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COMMON THEME:

RAISING PUPIL SELF ESTEEM AND ACHIEVEMENT THROUGH NURTURE, YOUTH WORK, COACHING AND THE DEVELOPMENT OF PASTORAL SUPPORT PROGRAMMES WITH EXTERNAL AGENCIES.

GROUP AIM: “OVERCOMING BARRIERS TO LEARNING”
As a group of schools we wanted to broaden our experiences to achieve our over-riding goal. The group aimed to share good practice in order to compare and contrast individual approaches to utilize the strengths of each school within the group to enhance the strategies used. This was achieved through a programme of visits by key teachers to schools within the project group to observe and discuss the impact of practice. All schools within the group continued to build on existing strategies for achieving the over-riding aim through supporting and guiding each other. This collaborative approach will improve the experiences of target students. 

We were particularly interested in exploring:

· Supportive strategies used with disadvantaged pupils to aid transition. The inclusion of both primary and secondary schools in the project will provide an informed and balanced approach.

· Strategies to engage and raise the self-esteem of individual pupils from disadvantaged backgrounds in order to impact on attainment.

· Strategies to ensure that pupils remain engaged throughout primary and secondary education.

SECTION 1.  INDIVIDUAL SCHOOLS:

BEDWAS HIGH SCHOOL.
Bedwas High School is an 11 -18 community school maintained by Caerphilly Borough Council. There are 818 on roll and this includes 109 in the Sixth Form. The school is situated in Bedwas. The majority of pupils come from the surrounding area, a large proportion of which is socially and economically disadvantaged. A significant number come from the most economically deprived area of Caerphilly. Just below 21% of pupils are entitled to free school meals. Almost all pupils have English as their first language. There are 22 LAC pupils on roll.

The school’s intake includes the full range of ability. On entry, pupils’ numeracy and literacy skills are lower than unitary Authority and national averages. There are more children of average and lower ability than higher. Across the Key Stages 39 have a statement of special educational need and a further 146 receive additional support. Despite this, pupils make very good progress in their learning across the Key Stages and almost all achieve their agreed goals, with many achieving beyond what is expected.

Other agencies involved – 

School works very closely with a range of agencies both statutory and voluntary.

The statutory organisations include:

· Inclusion Services – Behaviour Support teacher – 3 hours weekly.

· Educational Psychology – limited availability.

· LAC Educational and Behavioural Support – two members of staff targeting particular pupils.

· EWO – full time on site.

· Health Service – CAMHS.
· Social Services
In addition:

· YISP – Youth Intervention Support Programme.

· YOT – Youth Offending Team.

The Assistant Head, Youth worker and EWO have worked together to formulate and build working partnerships with non- statutory voluntary organizations – developing wherever possible links with key workers to support with pupils with particular issues. Other members of the team are involved with sharing information with such organizations when pupils from their year groups are involved. Such agencies include:

Caerphilly Youth Service – The Hub, Youth Worker allocated to school two days per. week. 

Barnados – Young Carers;

FIT – Family Intervention Team

LLAMAU – Emphasis Project.

FUSION.

In addition, the school has put forward two successful bids:

1. Axis Room – the funds to equip a specialist room for ASD provision that is also used as a” Nurture” base during the school day, as well as a basis for SAP and Youth Work – Group Activities.

2. School Counsellor – Counsellor working for inclusion services but based within school for a day a week.

Description of activities/strategies within school. 

RAISE has enabled the school to employ its own Youth worker to work within the Pastoral Team supporting pupils. The role of the Youth worker has evolved year on year and has enabled the school to develop other strategies and links to support its pupils. The role has evolved in the following way year on year since RAISE was introduced:

2006 –2007
· One to One and Group counselling/mentoring sessions.

· Development and Implementation of Duke of Edinburgh Scheme. 

· To assist with the introduction, delivery and organisation of the Student Assistance Programme. 

2007 – 2008

In addition to previous strategies:

· N. OCN Introduction to Angling and the Environment leading to Sports’ Leadership Award.

· Transition – SAP in Primaries; development and delivery of team building activities to aid Transition.
· Increase in number of SAP groups from 2 to 5 across the Key Stages.
2009 – 2010.

A year to reflect and build on strategies introduced to date.
· Transition links with Primaries.

· SAP is now used in a number of feeder primaries. The transition Plan drawn up in conjunction with our feeder primaries includes the continuation of the SAP Programme in the summer term for targeted pupils in each primary; one to one sessions for the most vulnerable and a range of team building activities to take place prior to the actual Transition days. Vulnerable pupils are identified as a consequence from all feeder primaries and are put into a SAP group immediately during the autumn term to ensure that support is there.

· D.o E. – new bronze Award D. of E group is underway – c.17 pupils from Yrs. 11 and 12 are participating.
· SAP – is well established in school with 5/6 groups running across the key stages.

· “Axis” Room - Following a successful bid to help with additional ASD provision in school, we have been able to establish what we have called the Axis room to provide a “safe haven” for our vulnerable pupils particularly during non-contact times. It is staffed primarily by the LSA’s at this time and also before and after school by our Youth worker. Pupils have taken ownership of the room through organising their own storage areas and acquiring a “display” area.
2009 – 2010.

Strategies above continue and in addition:

School Counsellor – following an initial bid in the summer term 2009, school were successful in being accepted as the pilot school in the authority to have a school counselor on site initially for three days but once the programme was rolled out to other schools , a day a week from the autumn term 2009. The School Counsellor has a client list of a maximum of five pupils. Those pupils are indentified not only by pastoral staff but also through self – referral. The counsellor's clients are from all year groups, including post 16. The counsellor is very much in demand.
Bedwas Inclusion Programme (B.I.P.) - presently delivered by our Youth worker is introduced at K.S.4. to a targeted pilot group of Yr. 11 and Yr. 10 pupils identified by the pastoral team using available date including attainment, behaviour, attendance. The maximum number for each group was initially16 max. The programme is incorporated into “option blocks at KS4 and takes place on one day a week for each year group. The remainder of the pupils’ timetable is composed of the core curriculum and one additional option. Not all pupils are suitable for alternative provision but there are those who struggle to cope with a “traditional” curriculum. The aim is that the alternative programme will provide such pupils with the opportunity to succeed through a variety of different experiences. 

School has formed a link with the Prince’s Trust to deliver the following programme:

· Nationally recognised qualifications that will improve employability and enable pupils to access further education or training.

· Support in reducing social, emotional and behavioural barriers to achievement

· Increased self esteem 

· Social inclusion

· Healthier and happier young people 

Curriculum areas and accreditation providers include:
1. ASDAN Award

2. WJEC Key skills

3. Duke of Edinburgh Award 

4. National Open College Network (N-OCN)

5. Sports leader UK (L1 Award in Sports leadership) 

6. Student Assistance Programme (SAP) 

The ‘main’ course that pupils will study through out the programme is the ASDAN award. However, courses 2 – 6 will create opportunity for pupils to acquire evidence towards their ASDAN qualification. This will also create ‘dual accreditation’ and result in a greater number of qualifications and certificates per learner.  

Description of Activities undertaken within project group.

Two visits were undertaken to the schools within the group that were already successfully offering an alternative curriculum to those pupils who were identified as being disengaged. The visits were undertaken by Luke Richards the Youth Worker in charge of developing and delivering the B.I.P. Programme in conjunction with the Prince’s Trust at Bedwas.

Maesteg – the focus of the visit here was to observe the delivery of ASDAN Award and the organization of the School Nurture Group. Observations from the visit were: Pupils well engaged; high level commitment to vulnerable pupils; good support from SMT for nurture group project; effective use of a number of ASDAN qualifications and awards. 

In comparison to own school, we are delivering a similar initiative/ strategy as their nurture group within the Axis room early morning before registration. However, this does not require our pupils to come off time table as in Maesteg. The Student Assistance Programme operates as it does in Bedwas High. The way our own practice could benefit in comparison would be to making use of the ASDAN CoPE award as in Maesteg.
Aberdare – Staff visited each others schools in order to observe how similar strategies were used differently within each school. Staff involved were: Luke Richards (Youth worker/ Inclusion Programme Coordinator)

Victoria Prewitt (Youth worker) – Bedwas; Rebecca Monahan (LSA Nurture group Coordinator), Aberdare.
The focus was the Nurture group and also the delivery of an alternative curriculum that would enable us to target more effectively the girls in Bedwas.

· Structured/ timetabled workshop involving RCT Youth workers

Pupils well engaged

The differences observed were that Bedwas delivers a similar initiative/ strategy within the Axis room early morning before registration. However, this does not require our pupils to come off time table as in Aberdare Girls.

Bedwas Staff observed a Structured/ timetabled workshop involving RCT Youth workers

Pupils well engaged.

A key difference was that Bedwas has a wider selection of support strategies that enables the pastoral staff to target a much larger group of pupils. 

Objectives:  - 

Our key objectives at the beginning of RAISE were: 

· To increase the support available for disaffected, disengaged and underachieving pupils through increasing the number of strategies available.

And, in doing so,

· Lessen the number of pupils rapidly accelerating through the reporting system.

· Reduce fixed term exclusions.

· Reduce permanent exclusions.
· Impact on level of attainment.
· Outcomes – 

i. Benefits to pupils:
The presence of a Youth Worker has enabled the Pastoral Team to access an easily available support mechanism for pupils that can be tailored to their particular needs. Crucially it is a member of the team that is not constrained by a teaching timetable. This flexibility is particularly invaluable if a child is in crisis.

The sharing of information and skills has enabled a number of staff, particularly those within the Pastoral Team to work more effectively with pupils and also enable them to be more proactive.

Although the impact is measurable through the analysis of data it has also created an environment in which pupils feel secure and trust staff to respond appropriately to their need.

The success of this role has served to heighten awareness that there are many pupils who benefit from the supportive work the Youth worker does. Whilst for some pupils they may need this support for a short time others require a “long term fix” and the challenge is how to keep up the level and variety of support needed, during and beyond the school day. We endeavour to do this through the use of other agencies within and outside school.

B.I.P.  has provided us with a programme that engages a group of pupils for whom alternative provision may not be suitable but who struggle to cope with a “traditional” curriculum. The aim is that B.I.P. will provide such pupils with the opportunity to succeed through a variety of different experiences with an opportunity to access alternative learning opportunities within school that will give them a positive experience and allow them to succeed and achieve qualifications that will benefit them in later life.
ii. Benefits to school:
The benefits to the school have been that as a consequence of RAISE we have an extremely comprehensive system of support for our pupils from within school and from statutory and non-statutory agencies. We would not have been successful in our bid for the Axis room or the school counsellor without having a proven track record of putting inclusion at the heart of the school and being able to demonstrate a commitment to supporting our pupils in a number of ways.

The sustainable benefits for future cohorts is that these strategies and links are firmly established and do not rely on funding from within the school.

The impact of B.I.P. has yet to be evaluated in full not just for individual pupils but for school.

To achieve our aim to: increase the support available for disaffected, disengaged and underachieving pupils through increasing the number of strategies available, the most significant strategy has been the commitment school has made to employ its own youth worker and ensuring that this member of staff has the necessary qualifications to develop the role within the school to benefit our pupils.

School has supported our Youth worker in achieving: 

BEAL – Base Expedition Leader Lev. 1- funded by school.

Prince’s Trust – one day Training – supported by school.

Lev. 6 B.A. Hons. Community Service - - time supported by school.

C.T.S.- Certificate of Sports Tutor. – Self Funding.

IAPS – Introduction to assessment Practice for Sport - Self Funding.
In order to deliver the programme of study devised by the Prince’s Trust staff attend all relevant training relating to moderation etc. 

School has produced a pamphlet for parents and pupils to introduce the BIP programme to targeted pupils as part of the “Options” programme in Year 9. 

(See relevant appendices)
The Student Assistant Programme has also been a valuable tool in supporting pupils and school is committed to training staff regularly to ensure a minimum number of staff are trained to deliver the programme. Training is accessed by teaching and non- teaching staff. To date, 5 teaching staff have been trained: 1 School Governor; 1 L.S.A. and 2 Youth Workers.

Outside agencies involved are listed above to provide the additional support needed by individual pupils.
Developmental strategies:

The focus for development in 2010 -2011 is to broaden the appeal of B.I.P. to include girls and to continue to provide an alternative to the traditional curriculum within school. 
To employ a female youth worker to assist in the delivery of B.I.P. to a larger group and also to identify and deliver courses that had a broader appeal.

MAESTEG COMPREHENSIVE SCHOOL – BRIDGEND
Maesteg Comprehensive School is an 11-18 co-educational school, maintained by Bridgend County Borough Council.  There are 1,114 pupils on roll with 173 in the sixth form.  The school has 71 teaching staff and 40 support staff.  The school moved into a brand new building in September 09 which has greatly improved the resources and working conditions of all parties.

Pupils come mainly from Maesteg and the surrounding villages in the Llynfi Valley.  A large proportion of this area is economically and socially disadvantaged.  The vast majority of pupils have English as their first language.  Less than 1% of pupils come from minority ethnic heritages.  Very few pupils speak Welsh as a first language.  The school’s intake includes the full range of ability.

There are 26% of pupils on Free School Meals, which has increased over the last year.  We have 7 Looked After Children; 238 on the S.E.N. register with only 1 Year 9 pupil statemented.  It is Bridgend LEA’s policy not to statement pupils.  There are 216 pupils on School Action and 23 on School Action Plus.  Three children have EAL, one in each year – 7,8,9.

Other agencies involved:
The school works closely with a wide range of agencies:

Inclusion Services

· Behaviour Support Teacher – 1 day per week

· Educational Psychologist – limited availability

· EWO – full time in school

· PRU – some pupils are part-time in PRU/part time in school.

Health Service – CAMHS – as a school we cannot refer pupils, but liaise once a pupil is being seen.

Social Services – many of our pupils have Social Workers with whom we liaise.

Police Service – School Liaison Officer works with us via PSE and when required.

Restorative Justice - We are part of the pilot project with a co-ordinator working with us and families.
Changing Tracks   - We have a project worker in school and have access to an alternative provision, Positive Futures.
School Counsellor - On site 2 days per week.
YISP - when pupils display anti-social behaviour in school and in the community, we can refer them to YISP in conjunction with another agency to provide support.

Wise for Life/Army – pupils take part in a variety of activities, both physical and strategic at another venue to boost teamwork and self-confidence. 
Fire Brigade – to enhance awareness and again to support teamwork and working with adults, the Fire Service does a series of lessons where the end product is a Rap on C.D., warning against the dangers of arson. 

The Prince’s Trust – has been heavily involved with some of our RAISE students in order for them to achieve accreditation for some of their activities: First Aid, learning new skills like drumming, capoeira, litter-picking, helping the community and a drugs awareness course.
Youth Gateway – again an organization which encourages teamwork in order to boost self-esteem. 

Bridgend College – some RAISE pupils visit the local college weekly to follow Car Mechanics and Catering courses.  As well as helping them to get used to a new environment and a gradual introduction to the World of Work, these also provide accreditation towards their ASDAN qualification. 

As part of the ASDAN award, RAISE pupils complete a First Aid accreditation taught in-house by our Health Worker. 

The Deputy Head and relevant staff work with these agencies according to the demands of the individual pupils.

Description of activities/strategies within school. 

Since the introduction of RAISE, our focus has been very firmly on the provision of support in a variety of forms for our more-vulnerable pupils. In the first three years, we developed a Personalised Learning Centre and a mentoring programme and in 2009/10 chose to develop further the concept of nurture by extending training in Emotional Literacy and starting to create a Nurture Room.

We are offering a personalized plan for those who are really struggling with mainstream as we are combining some pupils in the Nurture Room following some of their specific subjects, having personal guidance in the form of mentoring, anger-management, emotional literacy development and time in our Personalized Learning Centre, where they work on specific subject areas in which they are having problems. (not as widely spread as the Nurture Room, e.g. 1 or 2 subjects)

This package of support has meant, for pupils with personal issues who have found it difficult to cope with life in the mainstream, they have been able to have more individual attention and have, when the time is right, been reintegrated into their full timetabled lessons.

In addition to the pupils who are removed from their lessons for a fixed period of time, the Nurture Room also provides a group of targeted pupils with a specific course, the P.U.P.I.L. Scheme, run by the Police where for 2 hours per week, their personal responsibility and self-esteem are developed along with their awareness of behaving appropriately in the community.

Staff training has been central to the 2009/10 RAISE initiative with whole school INSET on Emotional Intelligence provided by Sir John Jones and Bill Gribble and designated staff having been trained in S.A.P. which they then deliver to selected groups of pupils.

Pupils in Yr 8 also had the launch of Emotional Literacy at the start of the school year. This was delivered by school staff.

An enrichment activity provided by a member of support staff was very successful – fishing!  Coaching sessions were delivered during lunchtime, culminating in a visit to the beach for a whole day’s fishing. This produced very positive results and would certainly be worth developing and possibly accrediting (following the pattern of Bedwas)

Our pupils have been involved in a variety of activities which were focused on them experiencing the world outside the school and often the world of work itself (See list of agencies for details)

Description of Activities undertaken within project group.

Two visits involving Aberdare Girls’ School were made as a result of the RAISE project. The first was by our SENCo as a fact-finding mission to discover the criteria and purpose of the established Nurture Room.  This helped the planning and organization of our own new initiative.  Although we intended pupils to be withdrawn from mainstream for a 2-week period and then slowly reintegrated, Aberdare had regular slots with small groups of pupils and worked on their self-esteem etc.

As a result of this initial meeting, the LSA who was running our Nurture Room had a visit from Aberdare after a term and a half to showcase our pupils’ work and to show how the Nurture Room had had an impact on them.  Also, we chose to try to integrate the small group approach into our plan for the Nurture Room.

Bedwas Youth Worker also visited us for us to exchange ideas of how to engage reluctant learners.  He was specifically interested in how we run ASDAN Cope and achieve such positive outcomes.  The Youth Worker shared with us his working pattern and target groups. This has meant we are looking, with appropriate funding, to set up a similar package for our students.

Objectives

Our key objective at the beginning of the 2009/10 project was to extend our support for the disaffected, vulnerable pupils whose behaviour was impeding their achievement.

The purpose was: to reduce the number of pupils on the path to exclusion; to increase attainment; to evoke responsibility for their own destiny through an understanding of their own emotions.

Outcomes

      Benefits to pupils:
The establishing of a workforce that is more aware of the effect of how emotional literacy dictates achievement has meant a greater understanding by staff of the issues many pupils have in their personal lives. Therefore staff have, on the whole, been able to work more effectively with pupils.

Pupils too have an awareness of how their response to a variety of circumstances can determine their future.

The more personalized timetables have translated into educational achievement through ASDAN and a more focused path to attainment.

The existence of the Nurture Room has helped to improve pupils’ attitude to themselves and others, given them the individual time some need to reflect on their behaviour and to learn how to react appropriately.

The exposure to the world of work through college visits and outside providers delivering sessions have also meant that the majority of our would-be NEETS have paths to follow post-16.
      Benefits to School:
As a consequence of the 4 years funding of RAISE we have a network that is flexible and so able to provide within the school itself in conjunction with outside agencies a much more individual support for our most needy pupils.

The numbers of pupils leaving school with no qualification have reduced considerably to well below the national average.
      Outputs:
Nurture Room criteria.
ABERDARE GIRLS SCHOOL –RCT

Aberdare Girls’ Comprehensive school is a single-sex, 11-18 school maintained by the Local Education Authority (LEA), Rhondda Cynon Taf County Borough Council. The Head teacher is Miss Jane Rosser.  There are 566 pupils and students on roll of whom 64 are in the sixth form. 

The school is on two sites.  Pupils in Year 7 and Year 8 are taught in the lower school at Y Gadlys and those in Year 9 to 13 are taught in the upper school at Plasdraw.

The school serves several distinctive communities within the Aberdare area and also takes in girls from outside the traditional catchment.  The area as a whole is economically disadvantaged with relatively high levels of unemployment.  Around 30% of the pupils are entitled to free school meals.  This is significantly higher than the national average.

The school intake covers the whole ability range.  Two pupils have statements of Special Educational Needs (SEN) and a further 87 have been identified as needing some support. .  Almost all pupils speak English as their first language and very few pupils come from ethnic minority backgrounds. In the last school inspection (October 2009), ALN in particular was observed to be very good including the provision for the range of pupils in the Nurture Group. 
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ABERDARE GIRLS’ SCHOOL

A pupil is allocated a place in the Nurture Group based on an agreed set of criteria and consultation between pastoral staff, Senco and, where applicable, the Nurture Group  LSA - NG Coordinator. The pupils fall mainly into two needy areas-they may be disaffected and display behavioural problems in many areas of the school, or, they have emotional and social issues which prevent them ‘fitting in’ confidently with their peers. Subject staff also have an input based on the pupil’s academic potential and approach to learning. There are currently two Nurture Groups in 2010 – 7 pupils in Year 9 and 5 pupils in Year 10. The Year 10 group is a continuation of the Nurture Group initially set up in 2008-2009 which consisted of 10 pupils altogether.

 How do we allocate the placement?

Identified pupils for the group may:
1. have attended our ‘Circle of Friends’ transition Yr 6- Yr 7 programme

2. have a history of very poor attendance or have been absent for a long/specified period of time and require help with their work.

3. have had referrals to outside agencies for behavioural or emotional issues

4. be at risk of temporary or permanent exclusion or have been excluded on several occasions for a fixed term

5. have been withdrawn from lessons by a Senior Teacher on duty call out more than twice in a week on a regular basis over one term

6. have been on green or red report on a regular basis over a period of one term

7. seem to be isolated from her peers and requires social skills support to raise self-esteem

8. have special  needs which requires additional support  e.g. ASD

9.  be a LAC

10. have experienced or is experiencing incidents of bullying 

What agencies are involved at AGS?
AGS has developed a branch of supportive links to several outside parties as part of the Inclusion agenda for all pupils, whereby the philosophy is ‘intervention is better than cure’. Members of the Nurture Group have access to a range of these agencies based on self-referral and referrals from pastoral staff and key Nurture Group staff. They may receive support from one or more of the following:
· Behaviour Support Tutor – weekly- for  emotional and behavioural intervention

· 2 Youth Workers - 2 x ½ day working with identified group on social skills, confidence building  and life skills as well as providing additional group OCN courses

· 1 Youth Worker- 2 days per week who runs the OCN courses at KS4 with a member of staff (Nurture Group pupils in Year 10 attend these classes with other identified pupils who require a reduced GCSE time-table).

· Eye to Eye counsellor-  1 session per week- this is a  confidential counselling service

· EWO- attendance and parental links

· Restorative Justice- 1 session  per week- for issues such as  bullying, eating disorders, serious domestic concerns

· CAMHS- mental health issues, - 1 day per week- for support and guidance on prevention of self- harming or addressing severe depression

· Crime Prevention Team- 1 session per week- community based  project work

· School Nurse- as required - pre-arranged talks- advice on personal hygiene and health issues e.g. alcohol and its effects
· Careers Service- interviews held ;  includes college visits
· E3 after school club
What activities do we provide our Group?
· Individual  Support Sessions – weekly for year 9, fortnightly for year 10 - self evaluation and support/advice

· Group support sessions- weekly – group tasks, team building, OCN courses.
Examples of specific activities held throughout the year

· Nurture Group rules- group agreement, Critical Skills format, pupil displays

· Team Building OCN 

· My Story Booklet – self- evaluation 

· Inspiration wall – quotes , choices  as part of discursive self-evaluations

· Crime prevention Project – Arson Rap 

· Confidence building – Youth Workers follow a specific programme

· Using your Spare Time productively including E3 after school club introductory talk

· What would you do with a fortune? Describe your ideal present, Who would you Phone? – Work sheets – a Thinking Skills focus

· Social networking and the dangers of cyber bulling

· Communication – how others see you- Consequences booklet 

· Self esteem – Consequences booklet

· Crafts – card making to prompt for whom and why?

Also, visits out to other places included a trip to the teenage ‘Play Zone’ in Swansea, college trips, camping day trips and the Christmas trip to Cardiff. The self-evaluation sessions were central to raising awareness of how others may be affected by a pupil and also to raise awareness of what strategy to choose in order to achieve a successful outcome when in a given situation.  The RAISE funding over the last two years has enabled us to develop a nurturing system whereby the NG Coordinator can focus on these identified pupils and create a learning programme which is well planned, supportive and proactive as issues develop for the benefit of each child. Also the pastoral staff inform the NG Coordinator and SENCO of an incident and the group may focus on this issue sensitively as soon as possible to assist in addressing the problem. 

Pupils who may find GCSE work too onerous, have an opportunity to reduce their GCSE options but gain further vocational awards which may add to their future prospects and help our most vulnerable pupils to raise their self-esteem. In other words, at AGS we fit the programme directly to the needs of the pupils, not fit the pupils into a set, rigid sequence of activities that may not deal with their problems as effectively.

How is progress monitored?

The progress of the pupils is overseen daily by pastoral staff and the SENCO with direct link to the NG Coordinator. She, in turn, works closely with the Youth Worker. Termly staff feedback and soft skills data are collated by the NG Coordinator and this information is also used as part of the senior staff Review of Progress meetings for the year group. Any pupil not making sufficient progress either academically or emotionally  are spoken to by Heads of Year and/or the Heads of the core departments in addition to the individual counselling sessions in the Nurture Group allocated time. Parents are contacted as needed and many have become less anxious about contacting the school as they can talk with a ‘non’ teacher. The pupils who need extra help with their literacy or numeracy tasks are also given support sessions as part of the NG programme.
Other Visits/Meetings

As well as project schools visiting AGS, the Nurture Group Coordinator and Youth Worker visited other schools and gained ideas for future planning based on sharing good practice and useful discussions amongst the key staff. These visits became a self-evaluation of the programme so far. 

Bedwas Comprehensive –the focus of the visit was to look at the physical set up of a NG environment and to see the activities undertaken. The set up is different to AGS because it was a large classroom and not such a smaller, intimate environment as we have at AGS.  The OCN at Bedwas is on offer to boys only at present. It was very interesting to see that the OCN opportunities include more regular ‘off site’ activities and this as an area which we aim to investigate. 

When Bedwas visited AGS they observed a group session on team building games and enjoyed participating with the pupils. 

Maesteg Comprehensive school visit-   the focus of the visit was to look at facilities and structure.  The breakfast club with its mini kitchen set up was an excellent facility and enabled pupils to gain a good start to the day. It was a similar sized room and had computers which pupils could access as needed.  At KS4, this would be an added bonus for our girls to complete coursework in a quiet environment. 

Maesteg Comprehensive School also visited AGS to discuss set up and roles.  They were keen to see the NG pupils in their OCN Horticulture lesson and observed them at their garden.

Tref-Y Rhyg Primary School visited and observed a group session led by the Youth Worker on a creative activity- card making session. 

Objectives

Our main aims at the beginning of the RAISE initiative were: 

· To provide pupils with the skills to evaluate their own actions and the subsequent consequences.

· To provide pupils with positive direction so they can develop their pro- social qualities.

· To encourage pupils to set their own goals in their learning environment and gain more academic fulfillment
· To try and raise their self-esteem.

· To decrease the pupils’ number of inappropriate behavioural incidents in lessons and around the school. 

Outcomes and evaluations

Initially, in 2008-2009, the Nurture group had been divided into two groups to keep the girls with similar needs together. However, in 2009-2010, we have kept the identified pupils in year groups, with mixed needs and abilities to further promote the inclusion and equality ethos of the school.

The sessions included raising awareness of social skills, community building, self-evaluations of character and attendance focus and substance abuse, with the outside party links listed above. Strategies were provided in order to help the girls experience a more positive and effective learning environment. It is expected that the more beneficial activities that have worked very well will be given priority in next year’s programme. 

In 2008-09 there were 10 pupils across both groups.  7 of the pupils have gone on to lead a much more settled, positive life at school and take part in lessons more readily and participate in a variety of  extra- curricular activities.  3 girls have gone on to follow alternative placements in the EOTAS scheme. These 3 Yr 9 pupils experienced significant behavioural problems and some were on the verge of permanent exclusion. To date, all 10 pupils successfully follow formal qualification avenues.
Also in 2009, there was over a 71% rise in attendance of the remaining group before final graduation. The soft skills evaluations show that all pupils were developing their self- awareness of emotional and behavioural matters.

In 2009- 2010, the two Nurture groups (Yr 9 and Yr10) were provided with an even wider range of opportunities and again, careful consideration was given to the soft skills areas identified from the baseline data.  The girls are now more self-confident overall; this is also an element which has been measurably progressive.  As regards the soft skills in Year 9 & 10, the majority of girls made significant progress. The remaining girls also demonstrated some degree of success in nearly all areas. The girls who had a very low self-esteem are observed to have become more confident in dealing with their peers and their studies’ commitments and are always willing to participate in a number of opportunities available to all pupils e.g. participating in Eisteddfodau and the prestigious Carnegie Schools Initiative. 
The NG Tutor and Youth Worker noted that the mix of BESD and socially vulnerable girls in the groups has worked better this year; any particular problems have been more easily addressed as both elements are more understanding and co-operative.  Attendance has again shown improvement, the overall raise in attendance level reached 86%, 2 of the pupils achieved 100 % in the summer term 2010 and attendance in the E3 after school club has risen. Teachers in school have been very supportive of the project and support the group members by promoting the well being of the girls as appropriate and allowing them to attend the NG sessions; their feedback reflects the progress felt in lessons also. The whole Nurture Group ‘Team’, particularly the new Nurture Group Coordinator and the Youth Worker, are an invaluable asset to the school. They work closely and effectively together with each other and with subject staff and the pastoral team. Pupils feel at ease with them and often they are the first point of contact when any personal issues arise. Due to the factors above, the members of the NG Group have made considerable progress in areas such as engagement with adults, communication skills and self- confidence. 
The NG Coordinator, as LSA, will continue to maintain support in lessons part time for girls from the NG who are placed in a lower ability set. All NG pupils will continue to receive individual mentoring/counselling sessions as well as the Youth Worker and NG Tutor group sessions.  

The RAISE funding has been a crucial element in improving the lives of our identified pupils and its success cannot be understated. 
Objectives:

· Outcomes

i.The benefits to pupils in terms of educational performance as well as improvement in “soft” skills and emotional literacy have been successful for the majority of the pupils and will hopefully continue into their adult lives despite the community barriers they may face in future. 

ii. The achievements of the Nurture Group aim to be repeated in other cohorts to provide similar support and programmes, addressing academic and emotional needs. 

iii. The proactive teamwork ethos with links  to  multi-agencies,  the organized staffing set up, the referral to relevant criteria and the range of strategies used  will  continue to assist the school in identifying the pupils for future N Groups ( if viable sustainability is sufficient in terms of funding) 

· Outputs 
A number of useful resources have been developed which will contribute to the future  planning and running of  our  N Groups: soft skills and subject  based data returns to review progress, developments  of social skills resources, literacy and numeracy based resources relevant to specific pupils’ needs, guidance sheets for N G providers on how and what to plan for throughout the year and a range of  links to outside parties and the opportunities they offer and pupil displays which can be referred to as templates. 

FERNDALE COMMUNITY SCHOOL – RCT
Ferndale Community School is a secondary school with pupils aged 11-18 years old. We incorporate the local wards of Maerdy, Penrhys and Tylorstown and the surrounding areas of Ferndale. The areas that our students function in are highly populated and suffer from both social and economically deprived.  Maerdy area has been evaluated as being the fifth in need community in the whole of Wales (Welsh IMD 2000).  The school has 671 pupils on roll with 125 in sixth forms. There are more than 40 looked after children across the key stages with 26 of these cared for by local authority. There are, in total, 128 students on the special needs register with four of them with full statements. We have only one student with English as a second language. Current Free School Meal figure is 41%, 66% of pupils access EMA at KS5. Half the school population comes from single parent households. 50% come from homes where no one is working.
Other agencies involved –

Ferndale Community School works effectively with a variety of external agencies

· Inclusive services such as 

· Ymbarel –daily support for Looked after Children’s education

· Behaviour Support Service weekly

· Educational Psychologist- fortnightly

· Eye to Eye Counsellor -weekly

· Education Welfare Officer – Based at school site

Also Working together with: 

· Crime Prevention Team

· Community Police meetings

· Restorative Justice Team 

· People and Works Unit- Family Support Worker

· Primary mental Health team- monthly

· Detached Youth Workers

· E3+

Description of activities/strategies within school. 

2007/2008

RAISE funding has allowed Ferndale Community School to introduce an Inclusive room that supports challenging students and is inclusive in offering academic support in lieu of exclusions. 

Development of second room to promote Pastoral Services and success plan for pupils out of education to return via a support room -STEP. 

On track plus and Ferndale Community school collaboration project, a family and child programme to develop and promote education and attendance. Successful programme that meets weekly for a 10-week course. 

Successful Duke of Edinburgh Courses delivered for year10/11, Ferndale Community School and Youth Partnership group collaboration. 

2008/2009

Two staff training as Learning Coaches

E3+ Activities and programmes available

Continued On Track Plus Programmes run throughout the school 

2009/2010

N- OCN course coordinated with health safety and the South Wales Fire Service as well as other formal and informal learning opportunities. 

Looked After Children Support Worker based within the school. Coordinating and monitoring support and needs for highlighted individuals

Updated and development of ongoing Pastoral and Inclusive Services 

Ferndale Community School key objectives:
To improve self esteem of pupils, addressing pastoral and academic issues to become more productive students. . Impact on attainment throughout school. To increase the level of support offered to disengaged students and pupils who underachieve due to challenging behaviour, with the aim of reengaging pupils, supporting learners to achieve and develop. Reduction in exclusions. 

· Outcomes – 

Benefits to pupils- educational performance-

More emotionally aware and develop students. 

Benefit to school benefits for future 

Improved structure of all-embracing multi agency support for learners with in the school. Without the RAISE funding it would not have been possible to reach the disengaged and absent learners, or build relationships with the families and community workers. To employ Pastoral workers and support designated for Looked After Children. 

The funding has given more cohesion to the everyday running and ongoing development of a learner focus school.  We now have a well established cohort who can continue to improve on this ground work so that siblings and children of our students are equally supported in the future.

How was aim achieved?
New Programmes 

Updated departments 

New scheme of works 

Detach youth workers in situ

New E3+ Programmes

Learning Coaches in place

Outputs –
N-OCN Course content was redesigned, including emotional and social intelligence. 

· Update new welcome pack for families and incoming year 7 pupils. 

· Onsite Inclusive services developed Self-esteem and coaching work booklets. 

· Teaching and learning resources

How will we be evaluating:

· Attendance figures show improvement for the On Track group

· Improved Behaviour Monitoring and Rewards through PARS.

· Achievements of LAC as a core group

· Pastoral reports

· End of Year reports and progress reports

· Department Tests

· GCSE/ A level Results

· Individual Targets 

Action Research within the school already shows the level of support can be evaluated through:

· the lessened numbers of permanent exclusions, 

· emotional and social development of year 7 who had access to transition and nurture support. 

· The achievements of N-OCN0 group – Pupils with high level of disengagement have overall improved and were able to maintain themselves to remain on the course and succeeded to complete.

· Attainment of Year 11 Pastoral Group --10DH 

· Qualifications already obtained by some LAC. GCSE obtained in June 09/ Dec 09/ Jan10/March10 

· Improvement of attendance and engagement with On track plus. 5/10 have returned to full education and improvement in attendance.

Continued issues: 

· Currently disaffected learners suffer with high levels of poor or low parental support knowledge of academic areas. 

· Early identification of  needs for direct interventions  

· Improved information sharing especially with new networks- understanding each person’s role.

· Continued training and development 

· Improve ongoing curriculum for more disaffected and disengaged learners who may be at risk of non achievement. 

TREORCHY COMPREHENSIVE –RCT
Treorchy Comprehensive School is an 11-18 school situated near the centre of the town. There are 1569 pupils on roll with 301 in the sixth form. The school has 93 teaching staff plus the Head teacher.

There are 8 feeder primary school although pupils from an additional 16 choose to attend Treorchy. 22% of the pupils receive free school meals. 

On the Access and Inclusion register there are 203 pupils, five of these have statements and four have notes in lieu. There are 8 LAC pupils.

Other agencies involved – 
The school enjoys the support of a wide range of statutory and voluntary organisations which provide support for pupils from years 7-13. 

These include:-

Educational Psychologist

Behaviour Support

Education Welfare Officer

Pupil Referral Unit

Ymbarel

Careers Service

Eye to eye

Youth Gateway

Wise for Life

The Prince’s Trust

Restorative Justice

Crime Prevention Team

Detached Youth Worker

Community Police Officer

E3+ and 5x60 officer

CCF

Description of activities/strategies within school. 
The nurture class was started in 2005 and since 2007 has expanded using part of our RAISE funding. Pupils are identified during the transition process which involves an Assistant Head teacher, Head of Learning, SENCO, and Guidance and Learning Support Officer visiting all Primary schools to liaise with teachers and collate not only academic but also social and emotional information about pupils. 

This provides the school with information to identify a group of pupils who will benefit from the support provided by the nurture class when they commence year 7.

Pupils identified are from the full ability range and may have behaviour, social or emotional difficulties making it difficult for them to settle in a large school and put them at risk of disaffection.

The Head of Learning may refer other pupils during the term.

Pupils attend two mornings during registration and have the option of attending during the lunch period. 

The nurture activities are supervised by two Learning Support Assistants.

Initially the nurture class provided a ‘safe haven’ for the more vulnerable pupils during the lunch period and during registration it provided a chance to check that pupils were using their planner to record and complete homework. With the support of RAISE funding training has been provided for staff and there is now in place a well defined programme of activities which supports pupils in their social and emotional development to help ease them gradually into full school life.

 The nurture class provides a supportive environment where pupils can take part in social activities and a base for them to discuss problems. 

Activities are planned over the three terms.

	Autumn Term
	Spring Term
	Summer Term

	Introduction to nurture group.

Nurture class rules.

“It’s ok to be me” booklet.
“Tree of happy thoughts”.

Introduction to Phoenix Garden.

Wild life habitats at school.

 Phoenix Gardens.

Quality log.

“What can I do?” session.

Plant a Rowan tree (BBC scheme).

Life skills-time and money.

Emotional literacy assessment.

Family assembly.


	“Celebrate your success” activity.

Act of kindness log.

R.S.B.P. bird watch week.

“Feelings” diary and graph.

Friendly/unfriendly statement cards.

R.S.B.P. action awards.

Create a “Wildlife wall”.

“Controlling your anger” booklet.

Maintain wildlife habitats.

Life skills – address and D.O.B.

Fundraising event

	“Overlooking obstacles” activity.

“What makes me upset” activity.

Transition work – introduction to other lunchtime clubs.

Create minibeast area.

Collate findings for Woodland trust.

Life skills- days and months.

Meet with Year 8 GLSO.

Emotional literacy assessment.

End of year trip.

Family assembly.


A group of pupils presented information about their activities attending nurture class to the whole of year 7 and their parents at the Christmas Family assembly. 

Three pupils performed in the year 7 production of The Wizard of Oz to audiences of 250+.

10 pupils participated in the 5x60 Olympic Festival for pupils with special needs.

The whole group is visiting Dan yr Ogof caves for their end of year trip.
Objectives:  

· Outcomes – 

Benefits to pupils:
In the majority of cases there is an improvement in the social and emotional development of pupils as seen in the data.
At the beginning of Year 8, pupils have increased confidence to integrate fully in school life.
The class provides a safe, small group environment where pupils can discuss and express their feelings.

Pupils are more aware of the impact of their behaviour not only on themselves but also on those around them.

It raises the pupil’s awareness of the agencies which can provide support.

Benefits to school.

Staff involved with the pastoral care of Year 7 are aware that provision has been made for a cohort of the most vulnerable within the year group.

Pupils with increased confidence will be more motivated within the classroom.

There is a well structured programme of activities in place for future cohorts.

As a result of RAISE funding the school has improved resources within the nurture classroom. These include:-

· Group craft activities

· Books not typical within the classroom or part of any reading scheme

· Furniture to improve organisation of room

N.B.
The emotional literacy of pupils is assessed and monitored using nfer Nelson Emotional Literacy Assessment and Intervention (ages 11-16)

OAKFIELD PRIMARY SCHOOL –VALE OF GLAMORGAN.

Oak Field Primary School is located in a council estate on the outskirts of Barry. There are 139 children on roll; 30% of which are on the Special Needs Register. 2% of the children have a Statement of Special Educational Need. 64% of our children receive free school meals.

Other agencies involved –

· An Educational Psychologist provided training for Nursery Playgroup settings that feed our school in SEAL principles.

· Training was also given to school staff.

· The CAHMS psychologist and trainee psychologist worked alongside the designated LSA and a nurture group.

· Adult literacy group.

Description of activities/strategies within school:

To introduce SEAL to Nursery / Foundation Phase Children and their parents in conjunction with this project being introduced to Nursery / Playgroup settings that ‘feed’ our school. This will involve working with outside agencies in an integrated way to improve the transition and present children with a cohesive approach from parents – playgroup – school. It will involve in Flying Start and school settings by and Educational Psychologist during this year of RAISE whose particular interest is in Emotional Literacy.

To work specifically with year six children on a transition project using skills developed thorough emotional literacy.

Ongoing Activities:
The Behaviour Support Assistant continues the Emotional Literacy Support Programme in Key Stage 2; this had begun during the initial RAISE initiative. 

SEAL principles are developing through the active involvement of an Educational Psychologist working with our local ‘Flying Start’ setting. These principles have also been introduced throughout the Foundation Phase and are progressing into Key Stage 1.

These principles are now being developed across the school through their introduction in Assembly themes.

We have produced files of SEAL materials; practitioners throughout the school will use these. They will also be used for parental activities alongside the CAHMS psychologist and a trainee psychologist.

During the course individual children chose to develop their coping step plans to help with individual problems, e.g. aspects of school they were concerned about such as behaviour problems and anger issues. The group learns calming exercises such as breathing techniques to assist them.

This intense course has proven to be very successful and of great benefit to the pupils and good training for the LSA who will be able to use these skills with future cohorts.

An evaluation of NFER results should indicate significant improvement for these pupils.

Children in Year 6 who are about to transfer to Secondary School and who have significant individual problems are targeted and undertake a developing programme of work to help with this transition. To this end the school works in partnership with the Vale’s Transition Support Teacher as it was felt that it was very important to develop a transition unit that will aid Year 6 children with their well-being and future progress.

It is hoped to develop links with a school within the project to share good practice and to further develop our work with transition.

Monitoring and Evaluation:
· The use of standardised assessment data –NFER showing improvement.

· NFER Nelson – Emotional Literacy data.

· Pupil progress sheets for Nurture Groups.

‘Soft Data’

In developing SEAL materials throughout the school we have read and discussed numerous stories involving emotional dilemmas.

The children’s opinions have been sought, the children asked to think about the characters, how they felt and what they should do.

The children have increased their emotional vocabulary and are using words such as ‘proud’ and quite young children are able to give advice to others to help them manage a problem.

Outcomes:  

Benefits to pupils:

· support transition throughout the school

Benefits to school:
· share information and training with colleagues and the community

· increase parental involvement on entry and on leaving Oak Field School

Outputs –
· produced materials which can be used by parents and professional agencies to promote Emotional Literacy.

· produced a moving on pack to help with transition to secondary school.

CRAIG YR HESG PRIMARY – RCT
Craig Yr Hesg Primary school is situated in Glyncoch which is a Community First Area. It is a small school with approximately 120 children with ages ranging from 3 to 11. 

We are a Green Flag School, are in Phase 5 of Healthy Schools scheme, we are dyslexic friendly school, an autistic friendly school, Award winners of the Best Breakfast Club Award Scheme and one of our pupils was the overall winner of the Love Where You Live Award, we have also recently achieved the BECTA award.

The staffing is made up of non teaching Head teacher, teaching Deputy Head teacher, 3 class teachers. 1 NNEB, 1 HLTA, 4 classroom assistants and 4 special support assistants, 1 full time secretary and a part time caretaker.

57% of the children are on the SEN register and a significant percentage of these are on School Action Plus. No children have a Statement, 4 children are looked after children, and 10 children are on the At Risk Register.

Other agencies involved.

Agencies that have contributed to the RAISE Project are:

People in Work Unit who have worked with our school to have documented the attitudes and experiences of young people in Glyncoch as they make the transition from Primary to Secondary school and ways in which their attitudes towards Primary and Secondary school compare. 

Likewise, they have documented and considered the similarities and differences in the attitudes and experiences of young people in Glyncoch with those people from the feeder schools. (Pontypridd High).

Documented and considered the similarities and differences in the ways in which Primary and Secondary school teachers view and respond to young people from Glyncoch and from those other communities including approaches to pedagogy, expectations of success, attitudes and behaviour.

The People in Work Unit funded a support worker and a part time teacher whose responsibility it is to support and track Year 6 and Year 7 pupils through to year 11. This initiative was brought about by the concerns of the Head teachers of the primary schools in Glyncoch regarding the fact that none of the children from Glyncoch were achieving D to A grades at GCSE, none were gaining A Levels and only 1 pupil had gone on to higher education.

 The homework club run by these 2 workers has enabled many children to complete homework that otherwise would not have been completed. 

E3 children’s University supporting a wide range of requested after school activities both on and off site which has raised the self esteem of many of our pupils. The children also gain credits for their involvement.

Youth Work Support Working with the People in Work Unit ex pupils have decorated classrooms and helped us to enhance our outdoor environment. This is ongoing and projects for the summer are already arranged.

Professor David Eagen   The Deputy Head teacher is working with Professor David Eagen who is undertaking research to gain a better understanding of why children in socially disadvantaged areas such as Glyncoch are not achieving. This research will try to highlight problematic areas and include opinions from parents and pupils.

Community First the school works closely with Community First who responds positively to our requests and supports us and the children both in and out of school.

 Community First have worked with us to enable our pupils to realise their potential, they have also worked with our families giving them the confidence to support their children.

Based on racists incidents within the community the Community First team provided lessons based on racial discrimination and equality and each and every year we are involved in a Multicultural Festival.

Transition Working with other feeder schools

Education Psychologists

Glyncoch Community Partnership

Learning Support Department

Work Experience

Detached Youth Worker

Behaviour Support Service

Social Services

Looked After Children 

We work with all of the above to regularly due to the nature of our school.

The aim of our project was to develop Community programmes that will improve school attendance, reduce exclusions and behaviour problems and increase opportunities for the young people of Glyncoch.

 Main Aims

Improve school attendance

Improve educational achievement

Family involvement in learning

Description of Activities Undertaken

Work with Year 5 and 6 (mixed class) in order to capture and nurture the sense of belonging to an extended learning environment.

To develop the pupils capacity to understand and cope with school cultures, adapt to a new environment (School Transition), and develop the social and emotional skills to feel comfortable in their new environment. 

To support the development of RCT E3+ Community Learning Programme by proactively engaging pupils and families from the community by providing a diverse range of opportunities and activities.

Activities involving pupils, families and members of the community and all staff, these activities have included gardening, model making using recycled materials, street dancing, drama, break dancing, street art, basketball (E3 with Rhondda Rebels), rap, woodcarving, American drumming, American dancing, African drumming, litter picking, creation of a woodland area, festival activities E3 dance project. Many of these activities are supported by school staff however, with the support of Communities First and E3 initiative almost all are supported by a qualified specialist and or community tutors.

As a school in a Community First Area we access numerous grants and have taken the pupils on residential trips on occasions at very little cost to the pupils. 

Objectives

Outcomes:  

To raise self esteem

To engage pupils and families in life long education

To improve social confidence and competence

To improve pupil teacher relationships

To improve peer relationships

To raise standards of teaching and learning

To improve the pupils ICT skills to enhance cross curricular learning

To involve the pupils in the School Development Plan

Description of Monitoring and Evaluation Process:
Pontypridd High School working with the feeder primary schools designed and developed pupil passports for all subjects. These are completed by the children towards the end of the academic year and compared to their initial responses at the beginning of the academic year.

Since the beginning of the project pupils confidence and ability to assess their own work and that of their peers has dramatically improved

The debating skills of all junior children but particularly those targeted for this project have improved beyond all expectations.

Pupils now have the confidence to deliver Power Point presentations and now present at all Governors meetings and have and do deliver Power Point presentations to professional audiences (Healthy Schools and Estyn) and to members of the local community.

Self completion questionnaires of all Year 7 pupils

Semi-structured interviews with Year 7 pupils from Glyncoch

Semi structured interviews with parents/guardians of pupils from Glyncoch

Pupil tracking, attendance and punctuality

Focus group of primary and secondary teachers

Semi structured interviews with Head Teachers from both primaries and comprehensives

The Big Project Pontypridd High School Survey Analysis

For the first time ever all but 1 parent who for medical reasons was unable to attend our recent parents evening.

Main Findings of the Evaluation:
It is well researched that poverty can all to frequently can and does contribute to low levels of educational achievement and there is evidence to  demonstrate that poverty ‘ is the strongest predictor of later academic performance’ that is to say those pupils who are low levels early on tend to remain low attainers throughout their school career. (Duckworth et 2009)

The most positive thing from our point of view was the appointment of a worker to support the children leaving our school through to end of Year 11. Already there is evidence of a marked improvement in punctuality and attendance. 

The homework club which is based in the community and in our school for Year 6 and Year 7 pupils and supported by a teacher and a support worker both employed by the People in Work Unit has had a positive impact on the children’s ability to complete homework on time. 

We understand the standard of the homework produced by the Year 7 children is of a higher standard than previous cohort, which we believe is because they have access to technology that they do not have at home and possibly the most significant factor a quiet space.

Evaluation of the Initiative as a Whole:
Although we will not be able to assess the impact of the project until the targeted children complete Year 11 anecdotal evidence indicates improved emotional well being.

Hard evidence shows an improvement in attendance and punctuality.

Future Developments will be to continue to work closely with People in Work Unit and the Support teacher appointed to support the children from Glyncoch.

We will continue to work with our parents building their confidence.

The main problem is the influence of older children in the community.

Contributions made to other National and local initiatives:
We are a recognised community school and fully involved in all aspects of the community.

Our school Link up Group is extremely well attended by mothers, fathers and grandparents many of which are ex pupils. This aids the smooth transition from home to school

Sure Start and Flying Start: a member of our staff attends all Sure Start and Flying Start meetings which has resulted in increased attendance at our toddler group.

Sure Start staff and children regularly join our nursery making use of our indoor and outdoor facilities. A worker from Sure Start joins us with parents and babies on a weekly basis during the summer.

Both Link Up and Sure Start groups are invited to join all activities.

At present our school which is a Green Flag school will be supporting a new initiative enabling the community of Glyncoch become Eco Friendly Community. 

TREF Y RHYG PRIMARY- RCT.
Tref y Rhyg is a comunity primary school situated in Tonyrefail in Rhondda Cynon Taff. The school is located in semi rural area.

Currently there are 147 pupils on roll, with six full time teachers  including the Headteacher. 

Forty one per cent of pupils claim free school meals. There is one looked after child in the school.

Twenty five per cent (38)  of children are on the Special Educational Needs register, with 5 children being registered for the more able and talented.  There are no children at present with statements.

Other agencies involved:
A trainee Educational Psychologist has carried out sessions with individual children in the Nurture class. These have been based on  building self esteem and confidence.

Behaviour Support Team have also carried out similar sessions with individuals from the Nurture Class with their peers from mainstream.

The Primary Mental Health team have also carried out individual observations and have offered support to parents whose children attend the nurture provision. 

We have also received support from YISP workers who have invited members of staff to attend training on restorative judgment. 
Description of activities/strategies within school: 

A Nuture group has been set up in a classroom within the school, which is managed by a Level 3 Learning Assistant and with the support of the Headteacher. 

During the first part of the morning the children are encouraged to discuss any problems  and are asked to ‘unpack their worries.’ 

The children also experience both literacy and numeracy in the mornings. This is based on their individual needs and linked closely to the children’s IEP’s. Toe by Toe, Catch-up, Spotlight are used effectively to develop and improve literacy and numeracy skills  within the morning sessions. 

The children have been involved in drawing up their own IEP’s using ‘LUCKY DUCK ‘ and are fully aware of their individual targets. These are referred to on a regular basis with the children. 

During the afternoons the children follow their class themes and complete thematic activities and projects throgh the Foundation Subjects.The Learning Assistant works alongside the teachers in Mainstream to plan collaboratively to ensure consistency for the children in the Nurture Class.

Throughout the day there are activities carried out, which aim to develop  and support the children’s emotional intelligences These are linked to Maslow’s Theory of  Hierarchy of Needs. They also participate in individual counselling  and Anger Management with the Learning Assistant in the class.

 The learning assistant has also completed training for Restorative Judgement , which again is evident in the practices that take place  within the class.

It is the intention that the children, when appropriate, gradually experience sessions in mainstream until they are fully integrated once again with their peer group.
Objectives:  - 
The setting up of a Nurture group and training for staff was crucial for this to be a success. Staff visited other schools, liaised with outside agencies to ensure best fit for the pupils at Tref y rhyg.The information and strategies that were gathered were discussed and prioritised before putting in place.The environment was developed in order for the children to feel safe and one that would provide the support that they needed e.g resources/displays.The children would have support with their literacy skills using a range of literacy initiatives such as READ,WRITE,INC. and Toe by Toe. 

Outcomes:
The aims were achieved by having a small number of pupils in the class and a learning environment where the children felt safe and their individual needs were supported. Training was paramount for the LSA  which has had a positive impact on the children themselves. Not only have they benefitted in their literacy, but many have improved in their soft skills. In addition to this the involvement of outside agencies has been imperative  as a support mechanism.

One of the additional impacts that it has made is on the rest of the children in the mainstream classes. By withdrawing those with emotional needs or literacy difficulties, the class teacher can work at a quicker pace with less differentiation and interuptions.Therefore the progress that the children in the mainstream has improved dramatically.

 The nurture provision was named as an outstanding feature in our previous Estyn inspection in September 2009.

Outputs:
Many teaching resources were produced  by the LSA to support the children in the nurture class with their literacy and emotional needs and these were used to good effect. Additional resources were purchased to support them.

SECTION 2 – EVALUATION OF GROUP PROJECT.
MONITORING AND EVALUATION PROCESS. 
Once the group was identified a series of meetings was agreed upon in order to monitor and evaluate the progress of the group and its target pupils. The meetings were supported by the regional co-ordinator, Mr. B. George assisted by Ms. N. Lo Celso in providing not only a central meeting place for the group who were from across boroughs but also positive input to the discussions.

The programme of meetings was scheduled as:

1st. July 2009

22nd. October 2009.

3rd. December 2009

2nd. March 2010

10th May 2010

1st July 2010.

The general format for all meetings was agreed at the second in October:

· Update on collaboration to date.

· Compare information gathered with original expectations;

· Summarise the evidence;

· Identify reasons for differences between plans/expectations and what you actually achieved i.e. to what extent the experiences shared were applicable to own school.

· Identify barriers encountered and factors that helped.
The regular update enabled all schools to track their own progress and allowed the lead school to monitor that of the group.

At this same meeting schools agreed upon the areas of interest/ expertise that they wish to experience by organizing a number of visits to share good practice and resources with each other. The outcome of these meetings is recorded in the overview of the individual schools’ contribution to the project.
Throughout the year schools made use of e-mail to keep in contact with each other and exchange information/share resources using the Lead School as the co-ordinator and facilitator.

OVERVIEW: 
As part of the monitoring and evaluation process it was noted that the objective to “Overcome Barriers to Learning” was achieved through using a variety of different strategies. Whilst a comparison of schools revealed a focus on similar initiatives e.g. relating to nurture, transition and work with outside agencies this was interpreted in different ways by the schools reflecting their individuality but to similar degrees of success.
The impact on pupils was measured through identifying a target group of no more than 10 pupils in each school.  Whilst these pupils were identified originally by each school through the usual methods of monitoring i.e. data relating to attendance; attainment and professional judgment the success of the strategies used was evaluated by using the same methods in each school.
It was agreed upon that the group would use a common form devised by Aberdare Girls to evaluate the pupils’ progress in “soft” skills, through recording their responses trebly. This was in addition to noting the impact on their attainment in the core. 

See Appendix for Proformas.
EVALUATION:
MAIN FINDINGS OF THE EVALUATION: GROUP RESPONSE.

· That every school is unique and whilst the initiatives maybe the same the way that they are implemented is often different.

· The earlier intervention occurs the more chance of success.

· Importance of maintaining continuity of support across the key stages and particularly during transition from primary to secondary.

· The contacts developed with a variety of agencies enabled schools to employ a wider variety of strategies allowing greater individualisation of programmes for pupils supporting school’s ability to be flexible with the type and intensity of interventions provided.

· The majority of pupils’ self-esteem was raised. 

CHANGES EFFECTED ACROSS THE KEY STAGES.

The variety of strategies available to schools as a consequence of working in partnership with a number of agencies as well as developing their own expertise in areas such as emotional literacy has led to pupils:

· Developing a greater trust in adults

· Increasing their feelings of security and belonging.

· Valuing and respecting individuality. 

· Improving life skills, social skills. 

· Improving essential and basic skills.

· Raising awareness of the need to consider their future and be proactive enhancing their future employability

· Actively participating in school life when previously would have not. 

· Becoming more positive role models for those who consider themselves to be disaffected and encourage greater participation in school.
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STRENGTHS/BENEFITS OF ACTIVITIES.

· School has become somewhere that pupils' value and for some has become a sanctuary that provides the stability and security that enables them to develop. Working in partnership with other agencies has allowed schools and pupils to access a wider range of support and expertise. It has allowed pupils increased contact with adults who are able to break down the barriers with some that teaching staff are not.

· Partnership working has meant that a network exists between agencies allowing pupils to access more quickly the more specialist help required as a consequence of quicker referrals e.g. counsellor accessing CAMHS. It has also resulted in some authorities of access to additional funding/grants/support where it is acknowledged that school is proactive in its support to pupils. All members of this group have valued the opportunity to develop a Professional Learning Community which crosses not only Phases but also Authorities. Partnerships that have been forged within this project will support future initiatives either on a formal or informal basis.
· The work that the group has been engaged in with Transition has shown that the earlier intervention takes place the greater the impact on pupils. Through maintaining close links with primaries, secondary schools are able to identify and support pupils who are more vulnerable to failure and implement from the beginning the necessary strategies to help them succeed.

· At secondary phase, the widening of learning pathways has allowed pupils to succeed and achieve formal qualifications other than the usual. i.e. OCN, ASDAN, DOE. Alongside greater attainment, the introducing and familiarising pupils with support available from other agencies that extends beyond school, helps to ensure that they can continue with it if they wish.

· As a direct consequence of the success of the many strategies used with pupils who are often labelled as disaffected, the majority of staff value such interventions, recognising the impact that it has on the school community as a whole and creating an environment that is conducive to learning.

· An area that is difficult to measure but impacts upon SMT, Pastoral staff and ultimately the school as a whole is the amount of time previously devoted to these pupils in managing their progress and behaviour. With the availability of a number of interventions that include specialist resources and staff, time has been gained within the school community e.g. fewer lessons are disrupted enabling all pupils to  focus on their learning, subject teachers are able to concentrate on delivering the curriculum, SMT and Pastoral staff are able to use their time more productively.

LESSON LEARNT: DISAPPOINTMENTS/WEAKNESSES. 

· Victims of own success – when pupils have succeeded within a changed environment , withdrawn from the mainstream curriculum  and no longer subjected to the pressure of their peers some are reluctant to re-integrate. -  experienced by Maesteg and CYH. There is a need to find a balance and weigh up full withdrawal against partial.  

· Passive Parental support – Majority of parents do not object but are not active in their support (area for development in the future).

· Staff undertaking support roles within intervention programmes need to have the right set of personal skills to set tone of environment and instil interest in pupils. Whilst such staff have very different roles to that of teachers the need for control and boundaries must be clear for both staff and pupils. The success of an initiative can rest with an individual.

· The importance of continuing support throughout the key stages if there is to be a continued impact on self esteem and aspirations. 

· Recognition that support for pupils throughout the year and not just during term time, particularly during the summer is beneficial. Many pupils find it difficult to re-engage with school after a long break. e.g. Detached Youth Work - Aberdare.

· Accessibility of external agencies varies between and within LEA’s – lack of consistency. 
· Programmes have not met the needs of all pupils targeted – i.e. maybe most disaffected showed very little/no progress – triangulate with schools data. However all pupils are still in mainstream education instead of alternative provision.

CONTINUING OBSTACLES.

· Funding – the availability, sustainability and the implications for long term planning, staffing.

· Workload within schools – availability of staff and sustainability of the same.

· Parental engagement – need for change to perceptions of parents and their aspirations for their children

· Cultural factors in communities serviced by schools

· Ability to impact pupils positively is limited to time spent in schools and is adversely affected by term holiday periods

POSITIVES
· Collaborative working has allowed sharing of good practice between active participants

· Focussed activities within own schools

· Opportunity to undertake more in depth evaluation of own programmes

· Opportunity to celebrate success
· Proactive nature of project has enabled schools to secure additional support for pupils more readily than would have been obtained otherwise
CONTRIBUTIONS TO OTHER INITIATIVES:

School Effectiveness Framework (SEF):

The School Effectiveness Framework recognises that schools do not exist in isolation and require the flexibility to respond to the needs of their pupils in a way that is most appropriate to them. This enables the schools to have ownership of the methodology used to improve outcomes for their pupils.

To achieve improvement and effectiveness it is acknowledged that schools must be allowed to develop their own approaches to acheive effectiveness building on existing good practice and knowledge as well as seeking out new solutions.

The group project has enabled schools inolved to do this. Whilst many of the strategies used are similar such as the use of nurture groups, the way that this is implemented in the schools varies reflecting the differing needs of the pupils and the school community. The collaboration has also enabled schools to evalaute their own practice and learn from the experiences of others identifying practices employed elsewhere that could be effective within their own schools.
The project has embraced a number of “Elements” identified within the School Effectiveness Framework.
· Working with others.
A predominant aim of all schools within the group is to continue to build on a multi agency approach with both statutory and non-voluntary agencies, to ensure that a full range of resources and expertise can be accessed and intergrated into  school’s programme of support to improve the well being of pupils and to support their parents/carers. 

Partnership working  - evident throughout the  project in that it has involved: schools from different local authorities;

cross phase; 

agencies (statutory and voluntary); 

involvement of parents and carers. 

· Networks of professional practice:
Schools have collaborated with each other in a number of ways, through:

Meetings

Shared activities
Shared resources

Session observations/visits.
A common feature within the group has been that the professional network has included a wide variety of support staff fulfilling the “work force remodelling agenda.” Amongst the support staff involved have been Y.W, LSA, SENCO, Nurture group leaders, School Business Managers. As well as professionals working in other disciplines such as Beahviour support, Educational Psychology,CAMHS

This has enabled schools to be more flexible in the support provided for pupils allowing it to be utilised within a non-formal and formal learning setting. Support staff, unlike teaching staff are not constrained by teaching timetable.
· Intervention and support.
A common feature of all schools involved on the project was the early identification of need. All recognise the importance of well being and the impact on attainment. Close monitoring of pupil progress through the variety of “Tracking” methods available in schools enable staff to target specific pupils and intervene providing the appropriate level of support. Staff in all the schools gave interventions a high priority recognising that for the majority of pupils targeted the impact on attainment was positive. Some methods employed included:
Individual learning plans

Negotiated targets

Emotional literacy

Academic support

After hours activities

Counselling

Nurture groups

· Curriculum and teaching:
Intervention and support was used by all schools within the group to develop the emotional intelligence of pupils to enable them to engage with the curriculum However, amongst the strategies used to motivate pupils and encourage them to participate include:
Individualised timetables
Broadening of curriculum

Varying teaching methodology/strategies used
Release from main stream curriculum – devising appropriate curriculum
Additional support to encourage independant learning

Raising expectations.
“Tackling Poverty and Disadvantage in School.”

The findings of the project, reflect those deduced by the Estyn document: “Tackling Poverty and Disadvantage in School.”

In particular co-relation existed with the following points:

“One of the most important benefits of RAISE was its impact on pupils’ personal and social skills”.

Effectice practice highlighted within the document included:

· An approach to tackling disadvantage that included all staff.;

· Procedures that allowed staff to monitor the progress of different groups of pupils;

· Constructive work with other agences;

· More attention to developing pupils’ emotional and social skills.

The success within the secondary schools is supported by an emphasis on social inclusion and a willingness to adapt the curriculum.
SECTION 3:CASE STUDIES FROM INDIVIDUAL SCHOOLS.
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ABERDARE GIRLS’ SCHOOL NURTURE GROUP CASE STUDY
CJ is a mainstream pupil in Year 9, of average ability.  She has no underlying significant special needs.

CJ has been in the Nurture Group since the start of term (Sept 2009).  CJ was identified as being a pupil who sits alone in class, with low self esteem and  lack of confidence, who does not seem to mix well with peers (not through lack of trying on her part).  She has a small group of friends that are of a similar nature with whom she socialises with during break and lunchtime.

When she started the group,  CJ was very quiet and did not always join in with group discussions. However, she did become quite chatty from the outset during individual sessions.  After a few weeks of starting the Nurture group CJ it was observed that CJ began to become more involved in group discussions.  

CJ’s teachers have noticed a big improvement in her confidence; more recently in classroom discussions and in general whilst in the classroom environment. The soft skills results reflect this improvement but a range of verbal comments and observations from staff (which cannot always be quantified) also confirm the success for CJ in relation to the Nurture Group criteria. Her growing self- confidence has lead to her motivation to take part in several school activities. These include presenting a Welsh recitation on stage in the school annual Eisteddfod, and CJ also intends to audition for the forthcoming school production. In addition, she is also involved in the prestigious Carnegie book programme which involves working with other pupils of mixed abilities, including More Able and Talented pupils, to act out scenes from books they have previously all read.

Based on the data, staff observations and the more positive, proactive attitude of CJ around the school, the Nurture Group has proved to be invaluable for her, particularly in the soft skills area (emotional and social grading). CJ has made very good progress in particular this year. One cannot always quantify all progress of children in our care but to observe her throughout the day is an acknowledgement of the success of the Nurture Group. It is uplifting to see how more confidently she walks around the school and approaches her peers and teachers; this bodes well for her future at KS4 and beyond.

CASE STUDY: BEDWAS HIGH SCHOOL

Bedwas High School Inclusion Programme (BIP)

Introduced: Week commencing Monday 7th September 2010

Pilot year: September 2009 – July 2010

Delivery schedule: Year 11 (All day Tuesday)

Year 10 (All day Wednesday)

 



BEDWAS HIGH SCHOOL
INCLUSION PROGRAMME 

“CREATING OPPORTUNITIES FOR ALL YOUNG PEOPLE TO ACCESS LEARNING, GAIN QUALIFICATIONS, RAISE SELF ESTEEM AND ACHIEVE SUCCESS.”

Why we developed the programme

Bedwas Inclusion Programme (BIP) has been developed to create opportunities for all of our pupils to gain qualifications in years 10 and 11. Some pupils find achieving their full potential difficult in a traditional classroom environment and therefore would find learning in a more practical way, better suited to their needs. 

We felt that many of our pupils would be able to achieve more by being part of a smaller group, by receiving individual attention and by accessing a wide variety of activities. We also believe that education is not just about achieving academic qualifications. It is equally important that young people are given the life skills to form positive relationships and develop effective communication skills to succeed in life after school. 

In the past the options for those pupils in need of additional support or those who found accessing the curriculum difficult were rather limited. Pupils were expected to choose four academic subjects to study along with the core subjects through KS4. We have always accepted that for many of our pupils, achieving in all subject areas is a very unrealistic expectation and what we are unfortunately doing is setting them up to fail.

For a number of years we have formed close links with local further education colleges, thus providing an alternative form of education by undertaking a vocational training course one day a week. This vocational option covers two option boxes on the pupil’s timetable. However it is very often the case that those pupils in question are no more suited or appropriate for a college course than they are a full academic timetable and the result was often that they were being sent somewhere else to fail.

Many parents feel that such college courses are just not right for their child. That is why we have developed this programme. Thus ensuring that pupils learning needs are met, barriers to learning are addressed and personal/ social skills are carefully developed, all in a familiar environment with out them having to access external forms of provision. 

Overview 2009/ 10

Throughout its first year, BIP has run with extremely high levels of success. The programme has been delivered to a group of twelve Year 10 boys on a Wednesday and to a group of twelve Year 11 boys on a Tuesday. Over the year, the Year 10 group grew to 14 pupils whilst the year 11 group reduced to eight by the end of the school year with those 4 pupils becoming non-attendees at school completely.

Those pupils who are part of BIP will do so for a full day on their respective day. Their lesson timetable will show BIP for lessons 1 – 5 and they will spend the whole day working with the same small group under the direction of the same class tutor.

Pupils will work towards two nationally recognised awards.

1. The Princes Trust XL Award (Bronze and Silver levels)

· Personal, Interpersonal and Teamwork skills

· Community Based Projects

· Citizenship and Community Awareness

· Organising Residential Activities

· Entrepreneurship and Enterprise 

· Preparing for the world of work

2. The Duke of Edinburgh Award (Bronze and Silver levels) 

· Physical activity/ Sport

· Developing a new Skill

· Voluntary Work/ Service

· Training and undergoing an Expedition  

What areas have proved to be particularly successful at engaging the pupils?

Both of the above awards have given our pupils the opportunity to access learning, achieve success and enjoy school. The awards have both been extremely positive in engaging our pupils. 

The following activities have proved to be extremely successful:

· Half termly visits to Ynys Hywel  activity centre

· Community Garden restoration project

· South Wales Fire Service Arson RAP Project

· Weekly visits to Caerphilly leisure centre

· Expedition training

· D of E Expeditions

What has been achieved throughout this academic year?

Improved behaviour in school

Many of the pupils who have been part of the BIP this year were originally referred to the programme as they can display challenging and difficult behaviour.  Through out this year BIP has proved to have an extremely positive effect on the behaviour of a number of these challenging individuals. 

Clear reductions in the number of negative behaviour incidents recorded for these pupils gives evidence that by creating a learning provision more suited to these pupils needs overall behaviour is improved, not just on the day that the pupil accesses BIP but by creating an overspill into many other areas of school life. 

Increased attendance at school

Statistical attendance data evidences that the introduction of BIP has raised some pupil’s individual attendance at school. A number of pupils were referred to BIP because they had become disengaged with school and their overall attendance figure had dropped below 80%. 

Those pupils in the Year 10 BIP group displayed a particularly pleasing attendance improvement with the overall average attendance of the group for a Wednesday being above 90%. 

Raised Self Esteem

The sense of team work and belonging is one of the core values that BIP promotes. BIP has become a place where all of those involved can feel valued and respected. BIP presents young people with the opportunity to access a wide range of learning opportunities that can allow them to demonstrate talent and success. Mainstream school often prevents pupils of this nature from ever achieving or ever being recognised for having talent.

BIP is different. This year, the programme has allowed every single pupil to feature in the higher end of achievement in the class at some point. This has helped to teach all of the pupils that we are all good at something and those who are often more comfortable to sit quietly in the background can display extraordinary levels of talent and success in a number of different, challenging activities.

This realisation is then used to enforce the importance and the value that positive praise can have on the way people feel thus resulting in raised self esteem and feelings of self worth for all of those in the group. All those participating showed an improvement in their emotional literacy as measured by the soft skills proforma.
Certification of Nationally Recognised Awards 

Though less important than the development of the individuals confidence, self esteem and personal/ social skills, BIP does award pupils with nationally recognised awards. These awards help to recognise the improvement of the personal qualities outlined above, while at the same time improving their employability and increasing their chance of accessing further education or training. All pupils taking part last year were awarded the Duke of Edinburgh Bronze award. The pupils also attained a bronze and silver award from the Prince’s Trust.

Developments for 2010 - 2011.
This year during Options Evening, B.I.P. was launched as alternative to traditional option choices and the vocational course delivered off-site in the colleges. It was incorporated into the option blocks across two of the boxes.

The number of pupils opting for B.I.P. doubled in Year 10 with a number of girls choosing B.I.P. for the first time. The majority of those opting did so as a consequence of the work already undertaken with them in previous years by the youth worker and the pastoral team. The supportive strategies used within school enable staff to clearly identify those who would benefit from accessing the Inclusion programme. Once pupils made their choice, all pupils and their parents/carers were invited to an “Induction” meeting to ensure that they were fully aware of the choices they were making and how the course was to be delivered. A booklet was provided for parents/carers and pupils to outline the course and expectations. Parents/carers were also asked to give consent during the evening for the activities on and off site that would take place over the two years. Those parents/carers not able to attend were contacted on an individual basis.

Such an approach has enabled school to ensure that it has the full support of parents/carers for the activities that their young people participate in. This has resulted in for some parents/carers formulating stronger links with school than in previous years.

The course is now delivered by a male and female youth worker to the Year 10 mixed group. The intention is to continue to build on this development next year as the next cohort come through aiming for similar numbers in Year 10. Given the nature of the group a maximum of 20 in each is the aim.

Sustainability.

As well as the benefit for individual pupils the benefit to the school is that

The number of pupils on Alternative Provision is decreasing; the pupils remaining in school are attaining G.C.S.E. as well as the alternative awards gained through B.I.P. and support form the Price’s Trust to prevent them from becoming NEETS once leaving school. The figures below do not take into account the number of pupils who elected this year to stay in school rather than pursue vocational courses in college. Last year there were 14 pupils in Yr 10 and 8 completed the Year 11 course – a total of 22. Whilst this year, 13 have continued through to Year 11 and 19 pupils are accessing B.I.P. in Year 10 – a total of 32.
	School Year
	YEAR 11
	YEAR 10
	K.S.3
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	2010 -2011
	1
	9
	10
	1
	4
	5
	
	1
	1
	15
	6

	2009-2010
	5
	9
	14
	1
	6
	7
	
	4
	4
	25
	7

	2008 –

2009
	1
	8
	9
	2
	6
	8
	
	3
	
	20
	6


CASE STUDY: FERNDALE.

RAISE LAC SUPPORT WORKER

Aim of the role 

· Meet with targeted group of young people.

· Monitor behaviour and academics

· Coordinate YP needs with other agencies and staff. 

· Offer pastoral support to young person

· Collate supporting information /Update Personal Education Plans

· Support Heads of Year /Attend Reviews

Benefits

· Positive and fulfilled communication with agencies involved with students

· Offer support that allows the young person to express themselves and their feelings about their care, leading to a more productive student

· Completing administration work on behalf of school allows SMT and HOY to deal with more demanding and serious concerns, while still being actively involved through positive communication.
CASE STUDIES

JJ

JJ  is a year 7 pupil, male aged 12 years old. JJ has moderate learning difficulties (MLD) and emotional, social and behavioural difficulties (BESD) 

Lives with siblings at Aunties house following a family breakdown, ongoing disputes in the community cause JJ to become unsettled. 

JJ is an active young person who has been part of the transition social skills group and is developing new skills of how to manage himself. JJ has had some behavioural issues due to his impulsiveness since settling into the school both with teachers and with peers. 

However, through regular meetings and contact with carers, social workers, teachers and support staff progress has been good and behaviour managed well. JJ receives extensive emotional, social support from LS, overall progress has been good. Maintains national curriculum level 3 /4 for his core subjects. 

New support plan in place for new term.

CJ
CJ is a year 7, female student aged 11, who has been identified with learning difficulties. She is a Looked after child who lives with her brother JJ at Aunties house. CJ is a quiet young person, can be emotional on times and finds maintaining friendships difficult. 

CJ has a support assistant in his classes to help her, she also receives weekly support from the PLACE team. CJ has taken part in the transition programme to assist the move to secondary school and build friendships. 

Through regular meetings and contact with carers, social workers, teachers and  support staff, progress has been good and peer upsets and emotional concerns have been dealt with. CJ maintains national curriculum level 3 /4 for her core subjects. New support plan in place for new term. 

SM 

SM is a polite, kind and helpful young student, with a 98% attendance, Ferndale Community School have assessed SM and have highlighted a mild learning difficulties with literacy, therefore she has been placed in suitable academic sets for her ability. SM is supported in class with a Learning Support Assistant to offer extra encouragement and opportunity for her to achieve. 

SM has been moved placements following a false allegation made by another young person.  SM had been let down to return and has received less than standard care from her social worker this year. There have been reviews and agency meetings to discuss support and SM has been returned to her original placement. Ongoing issues with Social worker regarding work that needs completing with SM. 

In school, SM has received support from Form tutor, SENCo, Inclusion Staff and her head of year. She is able to access support when needed and continues to work hard SM progress this year has been good and staff often comment that Stacey is a pleasure to have in the class. 

CT

CT is a year 8 pupil, set three ability, small issues including homework and organising skills as well as general monitoring. Issues addressed with head of year and administrative work completed and regular contact with social worker and carer. CT has achieved well and has shown good progress improvement his maths and English to national curriculum level 4 and Science to a curriculum level 5. 

KH

KH is a year 8 male pupil, of average ability with ongoing behavioural issues. KH is recognised at a nation curriculum level 3 for his core subjects. He has been assessed and will remain at level three at the end of the term. 

Throughout the year, support has been given to KH in the form of targets, praise,  rewards and monitoring. There has been good communication with social workers, behaviour support services and carers to ensure that KH works to this best ability within the rules of the school. 

KH has shown much improvement in his behaviour over the last term, however some ongoing learning issues and targets to be addressed. 

Emotionally KH has had a difficult year in the separation from his sister, who has experienced difficult year with exclusions and placement breakdowns and with male carer becoming very ill. However, KH has worked very well to improve himself and will continue to be monitored and supported during year 9. 

JA

JA is a high achieving student. There are no outstanding behaviour or emotional issues. JA is a pleasant and happy learner with a good peer support group. JA is supported by Head of year with access to LAC support worker. JA completed work to a high standard and receives merits for his work. 

CP

CP is a 15 year old girl in year 10. Identified with specific learning difficulties (SpLD) and emotional, social and behavioural difficulties (BESD) 

Placed in appropriate sets for capabilities and academically completes work to a good standard. CP however, has had a difficult year with her behaviour becoming more aggressive and unmanageable. She has had 3 fixed periods of exclusions following serious incidents. CP is a creative person and is actively involved in sport Art and Music. CP has been given support from Head of Year and Head of School. Referrals have been made to Behaviour support service, PLACE team and Inclusion Services on site yet CP does not engage. 

Communication and support is good with Social Worker, Miskin project and carer. CP will continue to be monitored with a close plan in place for September 2010. 

SL 

SL is a year 10 female pupil who is in entry-level sets for her subjects, SL is a pleasant young person who is naturally quiet and eager to please. Throughout the year, SL has received support on a when needed basis. SL has experienced a difficult year with peers and a placement breakdown, also moving to a new placement and having respite following illness in the family. 

Good communication and support has been given by Head of year, support worker and social worker. It has been unsettled period for SL yet she has good attendance and continues to work to her best in class. She is on par for Low-level GCSE passes and Passes in Entry-level core subjects. 

KS 

KS is a year 11 male student, 16 years old, no concerning learning or behaviour issues however concerns over KS emotional welfare as he was the main carer for siblings before being placed in foster care. KS is a bright student, quiet and with a small group of peers, he has received awards for the most improved student in his year group. 

KS has had parental contact stopped due to concerns, a sibling who attempted suicide and final contact for 3 siblings being adopted, in all this has been an emotional year for KS, yet he chooses not to engage and is private regarding his life. He has been offered extra academic support, also a private tutor, which he declined. 

Monitoring support has been given by Child Protection officer, Head of year, Support worker and social worker. 

At present KS is awaiting results with hopes to return to Ferndale School for Higher Education. 

RH

RH is a 15 year old pupil in year 11. There are no identified learning difficulties. 

RH is a capable student, though she has received two formal periods of exclusion for aggressive behaviour, and has a low attendance of 68%. During the course of the year, RH has had placement breakdowns on six foster homes resulting from her behaviour and failure to follow boundaries and rules.

RH has attempted suicide and multi agency meetings have taken place to support her, including tutors, Miskin Project, Mentors, Social Workers and School staff. 

RH had been given a modified timetable to illuminate some of the more severe behaviour issues and to continue to offer choice and core subjects; However RH is extremely disengaged and now refuses to attend scholar failed to attend her core subject exams in June and July. 

RH has applied to Ystrad Mynach College to study hair and beauty. Awaiting placement offer.
Case Study: Maesteg School’s Nurture Room

As a result of being awarded some financial help through RAISE in 2009/10, we decided to develop an area where we could teach our more challenging pupils in a small environment, in small groups. We felt this would give them some more individual attention and help to address any specific issues such as anger or aggression.

The idea was not to select a group and work with them constantly but as the need arose, withdraw pupils from their mainstream lessons for up to 2 weeks and teach them in this area. Then they would be gradually reintegrated into their lessons. The Head of Inclusion and SEN were jointly in charge of the area and all referrals had to go through them or the Deputy Head who was their line manager. 

We staffed it with an LSA permanently in the area but members of the teaching staff were also timetabled for lessons in there. The purpose was that they would provide one off lessons as an alternative to the mainstream work with the exception of English and Maths. if possible. We had both core subject teachers timetabled for the room.

Initially we had a few teething problems as staff found it challenging to prepare work for the area as they didn’t know who would be there as the referrals were as the need arose, however, soon a bank of material was created by staff to cover the requirements of those in the room. Particularly successful with one pupil was knitting which he found therapeutic, it helped him with his concentration and he liked the idea of creating something. Also while the pupils were in the Nurture Room we offered anger management sessions, bereavement counselling (we also used the area for some of our vulnerable pupils e.g. those who had lost parents) and opportunities to simply talk and share concerns with the LSA.

When the pupils were reintegrated the LSA and Head of Year sat with the pupil to decide which lessons would be first to go back into and then the LSA would accompany the pupil into those lessons to start and gradually withdraw until the pupil was back in full time. This meant that both pupil and the class had some support.

This worked well with many pupils but occasionally we did have an issue with them being too reliant on the LSA and reluctant to become independent again. It was not always easy to find the correct balance. However, with the majority it made a difference to their attitude and behaviour when back in mainstream, although 1 or 2 had to be withdrawn again but we were very aware of their being out of class for too long.

One pupil who was particularly troubled was a fostered pupil who was having big problems at home. We were left to deal with her behaviour as a result of this disruption and didn’t have a great deal of support from the home. Without the Nurture Room, we would have had great difficulty in keeping her in school which was vital as it seemed to be her only place of reliability. Had she been in mainstream she would have disrupted the education of others and also not had the opportunity to discuss important issues in her life on a daily basis.

There were a maximum of 5 pupils at any one time in the room, although most of the time it was 2 or 3. As a result of the times when no-one was present, it was agreed we would extend the facility to 2 groups of vulnerable pupils in the first 2 year groups. They met on a regular timetable and followed a specific programme to help them to learn to cope with the difficulties in life. Although this started late in the year, it has proved worthwhile with many of the pupils increasing their self esteem.

Another project which used the facility was the P.U.P.I.L. Scheme run in conjunction with the police. This targeted those the school felt were at risk of becoming offenders and a specific programme was followed by them, delivered by the outside agency. This meant that the same pupils were in the group each week, went on visits to our primary schools and the local dogs’ trust. Again, it was successful in alerting pupils to the positive ways in which they could engage with things outside school and increased their self worth.

Although at times it has been difficult, it ahs been beneficial to both the pupils involved who have been “saved” and are now working quite well in mainstream whereas they may well have been elsewhere through exclusion or off site complementary curriculum and to the rest of the pupils in the school who have not been disrupted by the poor behaviour of the few. Clearly it hasn’t worked with everyone, but at least we tried everything!

TREF-Y-RHYG CASE STUDY.
Pupil K. attended the Nurture provision in September 2009, following an assessment carried out by the Educational Psychologist as well as the SENCO, Literacy and Numeracy coordinator. He was experiencing low self esteem and emotional needs as well as poor literacy and numeracy skills for his age. 

It was discussed that if the nurture provision was not able to support him then he would be referred to a Pupil Referral Unit at the end of the academic year.

During the mornings, Pupil K.  has been supported with his numeracy and literacy skills by working in a small group situation as well as receiving individual support from the LSA that has been running the Nurture provision. He has received ‘Catchup’ support both in house as well as from the ‘Catchup’ support teacher from the LEA. In addition to this he has been following the Toe by Toe booklet on a daily basis with the LSA. His reading age has improved from 5.2 years  to 6.11 years. In September he was working at a level 1A in Mathematics and during recent assessments he has achieved 2B.

As a means of supporting his emotional needs he has had targets linked to this. These are clearly displayed in the classroom and are addressed on a daily basis. He has achieved rewards for meeting his targets throughout the year and has been presented with certificates in our Celebrations assembly.

Soft skills

70-89

Pupil K. has made one level of progress in many of the soft skills with the exception of motivation and emotional awareness.

 Pupil K. scored 70 pre-nurture and 89 in the final assessment using the other pro-forma.

His overall behaviour has become more manageable and he has been integrated back into mainstream every afternoon. This has been carried out on a gradual basis starting off with one afternoon session twice a week and building up to 1 to 2 sessions every afternoon. There is no longer any reason to make a referral to the Pupil Referral Unit as Pupil K.  ’s literacy and numeracy skills have improved and his emotional needs have been slowly addressed and met.

TREORCHY.

Case Study for Nurture. May 2010.

Pupil Name: C.
	DATA
	WINTER
	SPRING

	
	ENG.          MATHS.           SCI.
	ENG.           MATHS.          SCI.

	TARGET GRADES
	3a                   3b                     3b
	3c                     4c                  4c

	EMOTIONAL LITERACY
	30
	43

	ATTENDANCE
	93.9%
	-

	NO. SESSIONS IN PSC
	19
	-

	NO.OF EXCLUSIONS.
	4 days
	-


C. was initially recommended for Nurture provision based on his SEN status (Emotional, Behavioural and Social difficulties) and information provided by his junior school. C. was very reluctant to be involved with Nurture as he felt it had nothing to offer him. Initially, C. was reluctant to engage with adults or his peers within the group and he was frequently the centre of disagreements. C’s immediate response to any situation he was unhappy with was to become confrontational and aggressive and eventually he would walk out. This behaviour was also perpetuated in all other areas of school life. We were forced to call for support on a number of occasions to help to deal with C’s behaviour and we had to refer a number of incidents. C. has frequently been excluded and has spent 19 sessions in the PSC as a result of his behaviour. 

His initial assessments with regards to his emotional literacy i.e. the ability to understand and express his emotions and recognise others’ expressed emotions, indicated that C. was well below average in regards to his emotional literacy. Initially, C. was reluctant to take part in any activities on offer and would prefer to maintain a distance from ourselves and pupils. He never asked for help or guidance and refused any support offered to him. C. also demonstrated a total disregard for other pupils’ opinions and could not empathise in any way.

 Over the course of the year we have encouraged C. to take part in numerous activities, projects and discussions and have generally provided a nurturing environment with clear boundaries and expectations balanced with an open and caring attitude. We feel that although C. still has significant areas of difficulty he has made progress in some key areas.

1. Engagement with worker.

· C. regularly asks for help and advice.

· Regularly asks for us to participate in games or activities with him.

· Shows an interest in our opinions.

· Co-operates with our requests.

· Uses more appropriate social skills e.g. better eye contact.

· Is now able to demonstrate more freely, general social skills, when interacting with us e.g. humour.

2. Engagement with peers.

· C. regularly asks his peers to participate in games or activities with him.

· Shows an interest in some of their opinions.

· Co-operates with some of their requests.

· Uses more appropriate social skills with his peers.

· Is now able to demonstrate more freely, general social skills, when interacting with his peers.

· Can list a number of pupils as being his friends.

· Can sometimes demonstrate negotiation skills with his peers.

3.Confidence.

· C. is much more likely to try new things and appears to be less fearful of failure.

· He takes part in a number of E3 and 5x60 activities.

· Appears to more able to deal with defeat e.g. when playing competitive games.

· He appears to be more at ease with himself and happily gives us some insight to his personality.

4. Communication skills.
· C. is more vocal in discussions

· Contributes sensibly and is able to give an opinion.

· Asks relevant questions.

· Demonstrates more appropriate non-verbal skills- facial expressions, eye contact.

5. Self Esteem.

· C. can recognise that he has areas of strength.

· Is proud of some of his achievements.

6. Motivation.

· He is more likely to complete an activity/task

· C. demonstrates more perseverance with some tasks.

7. Behavioural Awareness.

· C. has not walked out of Nurture/Lessons for a significant length of time.

· He demonstrates that he is able to negotiate in difficult situations.

· Has demonstrated that he can remain calm and in control in difficult circumstances.

· He has developed a better understanding of the consequences of his actions.

· Is more able to recognise, label and understand his emotions.

· Is prepared to listen to other peoples’ opinions but is still intolerant if they differ from his own.

Conclusions.

Although C. still has significant areas of difficulty, it is apparent to staff who have regular contact with him that he is showing positive signs of improvement in many aspects of his behaviour and general attitude. C. himself believes that Nurture has been a positive experience and he recognises the improvements he has made in the way in which he deals with confrontational or difficult situations. He also recognises that he is a valued member of the group and has developed some confidence in his abilities. He has allowed us to see a real sense of humour and warmth in his personality that we truly would not have believed existed when we first met. 

Targets

· To reduce the amount of exclusions.

· To reduce the number of sessions in the PSC.

· To continue with the lunch time activities on offer with 5x60.

· To become more organised and motivated with homework tasks.

· To develop a greater tolerance of those with a different opinion to his own.

· To seek help and guidance when needed.
APPENDICES:
Blank Proformas:

Target Group

Pupil Progress Sheet

Name: ______________________________________ 

Class/ Year: _________                   Date:____________
Soft Skills assessment: 

Level 1-5  ( 1 being very poor,     5 being very good)

Level of engagement with worker

1  2  3  4  5 

Level of engagement with peers

1  2  3  4  5

Level of confidence



1  2  3  4  5

Level of communication skills

1  2  3  4  5 

Level of self esteem



1  2  3  4  5

Level of motivation



1  2  3  4  5

Level of emotional awareness

1  2  3  4  5 

Level of behavioural awareness

1  2  3  4  5

Any other comments:

Signed:
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Feedback number:-_________         Date:-__________________ 

 Subject:_________________        Teacher: _________________


	A. Curriculum
	1
	2
	3
	A. Curriculum 
	1
	2
	3

	1. Work presentation
	
	
	
	10. Motivation for subject


	
	
	

	2. Treatment of own books and work
	
	
	
	11. Aptitude for work.
	
	
	

	3. Beginning tasks.


	
	
	
	12. Complying with instructions
	
	
	

	4. Completion of tasks.
	
	
	
	13. Complying with written instruction.
	
	
	

	5. Quality of written work.
	
	
	
	14. Requesting support appropriately.
	
	
	

	6. Quality of discussion work.


	
	
	
	15. Accepting support
	
	
	

	7. Quality co-operative work.


	
	
	
	16 Working without support.
	
	
	

	8. Quantity of work produced.


	
	
	
	17. Assessment/Test results.
	
	
	

	9. Completion of homework.


	
	
	
	
	
	
	


	B. Organisation
	1
	2
	3
	B. Organisation
	1
	2
	3

	1. Truants from lessons
	
	
	
	5. Packs away before the end of the lesson.
	
	
	

	2. Late to lessons.
	
	
	
	6. Does not wear school uniform.
	
	
	

	3. Keeps coat on in lessons.
	
	
	
	7. Fails to do punishment (detention).
	
	
	

	4. Does not bring necessary equipment.
	
	
	
	8. Disregards school timetable.
	
	
	

	C. Verbal
	1
	2
	3
	C. Verbal
	1
	2
	3

	1Talks over/at teacher at inappropriate times.
	
	
	
	8. Verbally intimidates teacher
	
	
	

	2. Talks to other pupils at inappropriate times.
	
	
	
	9. Calls/shouts out.
	
	
	

	3. Talks to teacher unnecessarily.
	
	
	
	10. Copies others.
	
	
	

	4. Does not carry out instructions.
	
	
	
	11. Makes inappropriate noises.
	
	
	

	5. Inattentive toward verbal instruction
	
	
	
	12. Swears in class
	
	
	

	6. Asks for help at inappropriate times.
	
	
	
	13. ‘Wants the last word’
	
	
	

	7. Verbally intimidates other pupils.
	
	
	
	
	
	
	


	D. Physical
	1
	2
	3
	D. Physical
	1
	2
	3

	1. Destructs/steals pupil property.
	
	
	
	8. Restless in seat
	
	
	

	2. Destructs/steals school property.
	
	
	
	9. Fiddles with pens/stationary etc.
	
	
	

	3. Physically abuses/threatens pupils.
	
	
	
	10. Refuses to follow instruction.
	
	
	

	4. Physically abuses/threatens teachers.
	
	
	
	11. Chews/spits in class.
	
	
	

	5. Exits classroom without permission.
	
	
	
	12. Throws objects furniture.
	
	
	

	6. Walks around the classroom at inappropriate times.
	
	
	
	13. Fools around in class.
	
	
	

	7. Moves seat in the classroom.


	
	
	
	
	
	
	


	E. Outside the Classroom.
	1
	2
	3
	E. Outside the classroom.
	1
	2
	3

	1. Disruptive behaviour.
	
	
	
	3. Break times: problems with peers.
	
	
	

	2. Corridors: problems with peers.
	
	
	
	4. Assemblies: (Hall time) Problems with peers.
	
	
	


	Section
	Score
	Staff Comments

	A. Curriculum


	____

51


	

	B. Organisation


	___

24
	

	C. Verbal


	___

39


	

	D. Physical


	___

39
	

	E. Outside classroom


	___

12
	




          Total score____/ 165.  Signed: __________________________    
Aberdare.PGrant/ 09

Pupil Progress Sheet  / 165
End of Year Staff Feedback Results   Date: June 2010

Key-the higher the score, the better the progress.

Score taken from Pupil Progress Sheet completed by Staff in Autumn 2009, Spring 2010 and Summer 2010

Year 10 Pupils

	NAME
	Core Sub
	Eng

Aut

2009
	Eng

Spr

2010
	Eng

Sum

2010


	Comment
	Math

Aut

2009


	Math

Spr

2010
	Math 

Sum

2010
	Comment
	Sci

Aut

2009
	Sci

Spr

2010
	Sci

Sum

2010
	Comments

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	


Pupil Progress Sheet  / 165
End of Year Staff Feedback Results   Date: June 2010

Key-the higher the score, the better the progress.

Score taken from Pupil Progress Sheet completed by Staff in Autumn 2009, Spring 2010 and Summer 2010

Year 11 Pupils

	NAME
	Core Sub
	Eng

Aut

2009
	Eng

Spr

2010
	Eng

Sum

2010


	Comment
	Math

Aut

2009


	Math

Spr

2010
	Math 

Sum

2010
	Comment
	Sci

Aut

2009
	Sci

Spr

2010
	Sci

Sum

2010
	Comments
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Name of Pupil_______________________	Year Group/ Class_________________________


Date of Birth_________________________		


   Head of Year________________________		   Date of Issue_____________________


This pupil’s progress is a concern. 


The purpose of this form is to gather information.  It should only take a few minutes of your time.


Please complete all sections and return to ____________________ by________________


Thank you for your co-operation





HIGH SCHOOL.


Pupil Progress Sheet











KEY


Please tick ONE  column for EACH category


1= serious cause for concern   2=mild cause for concern	 3= no cause for concern








PAGE  
67

