RAISE ACTION RESEARCH YEAR 2009-2010

Evaluation report

Project Title: Engaging parents in literacy initiatives in the schools in the Afon Taf cluster.

OVERALL OBJECTIVE: To improve the standard of reading by developing parents as skilled partners in reading.
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Introduction

In the academic year 2009 – 2010 all the schools in the Afon Taf Cluster in Merthyr Tydfil were engaged in an action research project, the purpose of which was to engage parents as skilled partners in improving their own child’s reading.
The project was made possible by a Welsh Assembly Government grant under the RAISE (Raising Attainment and Individual Standards in Education) initiative, which funded the participation of seven of the eight cluster schools.  The inclusion of the other school in the project was made possible through the financial support of Merthyr Tydfil County Borough Council.

The appointment of the Project Leader and three Learning Support Assistants, who worked in conjunction with the headteachers and staff in the schools enabled the project to be delivered by a dedicated project team.

1. Participating Schools:Afon Taf High School





      Abercanaid Community School





      Bedlinog Primary School





      Edwardsville Primary School





      Mount Pleasant Primary School





      Trelewis Primary School





      Troedyrhiw Primary School





      Ynysowen Primary School
Lead School: 

Afon Taf High School
Merthyr Tydfil experiences significant socio-economic challenges. 35% of the population (19,000) live in Lower Super Output Areas (LSOAs) ranked in the 10% most deprived in Wales. On almost every measure of well being, Merthyr Tydfil reflects this level of deprivation. Of the adult population 44% has no qualifications; only 11.6 % is qualified to degree level, the second lowest in Wales. 8% is unemployed, the 4th highest in Wales. One third of children under 16 live in homes dependent on Income Support, the highest in Wales. 36.8% of children are in families receiving out of work benefits, compared to the average of 20.9% in England and Wales. High numbers of children also live in families in receipt of Incapacity Benefit. There is a higher rate of looked after children than the average in communities with similar levels of deprivation. The rate is the highest in Wales. In March 2006 the rate of children in need of protection was the joint highest in Wales. Eligibility for free school meals is the highest in Wales for both primary and secondary schools.
Within this context, 105 children were selected for this project, with strong representation of children who were receiving free school meals.   Each school has been actively involved in the project in a similar way, however some schools have had a different approach to this project in regards to the methods which they used to select the children from their individual school. Below is a description of how many children were initially selected for the Catch-Up programme at each school and also the criteria that they used in order to select them.
Abercanaid Community School

Twelve children were selected from this school by the teachers of years 5 and 6, targeting pupils who seemed to be struggling with their literacy and who would be seen as benefiting most from the help. They reviewed the results from reading tests and also used their own professional judgement.

Bedlinog Primary School

Ten children at Bedlinog were selected by: studying the most recent “Neales” test results; looking at previous Catch-Up results and deciding which no longer needed Catch-Up and those who would still benefit from it. Children were also chosen by speaking to class teachers, who used their professional judgement.

Edwardsville Primary School

All children in year 5 and three in year 6 that were selected for this programme were already on Catch-Up. 

Mount Pleasant Primary School

Mount Pleasant Primary School had been running Catch-Up for several years and they were fully conversant with the scheme. They already had one member of staff who came in every week to help deliver the programme to pupils from years 1 to 6. As a result of funding from this scheme, the new Learning Support Assistants (LSAs) that had been employed now worked with all these children. 

 The reason Catch-Up was included throughout this school was because it had very few pupils, 26 to be exact and the majority (17 out of 26) were selected for Catch-Up. The reasons the other pupils were not selected is either because they were far too young, because they scored very highly on the “Neales” test and so were not deemed as needing Catch-Up, or because they had been on Catch-Up the previous year and had excelled enough to be taken off the project. 

Trelewis Primary School

Twelve children were selected at Trelewis Primary School. A range of different aspects were looked at in order to select these children.  These included looking at a range of reading test results, considering children with more disadvantaged backgrounds and also using professional judgement to select those children who lacked confidence and would benefit most from the one to one support.

Troedyrhiw Primary School

Thirteen pupils at Troedyrhiw Primary school were selected by looking at reading test results, phonic need and also by looking at which children had just come out of language support and would therefore benefit from extra reading.

Ynysowen Community Primary School
Twelve pupils from this school were selected by studying “Suffolk” test results, those with much lower results would receive language support whereas those who were only a little behind their reading age were put onto the Catch-Up programme.

Afon Taf High School (lead school)

Afon Taf had 24 pupils on the RAISE scheme; these pupils took part in the Catch-Up Literacy initiative once a week. The children selected to take part in this project were all in year 7 and had been put forward by the English department as children who had poor basic skills, as tested by the “NFER” reading test. 

2. Other agencies involved

Basic Skills Agency – At the beginning of the project all of the RAISE team received three individual training sessions from the Basic Skills Agency in order to gain a better understanding of working with parents who may have basic skills needs. By working with the Basic skills Agency in this way, the team had access to professional development and were better able to address the extra dimension of the bid, which was to engage parents as fully as possible in their child’s reading. 

Catch-Up community – The Catch-Up community in Merthyr Tydfil worked closely with this project in regards to providing the team with appropriate training so that they could deliver the Catch-Up reading intervention. In addition to this the agency was also able to help us to create guidance materials for parents. By communicating with the agency regularly and gaining further guidance and advice, this ensured that the members of the RAISE team were delivering the intervention as effectively as possible.

Family Programmes - Family Programmes have contributed to the RAISE initiative by working with the team and holding literacy workshops for parents of pupils in years 5 and 6. The project leader for the Afon Taf cluster met regularly with the family programmes co-ordinator in order to organise these workshops. They both discussed the format of the workshops by looking at what the parents would benefit from most and they then delivered the session together. With this collaborative approach the workshops were very effective.

3. Links with other RAISE initiatives
Heolddu Comprehensive School – A school with a similar focus to ourselves attended some of our cluster meetings in order for us both to share opinions and ideas of how we could enable both of our projects to be as effective as possible. We also had several informal discussions with schools representatives in ESIS meetings. 

PenyDre High School Cluster – This school had a different RAISE focus to us but it is a cluster that is also in Merthyr Tydfil. We communicated with the project leader for this cluster on several occasions and also attended one of their cluster meetings where the project leader for the Afon Taf cluster was able to share opinions and ideas and gain tips on action research. 

4. Description of the activities undertaken

· A Project Leader and three Learning Support Assistants were recruited to commence work as soon as possible after 1st September 2009.

· Within the first week of being appointed the Project Leader and LSAs attended “Catch-Up” training so they were all fully conversant with the reading programme and were therefore able to deliver it themselves.

· The project team then visited each primary school with the head teacher of Afon Taf where they were introduced to the teachers and head teachers and were able to familiarise themselves with the layout and arrangements at each individual school.

· Catch-Up resources were ordered and distributed as necessary and the LSAs and project leader were deployed in the schools.  This initial deployment was amended during the year according to need, to ensure an effective allocation of time to schools.
· The Salford Reading Test was then administered across all of the eight schools in order to ascertain children’s reading ages compared to their chronological ages. 

· The beginning stages of the Catch-Up process then began where the selected children were interviewed and assessed to determine their appropriate Catch-Up levels so that the LSAs and Project Leader were able to begin the Catch-Up reading programme.

· Once the Catch-Up programme was successfully running, the team then received basic skills training in order to gain a better understanding of working with adults who may have basic skills needs. This was received in order to address the extra dimension of the bid which was to engage parents as fully as possible in their child’s reading. 

· Letters were then distributed to parents in all of the schools detailing the purpose of the project and the importance of their attendance and support. A date was also provided for an introductory meeting with parents so they could come into the school and find out more.

· The meetings were held as planned with an emphasis on the importance of this initiative for transition to the secondary school. Parents were able to view Catch-Up resources, ask questions and gain a better understanding of the project. At the end of the meeting, parents were invited to come back into the school to observe the LSA or Project Leader delivering a Catch-Up session with their child. This not only enabled them to gain a greater understanding of how Catch-Up works but they were also able to learn some of the strategies used within “Catch-Up” so that they could deliver a similar session at home as skilled partners in reading.

· The team then began working closely with family literacy to utilise their knowledge and expertise. Both the project leader and the family literacy co-ordinator devised a “reading workshop” for parents. This workshop was designed to help improve parents’ literacy skills and to enable them to learn strategies to help and support their child to learn. 

· Output from this workshop included a leaflet for parents including guidance notes and contact details for them to take home; parent evaluation forms so that we could discover their attitudes and perceptions towards the workshop; and photographs and videos of the workshop in action.

· A case study interview was then carried out with one father and his child. This was an in-depth interview that allowed for a detailed description of both of their opinions of the project, what they thought was good about the project and what they felt could have been improved etc.

· The last reading test was then given to pupils so that we could discover how much their reading age had improved overall by the end of the project.

· Specific questionnaires were given out to headteachers, LSAs and pupils in order to discover their perspectives on the project and how effective it had been.

· The final evaluation was then carried out which involved looking at the research collected as a whole and analysing the different results to see the overall picture of how effective the project had been.

· Two leaflets were completed, the first of which was a summary of the whole project including the procedure and outcomes.  The second leaflet was designed for other schools, which included guidance notes suggesting how a project like this could be repeated in the future.

5. Objectives

· Improve pupils’ reading ages.
· Improve transition links between schools for pupils, parents and staff.
· Enhance parental encouragement and support.
· Train parents as skilled partners in reading.
	Outcomes
	Output

	Improved reading ages
	Quantifiable data from reading tests demonstrated in action research leaflet.

	Improved parents’ well being
	Summary from case study and parent evaluation forms.

	Improved transition
	Summary from transitional visits, questionnaires and photographs.

	Increased children’s confidence
	Summary from case study and pupil questionnaires (also displayed in leaflet).

	Trained parents
	Two leaflets, summary from evaluation forms, photographs.

	All outcomes combined
	Initiative evaluation report, action research leaflet and guidelines leaflet.


6. Description of monitoring and evaluation process

The degree of success that we had in achieving the outcomes we identified for our learners was measured via reading test results, questionnaires, interviews and also using a case study.

We evaluated the quality and usefulness of materials that we produced and activities we undertook by carrying out interviews and giving out evaluation forms and questionnaires to staff, parents and pupils.
7. Description of dissemination activities

Our RAISE initiative was involved in several different dissemination activities, these are listed below:
· Meetings with Bishop Hedley High School, Penydre High School, Cyfarthfa High School and Greenfield Special School. The project was fully explained and all staff received leaflets detailing the aims and outcomes of the project.
· The dissemination and implementation of the programmes continued in the Autumn Term, when the theme was adopted by the LEA for expansion to all schools in Merthyr Tydfil.
· Meeting at ESIS on 30th June 2010 with other Clusters with similar theme.

· Contribution to the ESIS DVD on the RAISE projects.
· Final conference with region on 18th November 2010.
8. Main findings of the evaluation

The key things that we have learned in respect of tackling the link between poverty and learners’ underachievement are:

· Gaining support from head teachers and other members of staff is vital in emphasising the importance of learning and tackling underachievement. Early initial meetings helped to make parents feel included and it enabled them to understand the importance of improving their own and their child’s basic skills.

· Emphasising the importance of the project for transition really seemed to help in engaging parents in their child’s learning, which in turn helped pupils to strive for success. We believe that parents were much more eager to come in to the Primary when they realised that they would get the opportunity to meet their child’s new head teacher from the Secondary school. It also helped in reducing the worry for both parent and child about the transition to their new high school and it created a sustainable relationship between primary/secondary schools.

· We recognise that schools cannot address the impact of poverty on children’s/parent’s learning alone so multi-agency working is vital; in our case these agencies included the Basic Skills Agency, Catch-Up Community and Family Programmes.

· Holding parent workshops are an excellent way to get to know parents and to also help them with both their own learning and the ways that they can help their child to learn. We understood that parents can have a wide range of skills and we ensured that we had extra staff at hand to encourage and support parents with their needs.  

9. Evaluation of the initiative as a whole

Outlined below are the differences that the project made.
1. Improved pupils’ reading ages: 

As a result of the extra help and support from both parents and the RAISE team, pupils’ reading ages improved substantially. Below are pupils’ average reading ages at the beginning and end of the project: -
	
	Beginning of project

(October 2009)
	End of project

(June 2010)

	Primary School results combined
	7 years, 6 months
	8 years, 10 months

	Lead secondary school
	8 years, 4 months
	9 years, 7 months


It is important to note that some pupils improved so much that they scored beyond the maximum limits of the reading test. Consequently, we couldn’t tell exactly how much their reading ages had improved, but we were able to judge that on average they had improved by at least one year and five months in just the eight months that we were working with them.

2. Raised awareness with parents and children of the importance of reading and the importance of parent/child relationships in regards to reading.

We were able to raise this awareness through several methods.  These included initial introductory meetings with parents, inviting parents to observe or learn Catch-Up sessions and also through family literacy workshops. The method that really seemed to raise awareness with parents and children of the importance of reading and the importance of parent/child relationships in regards to reading were the family literacy workshops. For example, the things that parents reported that they had learned through attending the workshop were:
· Understanding the best ways to help and support their child through reading, writing etc.;
· The importance of continually reading and supporting their child;
· Trying not to be pushy;
· More awareness of learning needs, visual, auditory etc.;
· Trying different ways of reading at home;
· Taking more interest;
· Supporting their children more when they had problems with them;
· Encouraging the child more;
· Be more patient hearing child reading;
· Incorporate reading through other activities such as shopping, tv guides etc.;
· Allow child to express him/her self by enabling him/her to understand and pronounce difficult words;
· Use the “pre-read” strategy;
· Spend more time gaining an understanding of different learning and teaching methods.

Every parent also reported that they thought that they would be more inclined to help their child to read/learn at home as a result of the workshop. 
We also gave pupils a questionnaire at the end of the project in order to discover their views on the project.  One of the questions from this survey revealed that 85% of children felt that the project had made them more likely to read at home with their parents. Consequently, the evidence has demonstrated that both parents and children are more aware of the importance of both reading and reading together.
3. Made parents more skilled partners in reading through workshops/training them in Catch-Up.  

At first we invited parents into the schools to observe and learn Catch-Up, which gave parents the opportunity to become skilled partners in reading and use the reading intervention at home with their child. However, in addition to this we also wanted to provide the parents with further training. In order to address this aspect, both the project leader and the family literacy co-ordinator worked collaboratively to create a workshop for parents. This workshop mainly focussed on training parents in the best ways that they can help and support their child.
The workshop addressed a variety of different areas that would help parents to understand how they could support their child’s learning at home. The feedback from this workshop was excellent and below is a summary of the responses from parents who attended:

When asked how they rated the workshop over all (Excellent, Good, Average, Poor or Very Poor), all parents reported that they thought it was “Excellent”.

The parts of the workshop that parents found most useful were:
· Gaining an understanding of the different learning styles/strategies;
· Understanding that not everyone learns in the same way;
· Finding out what type of learner both they themselves and their child was;
· Discovering how much support their child needs from them as well as in the school;
· Learning the ways that they can support their child more;
· Learning how to help children make reading fun and interesting;
· Explaining how to read with their child;
· Showing how to get their child to skim read to help them; and 
· Seeing and appreciating the different learning methods to allow their child to express himself or herself.
Overall the workshop was very successful.  It seemed to provide parents with more confidence and gave the information and training that they needed in order to support their child at home.
4. Implemented a new reading intervention in some schools that it has never been in before and strengthened or re-emphasised it in other schools that already had it. 

5. Improved transition for pupils, parents and primary/secondary schools.

There are observable improvements in transition between the schools and in regards to improving transition for pupils.  Our findings showed that 94% of primary school pupils felt that this project had made them more prepared for transition to their new high school. When we asked them how it had made them more prepared for the high school, 33% reported that they felt more confident about going and 67% reported that they felt better able to deal with the work they would be given in the high school.

6. Improved working relationship between schools and Basic Skills Agency and Family Programmes.

The collaborative approach to family workshops strengthened these relationships.  Such links were a factor in the continuation of the scheme in Merthyr Tydfil beyond the RAISE project and greatly assisted with its implementation in other schools.

7. Increased the well-being and confidence of both parents and children.

Parents: We believe that this project has definitely increased the confidence and well being of parents. For example, just some of the responses we have had from parents include:
“I will be more aware of my children’s learning needs”;
“I will read more with my child every day and take the time to listen”;
“It has given me a sense of well being”.
Children: We were better able to measure whether pupils’ confidence and well being had improved through interviews and questionnaires etc. For example, at the beginning of the project, we interviewed the children to gain an insight into how they felt about reading. In order to discover if the extra parental and LSA support provided by the project had helped them emotionally, we repeated the reading interview at the end of the project. One of the main questions we asked them was, “How do you feel if someone asks you to read out loud?”  The differences in the answers from the beginning to the end of the project are highlighted in the table below.
	
	Beginning of project


	End of Project



	Nervous
	34
	17

	Scared/Frightened
	20
	12

	Embarrassed
	11
	5

	Okay
	14
	24

	Confident/Happy
	3
	24


The results demonstrate that when we first asked this question, the majority of children on the project said that they felt nervous, scared or frightened when asked to read out loud. However, at the end of the project most of the children reported that they now felt okay, confident or happy. Consequently, this project has not only helped to improve pupils’ reading age but it has also improved their self esteem.
Using an end of year questionnaire we then asked the pupils how much they enjoyed being a part of this project. The results are highlighted in the graph below:
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We also asked them how they feel the project had helped them.  Below are the main ways they reported: - 

	My reading/spelling has improved


	I have more confidence


	I am now reading more often
	My comprehension has improved


	Other



	105
	22
	14
	12
	4


Consequently, not only has this project helped to improve pupils’ reading ages but it has also improved their confidence and feelings of well being – feelings that pupils need in order to achieve their full potential.
The strengths and benefits of what has been completed
1. Improving pupils’ reading ages has made them better able to access the secondary school curriculum and become higher achievers. 

2. Raising awareness with parents and children of the importance of reading and the importance of them reading together means that parents are now more aware of the difference they can make to their child’s learning. Many parents have reported that they now read regularly at home with their child and hopefully this routine will be maintained after the project has finished. Results from this project have also demonstrated that the 1:1 support that parents are now providing to their children not only helps to improve their reading ages, but it has also increased pupils’ confidence and self esteem and made them feel more prepared for transition to the high school.

3. Training parents to be skilled partners in reading means that they are not only better equipped to support their child’s reading at home but they also have a far better understanding of how they can support their child at home. All parents reported that the workshops provided were “excellent” and that it has made them more likely to read with their child at home. Now that parents have this extra knowledge and expertise hopefully these changes will be maintained. 

4. Implementing a new reading intervention in some schools and re emphasising the importance of it in other schools means that staff now have a better understanding of how regular use of this quick and easy intervention can benefit both children and parents. In many schools parents had never been introduced to this intervention.  However as the results from this project have demonstrated the difference that it can make not only to pupils’ reading ages but also to their confidence and self esteem hopefully most schools will continue to engage parents and train them to deliver the intervention at home themselves as skilled partners in reading. 
5. Improving transition meant that it reduced anxiety for both parents and children and it has also created sustainable relationships between primary/secondary schools. Holding introductory meetings with parents to discuss the importance of the project for transition to the secondary school gave parents and pupils the chance to meet their new Head and gain some information about their new school. At the end of the year the RAISE team also took some of the pupils that they worked with in year seven to their old primary school. The purpose of this visit was to firstly get the year 7 pupils to read to some of the year 3 pupils to highlight to them how much their reading had improved over the last year and to boost their confidence. They then went into the year 5 and 6 class to speak to the pupils in the primary school and answer questions about the high school. All pupils enjoyed this visit and it really helped to reduce pupils’ anxieties about the transition to the high school in September. 

6. Improving the working relationship between schools and certain agencies has created several sustainable links. For example, throughout this project we worked closely with the Basic Skills Agency, the Catch-Up Community and Family Programmes and they are now far more familiar with the Afon Taf cluster. In addition to this, the Afon Taf cluster is also more aware of how certain agencies can benefit them. Our findings have shown that working collaboratively has really benefited both the children and parents involved in our project.  These links will be maintained after the project has come to an end with the continuation of the work, supported by a Community Focused Schools grant.
7. Increasing the well-being and confidence of pupils has given them the motivation to strive for success. Pupils now have far more self-esteem not only from the 1:1 support provided by the RAISE team but also from the encouragement and support that this project has elicited from parents. Pupils now fully understand how important reading is, not only to them but also to their parents. Parents have also reported an increase in well being as they have been able to see the difference in both achievement and self esteem in their child. Results have shown that parents now feel more confident in supporting and helping their child to read and they feel more able to continue to do so in the future.

Any disappointments or remaining weaknesses:

We only found a couple of disappointments during this RAISE initiative. Firstly, the original Catch-Up Initiative is based on the idea that when children “Catch-Up” or reach the top level, they stop being a part of the initiative. However, for the purposes of research and to ensure maintained support from parents, the children involved in this project were kept on the initiative for the year; this therefore meant we eventually ran out of resources for them. This was problematic; however we eventually decided to adapt the intervention by giving the very capable children resources that were not part of Catch-Up but still continued to use the Catch-Up structure to read with them. This actually worked out quite well as pupils could read more challenging resources from home that they were already interested in (e.g. fishing/football magazines) and parents were able to read these at home with them. The only other disappointment we had was that due to limited time, not all schools were able to hold a reading workshop for parents.

Areas for future development:
· Implement the scheme throughout Merthyr Tydfil.

· Maintain contact and communication with outside agencies (e.g. Family Programmes).

· Maintain contact and communication between schools within the cluster.

· Continue to encourage parents to come into school to support their child’s reading.

· Train more members of staff/sixth formers to use the reading intervention and introduce it to parents.

· Ensure flexibility when meeting parents.

Continuing obstacles to progress for disadvantaged learners:
· Despite emphasising the importance of this project and providing continuous encouragement and support some parents were still reluctant to come into schools to improve their reading skills or strategies so that they can help their children.

· Some parents were also unable to come into schools due to their working hours or issues with childcare.

· In some schools staff do not have enough time to take over from the RAISE team and continue the reading interventions when we leave. 

10. Contributions made to other national and local priorities and initiatives

We have added value to work relating to community-focussed schools, as we were able to provide both workshops and 1:1 sessions with parents and pupils, sometimes beyond the school day. We were able to gain greater parental involvement in children’s learning and provide more opportunities for local adult education and family learning. In addition to this parents also developed closer relationships with the school.

As we were able to provide such opportunities to families in the community, we have now been given the opportunity to expand the project throughout the Merthyr Borough as part of the Community Focused Schools initiative. Consequently, local schools will be able to work together in clusters, with each school developing different activities and services. This will enable pupils, families and communities to access a wider range of services across several locations. 

Below are the six elements of the School Effectiveness Framework and the ways in which our initiative has contributed to the understanding of the implication of child poverty:

Leadership - Within the Afon Taf cluster, the Project Leader ensured that all resources, human, time and financial, were deployed effectively to support learning improvement in regards to both children and parents. The Project Leader also motivated the Learning Support Assistants who were involved in improving the learning and well being of children and parents.
Working with Others - All of the schools involved in the Afon Taf cluster tried to engage with families in the community by working together and by also working with other agencies (e.g. Basic Skills Agency, the Catch-Up community and Family Programmes). The team also shared information about the purpose of the project and its outcomes with other teachers, parents/carers and other professionals so that there was a consistent approach to improving learner outcomes. The project provided families with lots of opportunities to participate in classroom reading activities to enable them to build their own strengths as skilled partners in reading. Congruence between school and the home provided pupils with more effective assistance and encouragement. As mentioned previously, this project was able to gain greater parental involvement in children’s learning and provide more opportunities for local adult education and family learning. In addition to this parents also developed closer relationships with the school.

Networks of Professional Practice - This project has enabled a Professional Learning Community to be established within and between schools. The RAISE team has been able to share effective practice so that children and parents in other schools will be able to benefit from the excellent work being undertaken as part of this project. We have utilized the networking opportunities and promoted the importance of engaging families in learning, thus ensuring greater sharing of innovative and effective practice. 

Intervention and Support - The intervention that we used and adapted in this project was purposeful and applied as early as possible, using a variety of strategies to address the areas identified for improvement. For example, we carried out initial introductory meetings for hard-to-reach parents. We also invited them in for 1:1 informal meetings and held family literacy workshops for them. The way the team delivered the interventions for children and parents learning varied according to the level of need so that the intervention was personalized and suited the individual. 

Improvement and Accountability - Evidence provided by this action research project has helped to highlight strengths and weaknesses in various areas.  We have been able to identify improvement activity and to set high but realistic targets and standards. 

Curriculum and Teaching - This project focused on developing learning capacity through basic and key skills. Learning such key skills has not only made parents and children better able to assess reading material in everyday life but it has also substantially improved children’s ability to access the secondary curriculum. With the support gained from both parents and LSAs children now have a much wider and more accurate vocabulary that will help them to read and understand a variety of words that are needed in every subject. This project has also helped to increase both parents’ and pupils’ confidence and feelings of well being, which in turn has made them more motivated to learn and strive for success. In the future, the lead school in this project will also be training six formers to help deliver the Catch-Up intervention, which will not only help the pupils who are receiving the intervention but it will also provide an effective and coherent basis for improving outcomes as part of the Welsh Baccalaureate Qualification.
Conclusion

The RAISE project has had a powerful impact in the schools during the academic year that the action research took place.  Furthermore, in terms of sustainability there will continue to be a raising of standards when the project has finished.  This will come about because of systems put in place in schools, through the involvement of staff and because of attitudinal changes of pupils and parents, whose skills have been enhanced by their involvement in the project.

The members of the project team have been well trained and they are skilled and highly motivated to continue their work across all the schools in Merthyr Tydfil.  A very successful project has acted as a stimulus for school improvement across the County Borough.
APPENDIX

Case study of good practice

During our RAISE project there was one parent who consistently came in to one of the primary schools to support their child’s reading. This was a good example of how easily accessible this project could be to parents and both the parent and child were interviewed on their attitudes and views towards the project.

Findings

Below are the main views that the father had in regards to how effective this project had been. 

· He thought that the project was very effective in regards to engaging parents in their child’s reading.

· He enjoyed coming in to read with his child very much because he enjoyed seeing her making progress with her reading and she was doing something that he loves too.

· He found it no problem to come in to read with his child as he had recently been made redundant. However, he is also very motivated about these things too.

· He believes that his child has enjoyed being a part of the project very much and that it has given her a sense of achievement. He also believes that it has prepared her for transition to her new school immensely as it has helped to bridge the gap between primary and secondary school, making the process smoother and helping to reduce the culture shock.

· He believes that this project has encouraged him to read more at home with his child and that he will use some of the strategies that we have taught him.

· He feels that other parents like him may not come in to take part in this project as they work, don’t understand the importance of it or don’t read.

· Overall, he feels that there is no way we could have improved this project as we were very flexible and made it very easy for him to come in. He only wishes that the project could continue for longer.

Below are the main views of the project from the child’s perspective. 

· She enjoyed being a part of this project very much because she could read with both her father and her teachers and found reading at home easier.

· The reading project has encouraged her to read more at home with her father.

· She now enjoys reading with her father quite a lot as he now knows what she is reading at school. She reported that reading with her father also makes her feel more confident.

· She feels that this reading project has prepared her for transition to her next school more than she thought it would; it has helped her with her reading, writing and spelling and it has made her more confident for when she goes to her new school.

· She believes that this reading project is important because it gets struggling readers like her to read more and has really helped pupils.

· The only ways she feels that this reading project could be improved is by having more reading sessions.

Consequently, the results from this case study interview were very positive. Both the parent and child reported that they had benefited from the project in various different ways and they both seemed to enjoy it very much. 
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