Report on the RAISE initiative in Jenner Park & Holton Primary School
Background
This project involved two primary schools in Barry in the Vale of Glamorgan. The schools are situated within a mile of each other and have a similar catchment area. The schools have many similarities such as
· Schools sit in top 5% socially deprived areas in Wales.

· Community First areas.

· High levels FSM.

· High level Social Services/LAC involvement.

· Priority for health and dental initiatives

Both schools wanted to target children who fell into the above categories but also had specific punctuality and presentation issues noted by staff and/or evidence of MARAC forms.

Staff noted that many of the children in these categories also exhibited tiredness, under achievement and/or poor concentration.

Other agencies:

Other agencies were contacted and used from the beginning of the collaboration, both at the planning stage and during the practical implementation stage. An agency/contact list is listed below:
· Educational Psychologist
· Advisor from Behaviour Support Team (LEA), 
· School Nurse,
· Local Community: YMCA, 
                                         Library,
                                         Barry Island, 
                                         Zoolab, 
                                         Walks in community (visiting shops/cafes etc)

                                         Braces Bread, 
                                         Operation Xmas Child, 
                                         Family invitation days (Mother’s Day, Easter, Xmas)

Links with other RAISE initiatives:

Jenner & Holton worked very closely together with a number of meetings throughout the year. 
Termly meetings sharing:

· Teaching experiences

· Planning

· Resources

· Successes

· Problems
 There were many benefits to meeting especially sharing ideas and resources.
The collaboration significantly influenced the way we planned and the topics that were covered.

Overall Project Aim 

To improve self esteem, confidence and the social and emotional understanding of children who are socially disadvantaged and can be distancing themselves from schools learning experiences.

Aims to be addressed in the project

· To increase children’s confidence, and happiness in their involvement in all areas of school life.

· To increase positive social interaction with peers and adults

· To increase self awareness, and understanding of their own and others emotions. ( emotional intelligence)

· To increase confidence and self esteem.

· To make and use links with outside agencies to promote meaningful activities 

Description of activities undertaken

The activities were approached in different ways by the schools. These are highlighted below:

Approach 1: Jenner Park
· Identified group of KS2 children split into core group and flexi group.

· LSAs worked every afternoon, children attended 1-2 times a week.

· Sessions varied on activity between, 1-2 hours.

· Two LSAs to a group of 6-8 children, mostly seen in year groups

· Practical activities with a focus on health, co-operation, emotions, social interaction and building confidence.

· Each session was planned in three sections: circle time, practical activity and a game/discussion at the end. The focus of sessions was on social and emotional skills. The practical activities were a vehicle to explore the social and emotional skills.

Approach 2: Holton Road
· All identified children attend once a week for the whole day

· Two LSAs take children out of class

· Approx 16 – 20 children (Y2 –Y6)

· Practical activities with a focus on health, co-operation, emotions, social interaction and building confidence.
There were positive and negative aspects of both approaches. Approach 1 enabled the school to target the children on a daily basis but for a shorter time period, whilst Approach 2 enabled staff to work for more intensive periods of time and thus longer time could be spent on topics/themes. Approach 1 allowed for children to pop in most afternoons to say hello or to have a chat if needed as the LSA’s were taking groups every afternoon. Whereas Approach 1 had a week gap between every session, so there were no reminders/ access to support through the week.  For list of topics/themes see Appendices.

Objectives, 
· Improved attendance.

· Improved attitude in school

· Theme lead approach – child initiated 
e.g. Hygiene

· Improved confidence.

· Happiness and enjoyment attending the group.

· Social interaction improved, particularly in the group.

· Having time to talk.

· Empowering new skills in staff.

· Informal and positive reasons for parents to attend school.

· Collaboration.

Outputs:

· Evaluative Group report

· List of topics/themes covered. See appendices
· Inset to staff.  See appendix for notes.
· Case studies. See end of report
· Resources. See appendices.
· Leaflet. See append
Description of monitoring and evaluation
Both schools began the project in the same way, though assessments/ monitoring differed at times.
Identification of the children involved in the project  

In both schools staff  were asked to suggest children who they thought would benefit from the raise approach, considering under achievement, tiredness and poor concentration. Additionally senior staff looked through class lists in relation to free school meals, presentation, attendance, punctuality, social service input/lac, and MARAC involvement. See appendix for table used, which sets out criteria.

Initial assessments

A variety of different methods were used in both schools to provide a baseline for the children involved in the project in relation to the aims of the project. The initial assessments were

· Teacher questionnaire and description, covering: interaction, confidence, social skills, speech and happiness.

· LSA observations and description of child under set headings.

· Child’s self assessment through discussions with LSA and questionnaire.

· List of outside agencies already using.

· Number of parents who attend joint session for children and parents, in first half term first.(Holton)

Adrian Faulpel’s emotional literacy questionnaires (See resources in appendices) were used to assess social and emotional intelligence, confidence and self esteem. Teachers and pupils filled in the questionnaires, to provide a broad baseline and to give an idea of areas that would need work, thus inform planning. However these were very time consuming and Holton Primary opted to use a variation on these questionnaires.
Pen portraits of the children from both class teachers and the LSAs working with the group gave a description of their social abilities. See appendices for a copy of the prompt sheet used.

Initial observations and conversations with the different children allowed the LSAs to draw up a list of areas of interest to the children. This encouraged the children to feel confident and happy, as by focussing on an area of the child’s interest, they were excited about the task but comfortable to be themselves. Initial observations were noted by the LSAs in group and individual notes. See appendices for example

A list of links the school had already with the local area was compiled and LSA’s added to this throughout the project. See appendix for list.
Ongoing Assessments

This was done through a variety of methods
· Weekly observation notes for each child by LSAs. See appendix
· Photos on each activity

· Teacher ongoing comments and observations

· Attendance

· Child self assessment and comments

· Outside agencies contacted

· Mid project questionnaire (Jenner Park) see appendix
· Number of parents attending joint parent/ pupil sessions (Holton)

LSAs and teachers were looking for evidence/ observations or changes / differences in

· happiness, 

· attitude / motivation 

· confidence

· understanding of emotions,

·  involvement in school life,

·  social interaction

Ongoing assessments were collated and looked at, at the end of each activity and observations written in the children individual notes.

 LSAs met with the lead teacher to discuss the activities, observations and photos on a half termly basis and to review / help with planning. 
Final Assessments

Final assessment repeated the initial assessments, so that data and observations could be compared. 

· Teacher questionnaire and description, covering: interaction, confidence, social skills, speech and happiness.

· LSA observations and description of child under set headings.

· Child’s self assessment through discussions with LSA and questionnaire.

· List of outside agencies used.

· Number of children attending final joint session of parent/pupil and comparison of numbers through year.

Data from the questionnaires were studied and compared for trends and differences. (See appendices for raw scores). Observations form LSAs and teachers were collated in order to produce the case studies. (See end of report)
Description of dissemination

The background behind, and good practice of, the RAISE initiative has been highlighted and disseminated to staff through formal and informal methods. The staff that have children involved in the project, have had feedback regularly from the LSAs involved on an informal basis. However, in a more formal way, both schools have use their INSET sessions to feedback results and observations on the project. See appendix for example.
 The good progress made by children involved in the initiative has meant both schools looking for ways to sustain it next year. Therefore, elements of the self-esteem ethos of the project have informed School Improvement Plans for next year. E.g. introduction of SEAL, developing an area that LSA’s can use with children for practical activities and circle time.
A leaflet has also been produced that outlines the approach that both schools have used and will be made available for any interested parties to read. See appendix.
Finally, the findings from the initiative will be placed on the LEA i-portal, a web based interactive teaching community site for the Vale of Glamorgan and the Raise web site.
Main Findings
The below points cover some of the main areas in both schools in which children have benefitted from attending the raise project.

·  Increased positive experiences of school.

·  Improvement in attendance – particularly when the RAISE sessions occurred
·  Improvement in social skills – particularly in group sessions.
·  Improved attendance.

·  Improved attitude in school

·  Increased knowledge and understanding, through the theme lead approach – child initiated e.g. Hygiene was very appropriate
·  Improved confidence.

·  Happiness and enjoyment attending the group.

·  Improved use of speech particularly in the group.

·  Airing worries, having time to talk.

·  Empowering new skills in staff.

·  Informal and positive reasons for parents to attend school.

·  Collaboration within schools and across schools
Issues encountered
The below issues were evident in the running of the two projects and would need some thought when repeating a similar project

· Skills practised in sessions not always quickly transferable to mainstream school.
· ‘Make up’ of group important, age range was not an issue, but personality of children needed to be carefully considered.
· Time management of adults involved important to success of sessions.
· Sensitive conversations with children – staff training sometimes needed 
· How can children practise these skills at home? Involvement of parents important
· Contrasting home/school environments made skills difficult to transfer in such a short time
· Difference between the two approaches, highlighted pros and cons of the different timings. See above notes.
Evaluation of initiative as a whole

Holton Primary
There are a number of key points regarding the initiative that need reporting on here.

All staff were consulted about the project and asked to consider pupils they felt would benefit from it. It was important at this stage that the criteria were emphasised and that this did not just become a ‘behaviour’ club. Once this was clarified with staff then those children who were shy and had low self esteem were put forward, as well as those who had problems mixing socially. 

Although both schools were to run ‘nurture’ groups, Holton had its own idea of how it wanted to run this in the school and for us that would mean having a day a week when those pupils identified could be out of class and in the group. This did have some negative points when compared to Jenner park (see other parts of report) but we felt it was more compatible with our school and what we wanted to achieve from the project.

After the children had been selected and the sessions started, a baseline questionnaire was done with the pupils individually and the staff. Staff were also asked to do a pen portrait of the pupils, stating why they had been selected and the issues for that pupil. Notes were kept by the LSAs running the project and frequent, informal, feedback was given to teachers about individuals.
The baseline questionnaires were repeated at the end of the project. However, when analysing the results, no real progress in terms of attitude or behaviour can be seen from this ‘hard’ data. This is mainly due to the pupils, when asked the questions on a one to one, gave very good answers in the first questionnaire. Therefore, when the questionnaire was repeated there did not seem to be any behaviour or attitude improvement. 

Instead, the success of the project in Holton should really be assessed on the Pen Portraits by teachers which were done at the beginning of the project and repeated at the end. These observations give a much better idea of the progress pupils had made. In nearly all cases, teachers note that pupils look forward to the RAISE project, feel special going, have grown in confidence and are more positive towards their learning. For those children where the Pen Portrait hasn’t highlighted these things then we feel this is down to the fact that the project was only one day a week (a negative highlighted above) and as a result there was too long a time frame between them going. Here a daily approach (such as that taken by Jenner Park) would have been better.

Pen portrait quotes from teachers include:

‘Her self esteem has grown and she is very proud of the special things she makes on Friday.’

‘During the course of the year, he has increased the amount of work he produces and takes more pride in completing tasks.’

‘He is usually reluctant to speak aloud in class and would rather be an observer than a participant in what is going on.’ 

Overall, it is felt that the project has been a success on many different levels in Holton, ranging from the child whose confidence and self esteem have rocketed and is now a more active member of their class and standards seem to reflect this; to a child who still has poor attendance but never misses the RAISE sessions.

In Holton we are now looking at how to sustain a nurture group in the new academic year. We will be adopting the approach favoured by Jenner Park as there will not be funding to support LSA cover for a full day. We also feel a lunchtime nurture club for vulnerable pupils will be useful so we are putting some of the funding towards this.
Jenner Park Primary

Jenner Park children were identified using the criteria set out above and baselines questionnaires were carried out with children and class teachers. 
Staffing
Two LSAs known to the children were employed to run the project, this was seen as a positive as they would have prior knowledge of the children and a relationship to build on. However due to bereavement one of the LSAs had to be replaced with an adult that the children did not know. Though there were worries how the children would relate to this new person, it did not seem to affect the project at all. Naturally, the adult had been carefully chosen and despite the fact she did not know any of the children, she was still able to bond with them and they related well to her. From this you could conclude that a previous relationship with the children is not necessary, but finding someone who would be easily accepted by the children and yet has good communication skills and empathy is important to make the project successful.
Number of children involved

Twenty two children were given questionnaires at the beginning of the project to provide a baseline, though there were more children identified ( around 40); these extra children were put on a flexi list, and attended some sessions when others were away. See appendix for results tables. Seventeen children completed questionnaires at the end of the project. See Appendix for results tables. The slight difference in numbers is due to three of the children having left the school and absences.
Attitude 

The project was very popular in school and all children were very keen to attend the sessions and many children who were not in the project asked to join in with sessions!! However though many of the children enjoyed regular attendance, at times the staff were used for other things or other children were sent into the groups because of upset or behaviour issues, thus at times things were unsettled, and continuity was disrupted.
Timing of project

 In refection, it would have been much better to have kept to the same children for a shorter period of time allowing other children some of these fantastic opportunities. However, it would be difficult to determine an exact time that is correct as some children seem to respond quicker than others; this is discussed in one of the case studies. Also, though the same children were kept for the entire year, teachers reported that skills practiced and used in the group sessions were only just emerging in class sessions. 
Baseline results

As with Holton the baseline scores of teachers and pupils were surprisingly high, indicating that the children were already quite emotionally literate. 
However the initial baseline shows that pupil’s scores were significantly higher than the teacher’s scores. As Faupel mentions in his book (see resources),’ we tend, even as adults, to represent ourselves in a very favourable light. People also often either inflate or downplay their qualities.’ Thus having ratings form other parities, e.g. teachers are very useful in order to compare the scores that are given for the same person.
The teachers ratings were all lower than that of the pupil ratings, but the difference between the scores also varied considerably. However Faupel also states that when people complete a questionnaire about other people that ‘once they hold a particular view, there is a tendency to keep thinking that way’ e.g. if a particular pupil is seen as having good emotional literacy, a teacher may not notice the weaknesses’. Where the difference between teacher and pupil scores were large, the children were already considered as needier and this was confirmed by the pen portraits the teachers wrote.
The pupil scores lay between 61 and 91 which is a range of well below average (62 or below), to well above average, (88 or above)

The teachers scores ranged between 42 and 74 which is a range of well below average, (42 or below) to well above average (76 or above)).

Though pupil’s scores could not be analysed in detail as the sub scores are not considered to be significant in this test. The teacher’s scores were looked at in their sub sections in order to identify where individual children may need support and to guide planning for these children. (See appendices) Further analysis was also done of the actual answers to the individual questions. (See appendices)
In order to get further understanding of the children a second questionnaire was completed and analysed, through scoring the answers and by analysing the questions. Though again the scores are quite high, some of the answers to the questions are interesting and these were written down in order to inform planning and provide a wider base line (See appendices)
July Review

The questionnaires were repeated for children and teachers in July and the differences for the two sets of questionnaires were analysed (see appendices)
The general questionnaires looking at: me, feelings , school , caring and behaviour nearly all show a slight but definite increase in scores, indicating that the children’s self understand and self esteem have  increased.

Faupels questionnaires scored by the teachers and pupils were more varied. Teachers’ scores were still lower in general than pupil scores. However the differences between teachers and pupils scores were less than in September. This could indicate that pupils emotional literacy has increased and they are more accurate in scoring themselves, thus scores between the pupil and teacher ratings will show less differences. This also indicates that the practical approach has had some impact on the children’s emotional literacy, self awareness and self esteem.
Some of the children, who had scored themselves extremely highly (above 90 / 100) in the baseline, had dropped their July scores even though their teacher’s scores went up. This could also possibly be explained by an increased knowledge and understanding of their own emotions. Though Faulpel notes is his books that ‘ We tend to answer questions in ways that reflect ourselves not so much as we really believe in ourselves to be but rather as we would like others to think of us.’ Possibly the children we more concerned about how they appeared at the beginning of the project when they did not know the LSAs as well. Perhaps the scores were more realistic when the children felt more comfortable with the LSAs. Thus it is valuable to have the teachers’ scores for comparison.
Overall both questionnaires show that the children’s perception of their emotional literacy has increased over the year. As no base line group of children who were not having the approach was established. It is impossible to confirm if other factors had increased  the children’s emotional literacy, however it is likely that the project has had significant impact in  increasing children’s emotional literacy..

Teachers’ pen portraits of the children confirmed that the many of the children had grown in self esteem, confidence and social skills. (see case studies) 

Attendance was compared (see appendices). This showed that overall ten out of nineteen children’s attendance had stayed the same or increased. Also out of these nineteen children, three had out of school reasons for lack of attendance, such as social service involvement/ police involvement. Thus overall attendance had improved. However the children with a concerning lack of attendance had not improved, thus from the attendance register were coming in for sessions but not coming in on other days! This was a pattern that was followed in Holton. Perhaps a more variable timetable, where children did not come to the project on the same day, could solve this!
Sustainability
The inset provided, has educated all staff to the positive results of the practical activities and the need for increased emotional literacy, encouraging them to have a go with simple class activities, or release LSAs to work with children in their class.

The two trained LSAs remain working in the school so are able to use all skills that have been learnt with groups of children in the classes that they work in.

The resources that have been bought are stored centrally for all staff to use.

The area that has been set up for raise is kept as a comfortable area for teachers or lunchtime club to use, to carry on with the similar work.
Contributions to other national & local priorities

 The RAISE project worked alongside other priorities both nationally and locally.

1. Professional Learning Communities (PLC): As this was very much an action research project it was a good example of a PLC where schools worked collaboratively together with a specific focus, sharing ideas and resources.
2. The project had a strong link to Priority 1 of the SEF ‘achieving better outcomes and wellbeing for all’ and Priority 3 of the SEF ‘raise standards of disadvantages learners’. 
3. The themes covered by the RAISE groups included healthy eating and living and linked closely with both schools’ Healthy School agenda.

4. The idea of raising self esteem and making the pupils socially and emotionally ready to learn supported PSHE in schools and both schools use or will be using the SEAL programme.
Case Studies

Holton Primary – case study 1: C
C is in Year 5. He has been at the school for a number of years and is popular in the class. However, he is very quiet and has low self esteem. He rarely contributes to class discussions and can struggle with his work. C has been involved in the RAISE project all year. In the final Pen Portrait his teacher wrote:

‘C has become more confident during the course of this year and can now be seen smiling at times (this was a very rare occurrence!) He is taking pride in his work and has increased the amount of effort he puts in and the amount of work he is producing has increased. He will now offer to answer questions and is keen to put up his hand to include himself in class discussions. He loves football and can sometimes get a little carried away. He still has a number of absences, although his time keeping seems to have improved. C has become more confident as the year has gone on and I am delighted to have seen him blossom.’

 We feel the RAISE project has been a real success for C. He has made a huge amount of progress in terms of his self esteem, something that would be hard to put exact figures to but his teacher’s pen portrait clearly shows.

Holton Primary – case study 2:  M
M is in Year 2. M has been in the school since Nursery. Her older siblings have also been through the school and they often pick her up. Her mum is rarely seen. M often has to get herself up and her own breakfast along with her older siblings. M enjoys school and tries her best. She has been involved in the RAISE project all year. In the final Pen Portrait her teacher wrote:

‘M really enjoys going to the Raise Project on Fridays. She rarely misses a Friday. She has benefitted from the praise and care she has received from the staff in the Raise Project and this is reflected in her growing confidence and perseverance with tasks. The Raise Project  staff have given her opportunities to talk about the her life at home. M’s presentation is poor  and staff have made every effort to find her comfortable shoes and clothes on occasions.’
The RAISE project has been a success with M as it has nurtured her self esteem and made her feel safe and happy in school. The craft activities and local places visited by the group have given M experiences she wouldn’t otherwise have had.

 Case Studies From Jenner Park Primary

Case Study A

Child A is a boy in year 5. He has very poor attendance (55%). He is quiet in class with a limited vocabulary and has very few friends. His self esteem and confidence are not high. He finds it difficult to listen and process instructions and thus finds it difficult to work independently. Though his attendance was a problem initially it improved through the year as he seemed to enjoy coming to the Raise sessions. 
His pupil score increased 17 marks from, 66 to 83, indicating that his emotional literacy has improved greatly and that he views himself more positively. His teachers assessment increased by 12 marks overall, 4 marks increase for self regulation of emotions, motivation increased by 4 marks, empathy by 1 and social skills by 3. 
This year his attendance is 88% a huge difference compared to last year already. He tended to come into school last year on the day the project was running for him, but through attending seemed to make friends and improve his social skills. He seems happier and more confident in school and is mixing more with his peers. 

The raise project has definitely been a success for this child his social skills have improved, he is more confident and generally happier, and spends more time in school.
Case Study B

Child B is a year 6 boy with very low self esteem and confidence. Attendance has been the same with and without the project (91%). He is easily distracted and needs lots of encouragement and praise when in new situations. He lacks motivation and is not always happy in school. He is happy to chat to teachers and peers when in the mood. 
The LSA observation notes record how much the child enjoyed coming to the sessions from day one. His attitude improved quickly and he actively looked for the LSAs through the week. By November ,the child, who had never taken part in any school concerts in KS2, stood on the stage and did a rap on his own. His self esteem and confidence had increased enormously. In January staff note that he was able to work as part of a team and in February he had dealt with a difficult situation in class confidently and sensitively.  
However towards the end of the project, the child began to feel insecure about transition and began to lose confidence. His own and the teachers scores for July are smaller than his initial September scores even though staff identified him as increasing in social skills and self esteem. This again could be interpreted as the child being able to identify his emotions more accurately, (especially as he increased 1 point in his feeling score, where as all others remained the same or went down in both pupil and teacher scores.)

 However if the review questionnaires had been done a month earlier then results could have been somewhat different. This indicates that there is an optimum time for the project and also exit criteria/ support could be useful if repeating the project.
The raise project offered experiences that this child thrived on and increased his confidence and self esteem, however as soon as ‘change’ arrived these newly acquired skills began to dissolve. This highlights the problem of skills being transferable, and the need for good interaction with class teachers and adults running the groups in order to encourage practice of these skills in different environments.
Conclusions

Both schools results indicate that the majority of children increased in emotional literacy, confidence, and happiness. Positive interactions with adults and peers were definitely increased for all participating pupils within the sessions and these skills were beginning to be transferred to behaviour in class and the playground. In conclusion the aims of the project have been met!
Next Steps
Next steps would include
· To sustain and continue with the practical group work approach, focussing on emotional literacy skills.

· Exit criteria for groups
· More use of Faupels, sub scores on the teachers questionnaires for planning

· Involving parents more ( Jenner Park)
