and personal development of RAISE pupils by utilising the Webster-Stratton programme.  One junior school, working in tandem with its feeder infants’ school, has devised a programme of activities with this in mind.  From September 2007, these activities will be timetabled on a one lesson per week basis.  Assessment will be in the form of a tick box system based on an extensive and progressive set of personal/social skills stretching from nursery class to Y6.  This work should facilitate transition from Early Years to KS1 and, hopefully, on to KS2.  Teachers have been specifically trained to undertake this work.
3.15
Some secondary schools have made a significant commitment to the RAISE initiative by providing substantial additional funding from their own resources, sometimes by linking RAISE funding with LEA funding, as well as funding received from other sources such as 14-19 Network Funding support.  A few schools have used the additional funding available to establish Pupil Learning Support Centres which are well equipped and provide a comfortable and stimulating learning environment.  This would appear to be effective and efficient use of the resources available.

3.16
In addition to qualified teachers and learning assistants, many secondary schools have also appointed attendance monitoring officers and behaviour support managers.  All have specific responsibilities and work separately, usually under the supervision of a senior member of staff.
3.17
As at primary level, the main thrust of the work has been twofold, although both are closely related.  The first is to raise achievement levels in the basic skills and the second is to improve attendance, behaviour, attitude and commitment to learning.

3.18
At primary and secondary level, work in the basic skills is usually tackled by withdrawing pupils from mainstream classes at specific times to receive one to one attention in small groups, or by arranging additional support to meet these pupils’ needs within mainstream classes.  Often, there is a combination of both approaches.  Where pupils are withdrawn at secondary level, the best practice schools ensure that effective links are maintained with individual departments to ensure continuity and progression.  In a few schools, the basic skills work is devised so as to target boys in particular by selecting resources and arranging activities that gain their interest.

3.19
In secondary schools, where the work is mainly geared to re-engaging pupils in their learning, and thereby tackling behavioural and attitudinal problems, this is often done by establishing an alternative curriculum, often associated with outdoor pursuits and community work.  Target groups are extracted for specific sessions and appropriate activities and strategies are organised to engage them.

3.20
There is much evidence to suggest that secondary pupils have also responded well and have derived substantial benefit from the support provided.  Statistical evidence points to improved reading ages, better GCSE estimated grades, higher attendance, better behaviour, a reduction in fixed term and permanent exclusions and a consequent improvement in staff morale.  There can be little doubt that establishing smaller groups and providing a more learner and skills-based approach has led to improved performance and a healthier attitude towards learning from pupils who were previously disillusioned and disruptive.
3.21
In some secondary schools, the RAISE initiative is arranged to dovetail with the 14-19 Learning Pathways as many of the objectives are seen to overlap.  Links with external agencies such as Social Services, CAHMS, YOT, ESWs, the LEA Inclusion Services and Careers Wales have also been strengthened in some instances.

3.22
Whether the general improvement in pupil achievement, behaviour, attitude, confidence and self-esteem can be maintained remains to be seen.  Where schools have established fruitful links with parents and have gained their interest and involvement in supporting their children, this improvement is more likely to be sustained.  Regrettably, a significant minority of schools across the key stages are yet to engage successfully with parents.
3.23
Interestingly, the approaches adopted in special schools, at primary and secondary level, bear a close resemblance to the work seen in mainstream schools.  Once more communication, reading and number skills have been highlighted for specific attention.  All schools report significant progress in achievement levels, as well as improvement in pupils’ self-esteem and attitudes.

3.24
A few special schools have adopted a more specialised approach to meet the needs of severely handicapped pupils.  For example, the Makaton signing scheme has been adopted and learning assistants have been employed to develop the work.  Parents have also become involved and have attended training sessions so that they can help their children at home.

3.25
A school which has recently become a specialist centre for severe and multiply handicapped pupils has concentrated on introducing an externally accredited assessment scheme which monitors pupils’ progress in very small steps.  The information derived is usefully passed on to parents and highlights progress made as well as future needs.  The pupils themselves take part in the assessment process.

3.26
One special school has concentrated upon improving aspects of pupils’ welfare and development and enhancing home school links so as to improve attendance and learning opportunities.  The appointment of an ESW has provided a good level of support for pupils and families.  Also, the purchase of a range of good quality additional resources has made the curriculum more accessible to the pupils.  Moreover, the RAISE grant has enabled the ESW to spend quality time with individual pupils in a nurturing role.  This strategy has had the effect of further developing the pastoral role and the skills of members of staff.
3.27
Two special schools have used RAISE funds to give the pupils access to out of school hours curriculum activities.  These include drama club, environmental activities, computer club and games.  One school is involved in the Forest Schools Initiative which provides activity-based learning for pupils with moderate and severe learning difficulties.  Some of the RAISE pupils have attended courses at a local college, whilst others have followed a reintegration programme to enable them to return to mainstream schooling.
3.28
Links between secondary and special school RAISE pupils and FE colleges does support progress towards the 14-19 Learning Pathways and could well provide more opportunities for socially disadvantaged pupils to gain qualifications.  However, these initiatives are the exception rather than the rule.
3.29
In general, the late approval of schools’ RAISE submissions meant that it was too late to include them in current school development plans (SDPs).  Some schools have amended their plans to include such references whilst others have added appendices.  In a few instances, with the appointment of new headteachers, SDPs have been re-drafted and now include reference to the RAISE initiative.  In one or two schools, such references are very detailed and comprehensive and indicate how RAISE strategies and programmes are integrated with mainstream approaches.  Where references to RAISE activities are absent from current SDPs, all schools have plans to include them in next year’s re-draft.  However, as the vast majority of schools have highlighted raising standards of achievement in the basic skills in their RAISE plans, the work will inevitably reflect whole-school priorities.
3.30
Quality of Provision and Standards: Of the 172 school monitoring forms analysed, 57% of schools were deemed to be good with the remaining 43% considered satisfactory.  The one or two schools described as unsatisfactory during the first visit, had improved to satisfactory by the second visit, and their prospects for further development were said to be promising.  Considering the problems encountered by schools in the early days of the RAISE programme, this result can be considered good.  Bearing in mind that a number of schools have revised and improved their initial plans, that a range of good quality materials and resources have been purchased, and that a good number of teachers and learning support assistants have been trained and have gained experience of effective approaches and strategies, a solid foundation has been established which should lead to further improvement in year 2 of the initiative. 
Key Question 4: How well are schools planning to sustain the benefits of the RAISE programme?
4.1
From the outset, all schools have been concerned about the sustainability of the RAISE initiative beyond the period of the initial funding.  Best practice schools have planned to ensure a measure of continuity and progression as and when funding ceased.  Many schools admit that, although they would continue the RAISE programme without additional funding, they would not be able to sustain the present intensity of activity.  Other schools claim that activities would cease, to all intents and purposes, if and when funding was withdrawn.

4.2
Where schools have planned for sustainability they have done so in many ways.  In some primary schools, all staff members have been involved in planning RAISE activities and have all contributed to the strategy, thereby ensuring a good measure of continuity as all teachers understand the methodology employed.  Many schools, at primary and secondary levels, have arranged specific training for teachers and learning assistants, normally associated with particular programmes and materials.  Often, this training is shared with other members of staff and will be used to improve the education of all pupils in the school.  Releasing teachers to observe RAISE lessons, sharing good practice, joint planning and the use of common resources, will all help with sustainability.

4.3
In some schools, RAISE funds and strategies have been integrated with other programmes, such as Basic Skills Cymru initiatives to raise achievement levels as well as their Family Learning Project to encourage parenting skills.  This linking of programmes will again contribute towards sustainability.

4.4
However, many schools contend that it would not be possible to sustain present levels of pupil support without RAISE funding.  To attempt to do so would lead to even greater pressure upon teachers to support pupils with very different needs in the one class.  A significant number of schools openly state that if present levels of funding were withdrawn, their RAISE work would cease to exist.
4.5
Where parents have been successfully engaged in helping their children and supporting schools’ endeavours, this influence should carry on whether funds are available or not.  The number of schools who have achieved this level of support is, however, relatively small.

4.6
As yet, very few schools across the spectrum have benefited from sharing their own ideas and strategies with other schools.  Two LEAs did bring primary RAISE schools together at the beginning of the academic year to share good practice.  In one of these authorities, this practice has been maintained.
4.7
Links between young special school pupils and reception class pupils in primary mainstream schools, and between secondary pupils and colleges, do support progress towards the Foundation Phase and towards 14-19 Learning Pathways.  The latter initiative could well provide more opportunity for disadvantaged pupils to gain qualifications.  But these initiatives are the exception rather than the rule.
4.8
There have been beneficial links between two secondary schools in one county, and secondary and special schools have benefited from phase group discussions at regional and national conferences.  However, in general, there has been little sharing of expertise and experiences.  This is an area that could and should be developed.  Hopefully, the establishment of regional and national websites will facilitate inter-school communication.

Key Question 5: How could the RAISE programme develop further?

5.1
Inhibitors
A high percentage of schools across the phases mentioned the late acceptance of plans and the need for more guidance in the early stages as inhibiting factors.  Some also indicated that the lack of clear criteria for the selection of pupils led to some initial confusion, and meant that SEN pupils were included in some instances.  In general, these matters have now been rectified.

5.2 For the above reasons, a number of schools admitted that the initial planning process and the production of specific plans to meet Welsh Assembly Government deadlines, had been rushed.  Consequently, the initial plans were not of the desired quality and many had to be amended or rewritten.

5.3
Some schools were not clear as to how the funds received should be spent, and this despite the clear guidelines issued from the National Coordinator’s office.  This suggests the need for clearer lines of communication between the centre and individual schools.

5.4
Many schools maintained that the uncertainty regarding future funding inhibited long-term planning.  This was particularly relevant when appointing new staff, as the vast majority of schools have done.  Hopefully, schools are now less concerned that funding will suddenly cease.
5.5
A significant number of schools mentioned the lack of parental support as a frustration and a continuing challenge.  A small number of schools have experienced a measure of success in engaging with parents and this has had a significant beneficial effect on raising standards of achievement.  However, the large majority have seen their efforts fail, some after hopeful initial signs.  A few schools have, as yet, made little attempt to gain parental interest and support, sometimes because of frequent frustrations in the past.

5.6
Despite attempts to improve the situations, a few schools refer to the low attendance of RAISE pupils as an inhibiting factor.  Often, this is associated with a lack of parental support.  The contrasting scenario is, however, more prevalent where schools can show that the RAISE initiative has led to vastly improved attendance levels.
5.7
The failure of a number of schools to involve mainstream class teachers in RAISE initiatives and to integrate these initiatives within whole school approaches, could well inhibit the future sustainability of RAISE work.  Fortunately, many schools have become increasingly aware of this and have responded appropriately, as mentioned above.
5.8
A few schools felt that withdrawing RAISE pupils from mainstream classes on a regular basis was leading to much duplication of the work, and led to difficulties in completing the scheme of work.  This suggests the need for the closer planning of work between class teachers and RAISE personnel.

5.9
The few secondary schools, who have cooperated with local FE colleges to provide activity-based courses for their RAISE pupils, have experienced difficulties.  The need to arrange a block allocation of two days for college-based activities meant that all other curricular needs had to be squeezed into three days.  However, these issues have now been resolved.
5.10
Some primary schools have realised, particularly when new headteachers have taken over, that the RAISE classes initially established were too large and comprised a very wide range of need, including SEN and EAL pupils.  Such classes have now been reduced in size so as to encompass a more homogeneous group of pupils who meet the RAISE criteria.  A related issue was the need to take a more flexible approach to group membership.  Schools have accepted that, since some of the RAISE pupils made more rapid progress than others, they could be returned to mainstream.  Alternatively, pupils who are not showing the expected progress should be catered for in a different way, and be replaced by someone who would benefit more.  

5.11
The inability to appoint appropriate staff led to a delayed start of RAISE work in a number of schools and led to some considerable underspend in the early months.  These matters have now been resolved.

5.12
Further Support
5.12.1
Schools would welcome regular meetings with other schools in the county who are involved with similar approaches.  All would benefit from a systematic exchange of views and a sharing of good practice.

5.12.2
Similar meetings on an inter-county or regional basis would spread the supportive net even further.

5.12.3
Schools involved with parents and with pupils who have social and emotional problems would be helped considerably by prompt and consistent support from Social Services and other relevant outside agencies.

5.12.4
Schools would welcome the professional guidance and support of LEA officers.  At present, some headteachers were of the view that visiting officers were too often seeking information or answers to questions rather than engaging in a professional dialogue.

5.12.5
Many schools would wish to have guaranteed funding for a number of years so as to facilitate long-term planning.

5.13
Good Features Observed
5.13.1
The majority of schools have responded enthusiastically to the challenges of the RAISE initiative.  This has led to improved relationships between the teachers and the chosen pupils and a better quality of provision for them.

5.13.2
RAISE teachers and learning assistants plan carefully to meet the individual needs of the pupils.  In some instances this has strengthened the planning process throughout the school and established a more inclusive attitude.  Comprehensive and detailed records are kept in most schools on the progress of individuals that include both quantitative and qualitative evidence.  Invariably, the evidence indicates significant improvement in achievement, attitudes, self-confidence and behaviour.  Some schools claim an improved whole-school attitude towards learning.
5.13.3
The establishment of small groups of pupils that allow for periods of one to one tuition, allied to regular contact and a consistency of approach, have proved to be an effective way of achieving the aims set by schools.

5.13.4
The role of the teaching assistants has improved noticeably during the year.  Many have been specifically trained to deliver particular courses and have done so effectively and efficiently, accepting more and more responsibility as time went by, particularly for establishing personal contact with parents.


5.13.5
A good and varied range of teaching and learning materials have been purchased by schools as well as equipment to facilitate their use.  These newly acquired resources will serve the schools well for the future.
5.13.6
Some schools are supplementing RAISE funding from their own resources in order to further improve their curricular provision.  This is a measure of their confidence in the success of the initiative.

5.13.7
In general, a solid foundation has been established upon which to build future developments.
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