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	Introduction

With the RAISE Initiative coming to an end this year, it behoves us to look back over the three years of the project in order to evaluate the progress made in terms of the teachers’ understanding of its aims, the effectiveness of the teaching and learning, the improvement in pupils’ achievement, attainment and personal and social skills as well as the effectiveness and reliability of the assessment and evaluative processes adopted.


	1.0
	Awareness of the links between underachievement and socio-economic disadvantage.

	1.1
	After an initial period of confusion and misunderstanding which lasted for about two terms, the vast majority of schools have evolved a good understanding of the link between underachievement and socio-economic deprivation. Many schools have used measures other than free school meals (FSM) to confirm the appropriateness of their selection of pupils to meet the RAISE criteria. Schools have also become increasingly aware of the symptoms of disadvantage in their pupils namely, shyness, introversion, lack of contribution in class, poor attendance and bad behaviour, and have sought to tackle these issues often with much success. Moreover, when completing their School Evaluation Forms (SEF) on a termly basis, schools refer to the selection of RAISE pupils on the basis of failure to achieve potential, which strongly suggests that disadvantage was the criterion used rather than low achievement.
Although improving pupils’ basic skills became the focus of much of the RAISE work, this does not necessarily point to low achievement as the main criterion for selection. Indeed, the amount of improvement made by a very high proportion of these pupils in a short space of time suggests that they were of average or higher ability, particularly so when the improvement is maintained. Also, the quality of the written work produced by many RAISE pupils, at primary, but particularly at secondary level, bears further testimony to their higher levels of ability. In one secondary school, two RAISE pupils are unexpectedly planning to return to the 6th form, while a number of RAISE pupils in another secondary school come from top sets in English, mathematics and science.  All this evidence points to the schools’ good understanding of the selection criterion for RAISE pupils.

	1.2
	Schools have responded to the needs of their RAISE pupils in different ways. The majority provided for them in small withdrawal groups with much individual attention. A small number adopted an integrated approach from the outset, where RAISE pupils were supported by learning support assistants (LSA) in the classroom situation. Many combined both approaches by linking withdrawal with integrated whole class activities where the skills honed in small groups were practised in the context of mainstream activities, thus combining the advantages of both approaches.

	1.3
	How effective have these approaches been? There is ample evidence to indicate that the basic skills of RAISE pupils have shown significant improvement at both primary and secondary levels. At primary level, reading has been tackled in the context of language development in general which has led to improved oral facility and a greater confidence to communicate and contribute in class. This improvement in basic skills has provided RAISE pupils at all levels with improved access to a wider and more variable curriculum. In addition, attitudes, motivation, self-image and interest levels have improved which, in turn, have led to better attendance and behaviour and to a significant  drop in exclusion rates, particularly at secondary level.  This has been achieved in especially demanding catchment areas. RAISE has also enhanced schools’ understanding of the need to improve links with parents and gain their support and cooperation. Success across the region has been mixed, but there have been some notable successes which will be built upon in Year 4. With the exception of special schools, most have found the task of improving links with outside agencies rather elusive whilst examples of effective networking between schools are few, especially across county borders. Again, Year 4 projects should help to strengthen those links.


	2.0
	How effectively have schools monitored and evaluated their RAISE activities?

	2.1
	In keeping with the emphasis on basic skills, the schools’ assessment and evaluation of the progress of their RAISE pupils was initially based upon the assessment instruments provided by the courses they adopted, such as Catch Up and R. M. Maths. Almost invariably, baselines were established so that the progress made could be clearly shown. Records were meticulously kept and provide an abundance of evidence of the progress made by RAISE pupils. Progress within the narrow parameters of the basic skills cannot be denied. 

	2.2
	Schools generally have not compared the performance of RAISE pupils with non-RAISE pupils. Nor were they required to do so. Where a few schools have done so, the figures indicate that RAISE pupils have equalled, and at times surpassed the progress made by non-RAISE pupils. For example, in one primary school, between October 2008 and April, 2009 the average standardised score of RAISE pupils in mathematics improved from 86 to 96.44, while the figure for non-RAISE pupils increased from 85.4 to 95.35. In other words, the RAISE pupils outperformed their contemporaries by 10.44 compared to 9.95. What is more, schools claim that the progress made is maintained even when RAISE pupils are fed back into mainstream classes.

	2.3
	Attendance figures show an improvement in many schools. In one primary school, unauthorised absences fell from 79 days in the Autumn Term to 23 days in the Summer Term. Such improvement is replicated across primary and secondary schools. Similarly, there has been a significant drop in pupil / exclusion figures at secondary schools. One secondary school boasted a drop from over 30 exclusions per year to single figures over a two year period. These are no mean achievements in areas that have proved troublesome for many years, and are as worthy of praise and recognition as improvements in pupils academic achievement and attainment.

	2.4
	One of the most important legacies of the RAISE initiative has been the significant improvement in pupils’ personal and social skills as exemplified in better attitude, improved motivation, self-confidence and self-image, as well as a greater willingness to work and to cooperate. Initially, schools had no means of evaluating and quantifying improvement in these areas. However, the introduction of PASS and more recently Youth in Mind (used mainly at secondary level but equally effective at primary level) has provided schools with short and long term diagnostic predictions, together with specific scores and an analysis of perceived pupil strengths and difficulties. This information will enable schools to quantify improvements in pupils’ personal and social skills thereby giving them the validity and status currently accorded to academic skills. These are important outcomes of RAISE and therefore need to be accurately assessed. Secondly, improvement in these skills is a necessary precursor to any improvement in pupils’ achievement and attainment; a fact that needs to be acknowledged and afforded equal validity.

	2.5
	The conditions associated with the allocation of RAISE funding to LEAs in the North Wales Region required LEA Coordinators to make two monitoring and evaluation visits to each of their RAISE schools per school year. The schools, for their part, were required to complete a specifically designed School Evaluation Form (SEF) at the end of each school term. The North Wales Regional Coordinator accompanied LEA coordinators on a cross-section of these visits which led to a discussion based on the completed SEF and normally a visit to see RAISE activities in class. At the end of the visit, schools were challenged to improve their performance and specific targets were set for the following term and recorded on the SEF. Although the quality of the evaluations varied from school to school, the system has been useful in providing an effective means of monitoring and evaluating the progress made by RAISE schools, as well as ensuring a good measure of cooperation between the regional and LEA coordinators.

	2.6
	Regional conferences have also been an effective means of providing feedback to schools on areas of common weakness observed during evaluative visits. Issues such as links with parents and the community, the assessment of pupils’ personal and social skills and sustainability matters have been highlighted and schools have responded positively to the concerns raised.


	3.0
	What have been the main successes of the RAISE programme?

	3.1
	Leadership

	3.1.1
	In the vast majority of primary, secondary and special schools, headteachers and senior managers have taken upon themselves the responsibility for managing the RAISE initiative. Where the work has been delegated to others, they have monitored progress carefully. The dedication and enthusiasm of senior staff in realising the aims and objectives of RAISE has been a noteworthy feature of the project. In most schools this commitment has been transmitted to other members of staff and is readily apparent to anyone visiting the schools.

	3.1.2
	Nowhere is this more apparent than in the significant expansion and development of the role and contribution of Learning Support Assistants (LSAs). Their role has evolved from undertaking mundane tasks to being responsible, under the supervision of class teachers, for basic skills development with individuals and small groups of pupils. LSAs have responded positively and enthusiastically to their new role as they see pupils overcome their initial frustrations, develop a new found confidence and improve their performance, particularly in their reading and numeracy skills. In the larger primary schools, level 4 LSAs have been given managerial responsibilities over other assistants whose work they monitor and appraise and have responsibility for their professional development. 

	3.1.3
	In most schools, staff have been sufficiently motivated to undertake additional training, both in house and by external agencies. This has given them a better understanding of the needs of socio-economically deprived pupils and enabled them more effectively to meet their needs.

	3.1.4
	In the vast majority of schools, matters relating to the RAISE initiative have been regularly discussed at staff meetings so that all members of staff are kept abreast of developments. This will help sustain the work when the funding ceases. In many cases, this has led to RAISE strategies and approaches being adopted at whole school level and included in the school development plan. 

	3.1.5
	Class teachers and their assistants have been encouraged to work closely together in an integrated manner at the planning and implementation stages of all activities and approaches. This has helped RAISE pupils in that skills honed in small group sessions can be used, consolidated and further developed in the context of whole class activity. On the whole, RAISE pupils have coped well when re-integrated into mainstream classes and have maintained the progress made.

	3.1.6
	At best, headteachers have had a significant influence in changing whole school cultures of low expectations of socio-economically deprived pupils, to ensuring that they achieve their full potential. Teachers’ attitudes have often changed, at times dramatically, thanks to the values promoted by headteachers. This in turn, has led to improved pupil aspirations, particularly at secondary level, in areas where long standing deprivation has had a depressing effect on future expectations.

	3.1.7
	Governing bodies have been involved to varying degrees in the implementation and development of RAISE-related initiatives, particularly in relation to funding and staffing issues. Governors receive regular reports from headteachers and some visit schools to view developments for themselves. During the year, they became increasingly concerned at the news of the withdrawal of RAISE funding and have been involved in discussions regarding the acquisition of funds from other sources in order to sustain RAISE programmes.

	3.1.8
	In some secondary and special schools in particular, leadership roles have been delegated to other members of staff who have become responsible for areas such as basic skills, out of school activities, the vocational curriculum and attendance and behaviour. Spreading the leadership role in this way has helped develop a sense of ownership among schools’ staff which, in turn, has led to a greater commitment and dedication.

	3.1.9
	Headteachers and senior staff have been involved in the purchase of relevant course materials and items of equipment which have helped meet the needs of RAISE pupils. On the whole, these materials have been effectively utilised and have enriched and diversified the pupils’ learning experience.

	3.1.10
	As already mentioned, all LEAs to a greater or lesser extent, have been involved in providing leadership and guidance to RAISE schools. This has been mainly achieved through evaluation visits which provide advice and set targets for improvement. The Regional Coordinator has also been involved in this process and has arranged regional conferences which provide leadership and support by highlighting specific issues that need attention.

	3.1.11
	A few North Wales LEAs have brought RAISE teachers and assistants together at regular intervals to compare strategies and initiatives, to develop ideas and approaches and generally share good practice. Such leadership initiatives have had a positive influence on work in the schools. Not all LEAs have involved RAISE staff in this way. Moreover, few cross-LEA links have evolved other than those established following regional conferences. It is anticipated that Year 4 projects will lead to a strengthening of this aspect.

	3.1.12
	A small minority of schools have not demonstrated the leadership and initiative outlined above. They have adopted a more conservative and narrowly defined approach by appointing  outside staff and linking the responsibility for the RAISE programme to them alone, with little attempt to involve other members of staff or to evolve whole school approaches and strategies. These schools will struggle to sustain the work when funding is withdrawn. Indeed, some have shown little inclination to do so.


	3.2
	Working with others / Networks of professional practice

	3.2.1
	An increasing number of schools are realising that effectively meeting the needs of socio-economically deprived pupils is not something which the can be achieved in isolation and are actively seeking the support of outside agencies as part of a ‘team around the child’ approach. This involves working with agencies such as Social Services, NSPCC, Health Workers, Police, EWOs and Communities First, as well as with parents.

	3.2.2
	Gaining the consistent support and understanding of parents has been elusive for many schools and success has been patchy. Even when schools achieve some success, sustaining that success has proved difficult and demands patience and perseverance.

	3.2.3
	From the outset, virtually all schools have explained the philosophy behind the RAISE initiative to parents either in person at specific meetings or by letter. Parents have also been kept regularly informed of the work being done and how it is organised. In a few schools, parents have been invited to visit RAISE lessons and some have accepted. One or two schools in each LEA contact parents at the beginning of every term detailing areas to be covered and seeking their cooperation. Also, some schools send questionnaires to parents at regular intervals seeking their views on the work done and the progress their child has made. A reasonable number respond with comments.

	3.2.4
	Two LEAs in particular have established a number of ‘family learning’ groups. Taken as a whole, this initiative has been a success in that reticent parents have been attracted into schools and, in some instances, have become classroom helpers. Many parents now converse more freely and positively with members of staff rather than discuss issues at the school gate.

	3.2.5
	On the whole, links with parents and outside bodies are more consistently effective at special school level. Parents generally have cooperated well with special schools and are appreciative of the effort made on behalf of their children who are involved in the RAISE programme. One headteacher of a special school commented that parents were appreciative of the fact that, thanks to the school, they were now able to take their children with them to town, whereas previously their behavioural problems would have made this impossible.

	3.2.6
	In contrast to most other schools, special schools have networked to good effect across the North Wales Region to their mutual benefit. Preparations for Year 4 projects have also led to much effective cooperation between secondary schools across three LEAs. It is anticipated that Year 4 activity will lead to a significant increase in cross-LEA networking at all levels.

	3.2.7
	Links between schools and Communities First have been very uneven across the six North Wales counties. It is difficult to understand why such diversity of practice exists. Some schools have established good working relations with Communities First personnél. They have received grants for equipment for use with RAISE pupils as well as for community use. Also, schools have received support for Breakfast Clubs and After School Clubs. In one instance Communities First financed the appointment of a Clubs’ Manager, and also undertook to underwrite any financial loss sustained. However, it has not always followed that the existence of these clubs has improved school links with parents or has led to more parental support for the pupils. In other areas, schools have had little or no contact with Communities First staff and have received no support or assistance.


	3.3
	Improvement and Accountability/Intervention and Support

	3.3.1
	Schools generally have evolved teaching and learning strategies based on observation and analysis of the needs of socio-economically deprived pupils and this has led to improved curricular provision for them. Increased contact with pupils, in small groups and on a one-to-one basis, has allowed staff to become more aware of the needs of RAISE pupils and to be better prepared to meet those needs. A good example of this would be the change of emphasis observed when teachers and assistants were required to develop pupils’ reading skills in small group situations.  The staff soon became aware of the paucity of pupils’ oral capacity and the weakness of their communication skills. Realising that a reasonable grasp of basic vocabulary and sentence structure is a necessary foundation for the development of reading skills, they instinctively changed their emphasis and proceeded to concentrate upon enriching pupils’ oral communication skills through dialogue, discussion and encouragement. This approach had the added advantage of developing the pupils’ confidence and self-image as well as enhancing their reading skills.

	3.3.2
	The improvement shown by RAISE pupils is well illustrated by the fact that a significant majority of them, at primary and secondary levels, have exceeded the targets set for them prior to the introduction of the RAISE programme, and in some cases have surpassed the achievement of their non-RAISE counterparts. In the few schools which have kept records of the comparative progress of RAISE and non-RAISE pupils, figures show that, on average, RAISE pupils have equalled and at time outperformed their counterparts in reading and/or numeracy scores. This again supports the claim that RAISE cohorts have included able as well as below average pupils and confirms how the increased attention afforded these pupils has improved their self-confidence and aspirations as well as their academic performance. This improved performance should eventually feed through  to end of key stage level attainment and GCSE results. 

	3.3.3
	Pupils themselves have been increasingly involved in the process of setting and revising their own targets which again improves accountability. Teachers have also been forced to revise their views of the capabilities of RAISE pupils following the realisation that, given appropriate provision, differentiated according to need, they are capable of much more than was initially realised. The more effective schools claim that they were already aware of the needs of these pupils but did not have the resources to act. RAISE funding enabled them to implement what needed to be done.   

	3.3.4
	The evidence provided above clearly indicates that the support and intervention processes have become increasingly effective under the influence of the RAISE programme. At all levels, interventions are better planned and supported and, at secondary level in particular, subject departments are becoming increasingly involved.

	3.3.5
	RAISE has also helped to develop a consistent whole school approach to intervention and support. Schools have found that success in some areas, such as practical and vocational activities, has led to success in other areas such as basic skills which in turn benefits all areas of the curriculum.


	3.4
	Curriculum and Teaching

	3.4.1
	The RAISE initiative, taken together with Effective Learning approaches, has had a significant effect on teaching and learning strategies in a large number of schools. Lessons tend to be shorter than in the past, they are less content based, and are more heavily biased towards developing pupils’ skills often within the structure of a discovery approach where the skills acquired are practised in context.

	3.4.2
	As teachers’ knowledge of pupils’ capabilities and needs increases, thanks to intensive work in small groups, the tasks they are assigned are more closely related to their abilities and are more likely to be successfully completed. This gives RAISE pupils a sense of achievement which further boosts their motivation. 

	3.4.3
	This approach, with its emphasis on aligning tasks to pupils’ ability levels has led, in some schools, to the demise of ability setting which had previously been practised in mathematics and language. Pupils have benefited both socially and academically from this development. For example, the oral skills of RAISE pupils have been enhanced when classes include fluent communicators as the quality of the interaction significantly improves.

	3.4.4
	In some schools, RAISE has been helpful in highlighting teaching weaknesses and thus has led to teachers receiving additional training and support. Approaches such as individuals learning, problem solving and more effective pupil/teacher interaction have received attention and this has led to improved teaching provision. Teachers and assistants have also been trained in the use of specific approaches such as Blitz, Catch Up, Sum Up and R. M. Maths. Having trained their assistants, some schools have decided to move them up with their classes from year to year to enhance continuity and progression.

	3.4.5
	A few schools emphasise that although their basic skills objectives remain the same, their teaching has become more precise and the approaches used are more creative and imaginative than in the past, with an emphasis upon transferable skills and developing pupils’ independence. Such schools rely less heavily on commercially produced courses, preferring to prepare their own based upon their knowledge of the pupils.

	3.4.6
	As the emphasis in some schools has moved increasingly towards project approaches, which involve considerable use of the out-of-school environment, (e.g. Forest Schools) RAISE pupils have had more freedom to develop their own interests within the parameters set. This has helped to develop their thinking skills and decision making and significantly boasted their self-esteem, confidence and self-image.

	3.4.7
	Talk time is arranged for RAISE pupils in a good number of schools. This can take the form of ‘circle time’ sessions or, as in one school, pupils can request a one-to-one session with a member of staff by posting a note into a talk box. Initially, pupils were not confident enough to use this approach but gradually over time use has increased. This is further evidence of the way pupils’ basic skills have improved alongside their developing social skills and self-confidence.

	3.4.8
	In special schools in particular, learning has always had to be personalised. However, RAISE has helped to strengthen this process by making teachers and assistants even more aware of pupils’ social and emotional as well as their curricular and academic needs. RAISE has emphasised the importance of placing pupils in a situation where they experience success so that their disabilities are not allowed to become a handicap to learning. 

	3.4.9
	One special school has enhanced its basic skills strategy by ensuring that the skills are taught and utilised across all curriculum areas and not limited to specialist lessons only. This two pronged approach has had a beneficial effect on standards.

	3.4.10
	In another special school, the headteacher is adamant that RAISE has been the catalyst for many curricular developments such as a more specialised attention to mathematics and reading and a higher priority to ICT across the curriculum. These changes have led to more structured teaching and to better motivated pupils. There has also been a developing appreciation of the need to use basic skills in practical situations and in one school this has led to the establishment of a café supported by RAISE funding. The café is run on a daily basis by older students who practise their skills in a real life situation.

	3.4.11
	A significant number of schools have used RAISE funding to establish after-school clubs with a view to engaging pupils in order to develop their self-esteem and self-confidence. Games and activities are organised with these specific objectives in mind and have had a positive influence in developing the pupils’ social skills. One school has set up a Pyramid Club with the view of catering for pupils who were the targets of bullying. A total of 12 pupils attend after school with the cooperation of parents. The club is run by a LSA, is well attended and greatly appreciated by parents and pupils alike.

	3.4.12
	Most secondary schools have viewed the RAISE initiative as an opportunity to provide pupils with an enhanced vocational curriculum, usually with F. E. college cooperation. This has offered RAISE pupils a wider choice of subjects relevant to their needs which has led to higher motivation and better attendance. However, such developments have not been a success in all secondary schools. One school reported that the provision of a wider vocational curriculum had not led to improved attitudes and attendance. Indeed, students were often absent on college based days!

	3.4.13
	Two secondary schools have used RAISE finance to establish Access Centres to cater for the needs of pupils who come from disadvantaged socio-economic backgrounds. These pupils were seen to be failing in mainstream classes with resultant attendance and behaviour problems as well as high exclusion rates. Admission to the centres is by an agreed protocol and pupils stay for varying periods of time according to need. When fed back into mainstream classes, they can drop into the centre at any time for support and guidance. All pupils follow individual timetables which resemble mainstream timetables as much as possible. Detailed daily records are kept of the progress, attitudes and behaviour of each pupil and any deterioration is tackled immediately. The establishment of these centres has led to a significant improvement in attendance as well as a significant drop in exclusion rates. Access Centre staff are responsible for teaching withdrawn pupils but work closely with subject teachers, often receiving suitable work for them. RAISE pupils have benefited from being taught how to organise their work and how to revise, which has given them more independence and a more mature attitude towards school work. Naturally, there are occasional lapses, but they are speedily dealt with. In general, response has been strikingly positive even from challenging pupils who have demanded attention over considerable periods of time. Moreover, the centres have gained the support of all members of staff as they also benefit from the success achieved; they have smaller classes and fewer disciplinary challenges.

	3.4.14
	A noteworthy feature of RAISE work in general has been the consistent emphasis on praise and congratulation at every sign of success and improvement.  This is something that the majority of Raise pupils have not experienced before. Many schools have initiated a reward system which allows pupils to qualify for privileges through good attendance, behaviour and commitment to work. Prizes and certificates are also awarded which often gain the attention of the local community and press.

	3.4.15
	These positive features are not to be found in all schools. A small minority of schools have taken a narrow view of RAISE and have merely continued with well established approaches, albeit with the support of additional staff funded from RAISE money. This has not led to the establishment of innovative strategies. As the work has been undertaken by additionally appointed members of staff for a limited period of time, these schools will experience difficulty sustaining the work once funding ceases and the appointed staff are lost. 


	4.0
	What obstacles have schools encountered in seeking to achieve their objectives?

	4.1
	Schools still refer to the lack of clarity regarding the identification of RAISE pupils in the initial stages of the project. They also feel that they received insufficient guidance on assessment and evaluation needs. This meant that schools  adapted the measuring instruments they already had and this led to inconsistency and incompatibility. Increasingly, schools have become aware of the need to compare the progress of RAISE against that of non-RAISE pupils, and to assess the progress of RAISE pupils’ personal and social skills. As these requirements were not explained initially much useful data has not become available. The task of national evaluation would have been eased considerably had schools been required to introduce consistent assessment measures from the outset. 

	4.2
	Another difficulty associated with the initial period was the need to train teachers and LSAs. This meant arranging in house and out of school training which had complications in terms of releasing staff and arranging supply cover of up to two days at a time. Moreover, the slow pace of the training meant that programmes took time to get off the ground in the early stages. These problems were eventually overcome and the work has developed apace since. Some schools also experienced difficulty in gaining the support of all members of staff in order to develop whole school approaches. 

	4.3
	The requirements of the RAISE programme served to highlight problems regarding the lack of space in some schools and the lack of appropriate resources in others. Timetabling problems also arose from the desire to maximise the benefit of having the support of LSAs as well as ensuring a good measure of cooperation between teachers and LSAs in terms of planning, delivering and assessing RAISE work.

	4.4
	The large majority of schools adopted a withdrawal system of working whereby RAISE pupils are withdrawn from mainstream classes for specific periods of time to concentrate upon tasks usually related to their basic skills development. Initially, this arrangement did present problems as teachers strove to keep an appropriate balance between withdrawal activities and class-based work. These difficulties were resolved over time as staff learned from experience and adjusted organisational patterns accordingly.

	4.5
	Gaining the support of parents has been a challenge throughout the three years of RAISE, as detailed above. The vast majority of schools have made a serious attempt to involve parents from the outset and have devised various means of doing so, some with more success than others. Where schools have experienced initial success in gaining parental support, sustaining that support has been a further problem. Gaining the support of parents remains a serious challenge for schools who need the support of parents and other agencies if they are to achieve success.

	4.6
	This leads to another difficulty which most schools faced, namely the inconsistent support they receive from outside bodies. The situation across the region is patchy. Some schools benefit from good support whilst in other areas support is poor or even non-existent. If they are to tackle the educational challenges of the poverty agenda, schools need the consistent and effective support of all relevant agencies.

	4.7
	Effective networking between schools has not been a strong feature of the RAISE work across the region. Some LEAs have brought together their RAISE schools on a regular basis to discuss common concerns and to exchange good practice. In other LEAs, schools have worked in relative isolation. Apart from regional and national conferences, where schools have opportunities to network across LEA boundaries, there has been little cross-LEA contact between schools.

	4.8
	Where schools have used RAISE resources to establish after-school clubs and activities, transport needs are often quoted as problematic. At times, this can have a stifling effect on developments. In some schools this is an area where parents have offered their support.

	4.9
	The bureaucracy which accompanies grant allocation was a recurring theme in a number of schools. Also the time requirements of the RAISE monitoring and evaluation processes were considered to be too demanding.

	4.10
	Primary/secondary liaison, in the context of RAISE pupils in particular, has not received the attention it deserves. Even in areas where many RAISE primary schools feed into a RAISE secondary school, the detailed planning which would provide a smooth transition for RAISE pupils is not apparent.

	4.11
	The biggest concern without doubt has been the loss of funding at the end of the third year. Although many schools have wrestled long and hard with the problem of sustainability, and although many have devised strategies to mitigate its effect, the loss of funding will, in most cases, lead to the loss of staff or to restricting the amount of time allocated to RAISE activities. Even where all teachers have been kept abreast of RAISE approaches, staffing limitations will dilute the intensive nature of the support previously provided for RAISE pupils. In effect, one of the main contributory factors which has led to the success of the RAISE project, namely the intensity of the support, will be removed. One secondary headteacher summarised  the general feeling among RAISE schools when he said:-
“The temporary nature of grants does not solve long term problems. 
This can only be achieved through an incremental increase in base allocation.”



	5.0
	To what extent are schools likely to be able to sustain the benefits of the RAISE funding beyond 2009?

	5.1
	Sustainability as an issue did not receive much attention in the initial thinking of RAISE schools and did not feature strongly in the initial proposals presented. It was not until the beginning of the Spring Term of 2007, thanks mainly to guidance presented during the North Wales Regional Conference (09/03/2007) that schools became aware of sustainability as an issue which needed addressing.

	5.2
	Since then, schools have, to varying degrees, attempted to tackle the issue despite being hampered by decisions already taken, usually related to recurrent expenditure associated with the appointment of additional staff from RAISE funding. 

	5.3
	Schools generally have benefited from RAISE in ways that can be sustained when funding ceases. Teachers and LSAs have received additional training, both formally and informally, at school, LEA and regional levels. A high proportion of teachers and LSAs have also been professionally trained to present and evaluate work associated with commercially produced literacy and numeracy courses. All this has led to members of staff having a better understanding of the needs of socio-economically deprived pupils and, through refined teaching strategies and flexible organisational patterns, are better able to meet their needs.

	5.4
	There can be little doubt that teachers and LSAs have become more confident in their role, more effective as practitioners and more perceptive in their analysis of the needs of RAISE pupils. A noteworthy feature of RAISE has been the transformation in the role of LSAs who now admit to experiencing much more job satisfaction. All these features will be retained when funding ceases except in the schools where LSAs are not able to be retained. Even when that happens, schools that have adopted a whole school approach to RAISE will be able to sustain much of the RAISE programme, albeit with less intensity.

	5.5
	Some schools with increasing NOR will be able to retain their RAISE staff and propose to continue with the full RAISE programme as before. Others are actively seeking funds from other sources in order to retain as much of the RAISE programmes as possible, even on reduced time allocations. Another organisational method being adopted is to do away with the withdrawal of RAISE pupils by catering for them within mainstream classes, given that all teachers have been trained in RAISE strategies and methods. This will ensure some continuity albeit with less intensity without the additional support of LSAs.

	5.6
	In house materials produced by RAISE teachers and LSAs, commercially produced courses and resources as well as equipment purchased from RAISE funding will still be available to support the teaching and learning.

	5.7
	The close monitoring or RAISE pupils in terms of the progress they show, both academically and socially, has now been established in the vast majority of schools. Better use of formative and summative assessment will continue to inform forward planning and will ensure more effective intervention strategies in future.

	5.8
	Systems which have been put in place to monitor and encourage better attendance will also continue as, once established, they will not incur recurring costs. 

	5.9
	Where schools have successfully used the RAISE initiative to develop better relationships with parents, the subsequent improvement in pupil attendance, behaviour and support will continue. Regrettably, many schools have had limited success in this area.

	5.10
	As mentioned above, a number of secondary schools have used RAISE funding to establish Pupil Support units to tackle attendance, behaviour and exclusion issues. These are well organised and offer excellent support to pupils from poor socio-economic backgrounds. The pupils regularly assess their own progress and take increasing responsibility for their own learning. Many are successfully reintegrated into mainstream classes. Due to the success of these units and the benefits they offer to the whole school, headteachers are determined to do all they can to ensure that they continue into the future.

	5.11
	Another secondary school has supported its RAISE pupils by establishing a peer mentoring programme. The peer mentors support other students by addressing issues such as bullying, underachievement, and friendships, thus enabling RAISE pupils to address their individual problems in a mature and emotionally intelligent way. The peer mentors are specifically trained, are visible around the school and available for all to self-refer to. They also work with vulnerable students referred by concerned teachers. The peer mentors are the first line of intervention in an integrated inclusion system which aims to develop self-esteem, promote self-respect and respect for others and empowers students to participate in their school and have confidence in their opinion. Given the successes already experienced, the school is determined to see the programme continue.

	5.12
	The new skills based curriculum and the Effective Learning approaches adopted by many of the schools have much in common with the RAISE programme and will provide continuity when the funding ceases.

	5.13
	With very few exceptions, the RAISE schools in the North Wales Region are determined, given the positive effect of the initiative, to persist with as much of the present programme as possible when the funding ceases, even if this means smaller target groups and more integrated approaches. New teaching approaches and refined classroom organisations will also be retained as they have now become part and parcel of a whole school approach.

	5.14
	As one headteacher put it:-

‘The school has come so far there will be no going back. RAISE has had a 

whole school impact – things will never be the same again.”
Another headteacher said:-

“The school has an ongoing commitment to explore all avenues for funding

in an effort to maintain the RAISE approach”
I conclude with the words of another experienced headteacher who commented:-

“RAISE has been the most effective programme I have been involved with

during my long career.”
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