Introduction

Eight schools within the Caerphilly Borough Local Authority formed a PLC to look at ways in which they could:

‘Improve pupils motivation, behaviour , attendance and self-esteem whilst at the same time develop opportunities for strengthening the link between home and school’.
The Project took place during the Academic Year 2009 to 2010.
Participating Schools
Lead School

Cwm Ifor Primary School, Caerphilly

Participating Schools

Upper Rhymney Primary School, Caerphilly

Whiterose Primary School, Caerphilly

Pontllanfraith Primary School, Caerphilly

Nant-y-Parc Primary School, Caerphilly

Cwm Aber Junior School, Caerphilly

Hendre Junior School, Caerphilly

Contextual Information

All of the schools involved in the Project are situated in Caerphilly County Borough and in the main, draw from areas of pronounced social and economic depravation.  For several of the schools, the Baseline Data on entry to Nursery is significantly below LA and National Averages.  There are also a very high percentage of pupils in all schools on both the ‘free school meal’ and ‘SEN’ Registers.  Furthermore, all of the schools face the on-going challenge of trying to address issues linked to: pupils’ attendance; and developing effective links between home and school that have a positive impact on pupils learning.  
Since 2005, schools within the Caerphilly Borough, have used an on-line survey with Key Stage 1 and Key Stage 2 pupils to look at pupils’ attitudes to themselves and their school (PASS) (Appendix 1).  There is an increasing body of evidence to support the view that children’s self regard as learners, together with their confidence in learning and attitude towards school, are key determinants of performance in school.  The ’Pupil Attitude to Self and School’ survey consists of a fifty point Rating Scale which has been developed to measure specific aspects of children’s attitudes towards themselves as learners and their attitudes towards school.  

All of the schools in this Project firmly believe that in order for pupils to achieve their full potential, we must ensure that our learners are positive about the following key factors:

· feelings towards school – have a sense of well being, safety and comfort within their school;

· perceptions of their ‘learning capability’ ( views of how positive and successful they feel in their specific capability as a  learner);
· self-regard as a learner (the impact of their learning on their self concept);
· feelings about their ‘preparedness for learning’ (pupils’ perceptions of their behaviour and attitude in learning situations (including metacognitive skills);
· attitudes to teachers;

· attitudes towards their work;

· attitudes towards their confidence as a learner i.e. their confidence in approaching and dealing with learning and perseverance when presented with challenging tasks;
· attitudes towards their attendance at school;
· attitudes to the demands of the school curriculum.
All of the schools in this Project have a common understanding and belief that in order for pupils to achieve their full potential and gain independent levels of success in school, they must firstly have positive attitudes in all of the factors identified above.

Since 2005, each of the schools in this Project have been using the PASS data to support them in making judgement on all of the pupils in their school and then following this process, identify target groups of pupils that would benefit from specific intervention and support.
This RAISE funded Project provided each of the schools with the opportunity to work as part a PLC in order to develop their own ideas and initiatives alongside other schools with shared common goal.  It also provided an opportunity for all of the schools to share the work they were doing and to learn form the work that was taking place in each of the schools.
Other Agencies Involved

In order to ensure that the Project had maximum success in meeting it’s aims, it was crucial that strong links were developed with outside agencies.  Each of the schools own Strategic Plans relied on effective partnership work and in many cases, a ‘multi-agency approach’.   Through this, not only were schools able to ensure that the impact on pupils was maximised for the term of this Project, but also ensure that the links developed with outside agencies would provide long-term impact for groups of pupils that would require support and intervention in the years to come.
The list of Agencies that supported the Project includes:

· LA Outdoor Education Team
· Community Education – Adult Learning

· LA Behaviour Support

· AMBIT Development Team

· Groundwork Caerphilly

· Caerphilly Sports Development Team

· Caerphilly PESS Team

· Caerphilly Dragon Sport Officers

· ESIS

· Education Welfare Officers

· LA Primary Advisors

· ‘Imagine That Studios’

· W3 Insights – PASS Survey
· LA Health Professionals
Links With Other RAISE Initiatives
Although the aim of this Project was to target disadvantaged pupils (and, in doing so, reduce the gap between the socio-economically disadvantage and pupils underachievement), by improving their motivation, behaviour, attendance and self-esteem, the Project also addressed other RAISE Themes.  These include:
· Multi-agency working through the support and guidance provided by outside agencies and the partnerships that were set up in order to run the specific projects in each school.

· Developing the role of the school in the wider community through the involvement in local businesses in the ‘Entrepreneurship Projects’ that took place in some of the schools.  

· Engaging parents was a fundamental part of each of the projects that took place in the schools. 
· Developing language / literacy was a requirement that each of the schools had to build in to their individual Project Plans. 
Description Of The Activities Undertaken 
The key aim of this Project was for each of the schools to continue developing approaches that would address issues linked to improving the motivation, behaviour, attendance and self-esteem of disadvantaged pupils that were judged to be under-performing in each of the schools.  In doing this, each of the schools prepared their own ‘Strategic Plan’ for introducing an ‘Enriched Curriculum’ and these were then shared within the PLC.

Within the seven schools, a variety of initiatives were developed.  These included:

· Providing ‘Student Assistance Programme (S.A.P.)’ sessions for target groups of pupils;
· Introducing an ‘ICT Rich’ curriculum project;
· Introducing an ‘Outdoor Education’ (Including Environmental education) curriculum project;
· Developing Entrepreneurship projects;
· Introducing a ‘Creative Arts’ curriculum project;
· Introducing an ‘Animation and Video Production’ curriculum project;
· Introducing  a ‘Drama and Creative Performance’ curriculum project;
· Introducing a ‘Competitive Sports’ curriculum project
· Developing ‘Self-help Networks’ for parents and closer working with other agencies, e.g. A.M.B.I.T., Early Bird Training for parents etc.

The ‘Strategic Plan’ for each school outlines their specific project in more detail. 
Cwm Ifor Primary School, Hendre Junior School and Nant-y-Parc Primary School

	Objective
	Action
	Success Criteria

	Target the educational performance of socio-economically disadvantaged learners
	· Autumn Term - Identify Pupils through – FSM, SIMS Attendance, SEN Register, PASS Survey, ‘Listening To Learners,’ ‘Under achievers,’ SAP referral etc.


	· All pupils meet the designated criteria have been identified

	Employ highly motivated and appropriately skilled Teaching Assistants to plan, deliver and evaluate an alternative curriculum and the Student Assistance Programme across two schools within the Cluster.
	· The three teaching assistants will work collaboratively to plan, deliver and evaluate activities and resources that can be shared between schools.

· HTs and TAs will meet to plan and organise the alternative curriculum (Focus – Outdoor Learning and ICT) and delivery of SAP and agree the evaluation strategies.

· The teaching assistants will plan, deliver and evaluate alternative curriculum activities (Outdoor learning & ICT) to the target groups of pupils in both schools.  Activities will be IT created (Lesson plans and resources) and will be shared across all schools within the group via a created wiki for future use. 

· The three teaching assistants will work collaboratively to deliver the student assistance programme (Weekly sessions lasting one hour per group – x 10 week programme). 

· The teaching assistants will then evaluate the outcomes of SAP.


	· Children experience an enriched, personalised learning approach to develop a more positive attitude towards themselves and their learning.

· Completed Curriculum document to which all schools and personnel have contributed.

· Completed timetable of delivery – including venues, timescales, costs etc.

· Clear understanding of TAs’ roles and responsibilities. 




Cwmaber Junior School 
	Objective
	Action
	Success Criteria

	Proactively target the educational performance of identified socio-economically disadvantaged learners.
	· Before/by Autumn Term 2009 - identify the target pupils through using information from: FSM, SIMS Attendance, SEN Register, PASS Survey, ‘Listening to Learners,’ Known under achievers, Student Assistance Program (SAP) referrals etc.
	· Pupils appropriately identified – all ‘meet’ a number of the indicators used to identify the target group.  

	To facilitate future curriculum provision and sustainability – one Level 2 TA to proactively support in the extended and continued delivery of the identified activities.
	· Teacher and TA will initially meet to plan, prepare resources and then deliver (at least one 1 pm session together) specific entrepreneurial activities as part of an alternative curriculum provision. 

· Planning and delivery emphasis will be on nurturing co-operative and team based inter-personal skills development – plus PSE and self-esteem development.

· Following initial joint delivery, of lead lessons, TA will develop the work with the target group over several additional weekly sessions.
	· Entrepreneurial activities as lesson outlines (emphasis on co-operative and team building inter-personal skills) available for wider dissemination - available to all cluster schools – via school webpage link.

· TA will be sufficiently empowered, skilled and confident in the longer term, to be able to work with other teaching staff in delivering the available lessons – as part of the school’s on-going and sustainable curriculum provision.

· Teaching assistant will have taken a lead role in planning, delivering and evaluating the alternative entrepreneurial curriculum activities.

· TA will be provided with opportunities and empowered to disseminate and share expertise with cluster colleagues in a similar context.

	Target the work of a Level 2 TA in order to support the inclusion and use of ICT skills by children in a team based entrepreneurial activities context – as outlined above.
	· - Summer Term ’09 - ESIS/CCBC ICT staff.

· Training will be disseminated to the TA - empowered to place ICT activities on website (Lesson plans and resources) – available across schools within the group – also the use of a wiki for future networking. 
	· For future sustainability, TA to have successfully upgraded knowledge and practical use of Moodle and digital creating facilities. Medium used as an on-going photographic / video evidence source of work undertaken or created with/by the pupils involved (Ongoing through implantation of project).

	Upgrade the skills of a L2 TA in the running of Moodle and also in terms of digital creating facilities/programs.
	· Staff training already arranged on Moodle 

· Work undertaken and integrated as part of the above outlined afternoon sessions.
	· TA in the longer term available to disseminate skills through working with other groups and other teaching colleagues. TA able to access all appropriate project work on the Wiki – all schools within the project also able to access materials.

	Provide supply cover in order to release two (previously qualified) teaching staff to undertake the delivery of the SAP.
	· Two qualified teachers will work collaboratively in order to deliver and evaluate activities used as part of the SAP.

· SAP delivered Aut. Term ’09 and Spr.  Term 2010.


	· Children’s specific personal and psychological needs supportively addressed - experiences personalised to develop a more positive attitude towards themselves and education.

· Positive feedback received from pre and posts SAP delivery evaluations sheets - as with parental responses and other class teachers.


White Rose Primary School

	Objective
	Action
	Success Criteria

	Target specific pupils whose educational performance has been impaired as a result of socio-economic factors.
	· Collate a list of target pupils using school data:- FSM, Attendance, SEN Register, Child protection Register, Referral form SAP trained teachers, Consultation with parents/carers.

· Compile a report on the impact of the activity and report/share findings with partner schools.
	· Staff becomes aware of the needs of pupils from the identified group.

· Teachers’ planning takes account of the needs of the target group.

	Engage parents in the AMBIT Behaviour Programme.


	· Collate a list of pupils identified, using school data, that also exhibit behavioural problems

· Gain agreement from parents of identified pupils, that they will attend regular meetings to discuss new ideas, address behaviour issues and review and celebrate achievements.

· Enlist the support of parents of the identified pupils to develop, refresh and widen communication networks between parents and school.  

· Create advice and support brochure for parents/carers on dealing with underachievement and behaviour problems.

· Share data/findings with partner schools.
	· The link between deprivation and behaviour and its impact upon learning is identified.

· Parents of identified pupils become aware of the benefits, for their children, of working in partnership with the school and its partner agencies.

· Partnership with parents enhanced with excellent information and support systems in place

	Employ appropriately trained Teaching Assistant to deliver the Student Assist Programme and with the collaboration of pupils and parents, plan an enrichment curriculum that would engage and enthuse pupils from within the target group.
	· Interview and employ suitably qualified personnel.

· Provide S.A.P. training in collaboration with the L.A. for the appointed T.A.

· T.A. to seek the views of pupils and parents regarding an alternative, enrichment curriculum.

· T.A. to present findings to staff and to collaborate on the development of the new programme for delivery to pupils.

· T.A. and staff to agree a timetable of sessions for the S.A.P. programme.

· T.A. to integrate ‘reward visits’ to Ynys Hywel into the programme.

· T.A. to collaborate with teachers to provide enrichment activities that satisfy appropriate skills and range from the National Curriculum. (Integration of Voice F.M. activities)

· H.T., School Management team and T.A. to evaluate new provision at the end of each half term

· T.A. to provide advice and support for staff relating to the new provision and its successful outcomes.

· Share findings with partner schools in the project.
	· Level 2 qualified T.A. employed to work with target group of pupils.

· T.A. receives appropriate training for the administration of S.A.P.

· Pupils and parents are engaged in the process of developing the new provision and their views are considered and valued.

· Whole staff involvement in the process and design of the new provision.

· Pupil groupings are organised to maximise the support from the T.A’s S.A.P. sessions.

· Agree programme of visits to Ynys Hywel.

· 7.Activities that engage targeted pupils and facilitate success and progress for them are integrated into the school’s curriculum provision.

· Provision is evaluated and adapted with collaboration between the T.A., staff and partner schools. 


Pontllanfraith Primary
	Objective
	Action
	Success Criteria

	· Proactively target the educational performance of identified socio-economically disadvantaged learners.
	· Before/by Autumn Term 2009 - identify the target pupils through using information from: FSM, SIMS Attendance, SEN Register, PASS Survey, ‘Listening to Learners,’ Known under achievers, Student Assistance Program (SAP) referrals etc.
	· Pupils appropriately identified – all ‘meet’ a number of the indicators used to identify the target group.  

	· To facilitate future curriculum provision and sustainability – one Level 2 TA to proactively support in the extended and continued delivery of the identified activities.
	· SENCO Head teacher and TA will initially meet to plan, prepare resources and then deliver (at least one 1 session together) specific entrepreneurial activities as part of an alternative curriculum provision. 

· Planning and delivery emphasis will be on nurturing co-operative and team based inter-personal skills development – plus PSE and self-esteem development.

· Following initial joint delivery, of lead lessons, TA will develop the work with the target group over several additional weekly sessions.


	· Entrepreneurial activities as lesson outlines (emphasis on co-operative and team building inter-personal skills) available for wider dissemination - available to all cluster schools – via wiki

· TA will be sufficiently empowered, skilled and confident in the longer term, to be able to work with other teaching staff in delivering the available lessons – as part of the school’s on-going and sustainable curriculum provision.

· Teaching assistant will have taken a lead role in planning, delivering and evaluating the alternative entrepreneurial curriculum activities.

· TA will be provided with opportunities and empowered to disseminate and share expertise with cluster colleagues in a similar context.

	· Target the work of a Level 2 TA in order to support the inclusion and use of ICT and communication skills by children in a team based entrepreneurial activities context – as outlined above.

· Upgrade the skills of a L2 TA in the running of Apple Mac and digital story telling and also in terms of digital creating facilities/programs.
	· Staff training already arranged on wiki - Summer Term ’09 – ICT Coordinator/Deputy head 

· Training will be disseminated to the TA - empowered to place ICT activities on wiki 

· Work undertaken and integrated as part of the  curriculum
	· For future sustainability, TA to have successfully upgraded knowledge and practical use of Apple Mac and digital creating facilities. Medium used as an on-going photographic / video evidence source of work undertaken or created with/by the pupils involved (Ongoing through implantation of project). 

· TA in the longer term available to disseminate skills through working with other groups and other teaching/support staff. TA able to access all appropriate project work on the Wiki – all schools within the project also able to access materials.

	· TA/teaching staff (previously qualified) to undertake the delivery of the SAP.
	· Trained staff will work collaboratively in order to deliver and evaluate activities used as part of the SAP.

· SAP delivered Aut. Term ’09 and Spr.  Term 2010 Summer Term 2010
	· Children’s specific personal and psychological needs supportively addressed - experiences personalised to develop a more positive attitude towards themselves and education.

· Positive feedback received from pre and post SAP delivery evaluations sheets - as with parental responses and other class teachers.


l

St. Gwladys Primary School
	Objective
	Action
	Success Criteria

	· Identify and target the educational performance of socio-economically disadvantaged learners
	· Autumn Term - Identify pupils through: SEN register, FSM, SIMS Attendance, PASS Survey,    
· Listening to Learners, under achievers identified   through process of TA, SAP referral.
	· All pupils meeting the designated criteria identified

	· To involve parents in the AMBIT behaviour programme
	· HT and SENCo to liaise with staff to identify pupils who meet criteria through:

· Socio-economic disadvantage

· the Looked After system

· parents/carers with basic skills needs

· demonstrate challenging behaviour

· Secure agreement from parents/carers of pupils identified to attend weekly meetings which address issues and celebrate achievements. 

· Teaching Assistant to be trained appropriately.

· Teacher and Teaching Assistant plan, implement and evaluate programme of weekly meetings.

· Create effective new policies for this aspect of home/school liaison which impact on practice.

· Produce advice and support pamphlet for parents/carers on dealing with underachievement and challenging behaviour. 


	· Improved self esteem impacts on learning. 

· Improved skills of parents/carers and clearer understanding of benefits of working in partnership with the school and its partner agencies.

· Advice pamphlet offering information to parents produced.

· Parents enabled and promote a positive and clear behaviour ethic in the home that is in tune with school behaviour and ethos.

· Parents afforded opportunities to discuss new ideas, address behaviour issues and review and celebrate achievements via  weekly meetings.

· Parents enabled to take part in creating new policies, procedures and agreements between home and school.

· Plans to develop, refresh and widen communication networks between parents themselves and between school and parents realised.  


Upper Rhymney Primary School
	Objective
	Action
	Success Criteria

	Target the educational performance of socio-economically disadvantaged learners
	· Autumn Term - Identify Pupils through – FSM, SIMS Attendance, SEN Register, PASS Survey, ‘Listening To Learners,’ ‘Under achievers,’ SAP referral etc.


	· All pupils meet the designated criteria have been identified

	Employ highly motivated and appropriately skilled Pastoral Care Worker to plan, deliver and evaluate an alternative curriculum and the Student Assistance Programme across two schools within the Cluster((The local Comprehensive school)
	· To receive training to develop skills as a Pastoral Care Worker

· HT and comprehensive transition coordinator and PCW will meet to plan and organise the Enriched curriculum (Focus – Outdoor Learning and ICT) and delivery of SAP and agree the evaluation strategies.

· The PCW will plan, deliver and evaluate alternative curriculum activities (Outdoor learning & ICT) to the target groups of pupils in both schools.  Activities will be IT created (Lesson plans and resources) and will be shared across all schools within the group via a created wiki for future use. 

· The PCW will train up two TA’s and Parents in SAP and counselling to ensure sustainability of being able to  deliver the student assistance programme (Weekly sessions lasting one hour per group – x 10 week programme). 

· The PCW  and Teaching assistants will then evaluate the outcomes of SAP.


	· Children experience an enriched, personalised learning approach to develop a more positive attitude towards themselves and their learning.

· Completed Curriculum document to which all schools and personnel have contributed.

· Completed timetable of delivery – including venues, timescales, costs etc.

· Clear understanding of PCW  roles, and  LSAs and Parents responsibilities.  




Evaluation
The Process – How Did Schools Implement The Project?

Stage 1 – Identifying Target Groups

As all of the schools had been using the PASS Survey for several years, the initial stage of the project was straight forward.  However, all of the schools found the collaborative approach to the analysis of the PASS Data to be very useful.  It was considered to be very beneficial for schools to work together to look at one another’s data and to challenge each other on which pupils’ would benefit from intervention and support and furthermore to discuss the type of support that would be most beneficial for different groups of learners.  

Although all schools acknowledged the value of using the PASS Survey, it was also widely agreed that it must be used in conjunction with other information and methods of identifying target groups.  Whilst the PASS data gave a good indication of pupils’ attitudes to themselves and their school, it wasn’t ‘fault free’.  A key factor in ensuring the data was as valuable as possible was linked to the method in which the survey was administered.  In the past, schools had allowed pupils to do the survey independently.  However, it was agreed that although pupils may be able to read the questions (and therefore be able to tick the appropriate box for their answer), their understanding and interpretation of the question may not be accurate.  This would mean that the results might not be as accurate as they could be.

Subsequently, it was greed that for the purpose of this Project, an adult would be there to support all pupils carrying out the Survey and furthermore, when the target groups of pupils re-did the survey at the end of the Project, the same adult would complete it with them.
When evaluating the Project, all schools agreed that this approach to administering the PASS data made a significant difference to the validity of the data.

In order to supplement the data that was collected via the PASS Survey, all schools also used a variety of other tools to identify target groups and monitor and evaluate the effectiveness of the Project.  These included:
· Attendance Data

· N.C. Levels of Attainment

· Behaviour Records and Reports

· IEP / IBP Reviews

· Pupil Interviews

· Teacher Interviews

· Skills Targets Assessments

Stage 2 – Implementation Of The Strategic Plans
Each of the schools’ developed their own Strategic Plans in collaboration with their own stakeholders.  This ensured that the Project was flexible enough to meet the specific demands of each individual school.  It also provided an opportunity for a variety of different approaches to be used, the results of which could be shared throughout the PLC, allowing all schools to benefit from one another’s work.
Throughout the course of the year (2009 to 2010), each of the schools worked through their own strategic plans (as detailed earlier in this Report) and then at the end of the year evaluated the impact of the Project using the tools that were used to identify the target groups at the start of the Project.

In each of the schools it was felt that the Project had made a significant difference, not only to the motivation, behaviour, attendance and self-esteem of the target groups of pupils but also had a significant impact on their academic levels of attainment.  Furthermore, it was agreed that in all schools the links between home and school had also seen a significant improvement.
Through discussion with staff, listening to learners and parent interviews and questionnaires, the following comments were noted:

Pupils Comments:

“I love coming to school now….”
“It’s great that we get to do all these fun activities.”

“I didn’t used to like coming to school but now I do, especially when I have my RAISE activities.”

“I now find my work really interesting and want to behave more when I’m in school.”

“School is just so much fun.”

“We’re learning in a way that is really exciting.”

“It’s nice to work with other children that we don’t normally get the chance to be with.”

“My best day was when we got to bring our parents to school.”

Parents’ Comments:

“Sometimes it has been difficult trying to get them to go to school but since they started doing the RAISE Programme, they love going.”
“I really enjoyed the day that we spent in school with the children…..I didn’t think school was like that (well it wasn’t when I was in school)!”

“I was a bit worried that my child wasn’t going to be learning anything but now I can see how it important it was and have noticed a very big difference in their attitude to school.”

“She just wants to be in school all the time.”

“I don’t find school such a scary place anymore!”

“Learning in a fun and exciting way – well done!”

Staff Comments:

“The RASIE Project has made a significant difference to the self-confidence of several children in my class.”
“There were a few children in my class whose attendance was a cause for concern.  Since the RAISE Project started, their attendance (especially on RAISE days) has been significantly better.”

“I’ve found that the children in my class that are taking part in the RAISE Project are now much more involved in the work that we do in class.  They certainly seem to be more motivated and enthusiastic about the work we do in class.”

“I’ve actually learnt a lot from the way in which the RAISE Project was carried out.  I’ve taken several of the ideas and approaches used by those running the Project back into my classroom so that all of my pupils can benefit.”

Impact – How Successful Was The Project?

Start Of The Project – Setting a Baseline

At the start of the Project, each of the schools identified between twenty and thirty disadvantaged pupils that they felt were under-performing as a result of a lack of motivation, challenging behaviour, poor attendance or low self-esteem.  Collecting ‘hard-data’ in these areas is very difficult and therefore, the PASS Survey data was used as a key indicator by all schools.  

The initial results showed that in all schools, the children selected to take part in the project had between five and nine areas of the PASS Survey that were a cause for concern (category ‘red’).
Furthermore, all schools reported that the children selected to take part in the Project also had poor attendance (all less than 90%) and in several of the schools’, the attendance of some  pupils in the Project was below 75%.
As well as the data collected from the PASS Survey and Attendance, schools also used teacher reports and behavioural records to identify pupils for the project.  This helped to identify pupils whose behaviour was preventing them from engaging with their learning and as a consequence make little, if any, academic progress.
All of the above information gave each of the schools a very good Baseline for each of the children taking part in the Project.

End Of The Project – Measuring Progress

As already mentioned, it was felt by all schools that the Project had made a significant difference, not only to the motivation, behaviour, attendance and self-esteem of the target groups of pupils but also had a significant impact on their academic levels of attainment.  

All of the schools that took part in the Project noticed significant improvements in all of those pupils that were involved.  Across all eight schools, the following impact was noticed:
· A significant improvement by all pupils in their end of year levels of attainment in all core subjects with all pupils making greater amounts of progress than in previous years.

· Over 75% of pupils that took part in the Project (across all schools) made significant progress in their reading ages and there were many cases where pupils had doubled the amount of progress made in previous years and in some cases, pupils had exceeded their chronological age for the first time since starting school.

· Throughout all of the schools’, there was a significant improvement in the PASS Results of all pupils.  Nearly all pupils ended the year with no areas in the PASS Survey as a cause for concern and where some pupils did still have areas that were a cause for concern , there were much fewer than at the start of the Project.
· The attendance of nearly all pupils improved (some pupils improving from <75% to >90%).  In some isolated cases, pupils that were being supported by the Education Welfare Officer, no longer required intervention and support as their attendance had improved so much.

· Across all of the schools, teachers reported a significant improvement in pupils’ behaviour and there were many cases where pupils with IBPs no longer required them.

One Schools Indicators Of Success
· A significant improvement in the standards achieved in Maths with 100% of the pupils achieving Level 4 at the end of KS2, exceeding their challenging targets.

· A significant improvement in the standards achieved in English with 83% of pupils achieving Level 4 at the end of KS2, (although 100% of them exceeded their challenging targets - at least 2 parts of a level progress).

· As a result of the performance of the pupils in the Project,  the school’s Core Subject Indicator improved significantly, (from 67% to 82%).

· The Reading Ages of all of the pupils improved significantly – all pupils made at least 12 months progress with many of them making over 18 months progress.
· There was significant improvement in the PASS Results of all pupils and in most cases pupils made 100% improvement – ending the year with ‘no causes for concern’..

· The attendance of nearly all pupils improved (some pupils improving from <75% to >90%).  In some isolated cases, pupils that were being supported by the Education Welfare Officer, no longer required intervention and support as their attendance had improved so much.

· Al of the teachers who have pupils in their class that took part in the project, reported a significant improvement in the pupil’s behaviour.  As a result, some pupils  with IBPs no longer required them.
Dissemination Activities
Throughout the course of the project (which was during the Academic Year 2009 to 2010), the PLC met on a regular basis.  This usually involved the Head Teachers from each of the schools, although there were occasions where it was felt that it would be more beneficial to bring together other members of staff.  These meetings took place at least once every half-term and were used as an opportunity to share and discuss the work that was taking place in each of the schools, look at the successes that were taking place, support one another with any problems or issues that needed to be addressed and collectively monitor the overall progress that was being made with the Project – in meeting it’s initial Aims.

Towards the end of the Project, meetings were held more frequently so that each of the schools could work with one another to monitor and evaluate the success of their individual projects, provide more effective opportunities for the PLC to evaluate its effectiveness and decisions about how the Project could be shared with colleagues on a wider scale.

In order to share the effectiveness of the Project with other colleagues, the PLC agreed to:

· Provide a Workshop for the Caerphilly Head Teachers at their Annual Conference;

· Provide a Workshop on behalf of the South Wales Consortium at their ‘RAISE Conference’;

· Take part in the WAG ‘RAISE DVD’

· Produce a Written Report that could be distributed to all interested parties;

· And produce a DVD that could be distributed to all interested parties and also uploaded to the WAG ‘RAISE Website’.

Main Findings Of The Project
· There is a link between pupils’ levels of motivation, behaviour and self-esteem and their levels of academic attainment.  

· In order for all pupils to achieve their full potential, schools and teachers need to think creatively about what motivates their learners.  
· All learners have the potential to make very good progress and achieve excellent standards.

· The ‘traditional curriculum’ and ‘traditional methods of pedagogy’ don’t meet the needs of all learners.

· Schools need to be thinking more creatively about the curriculum they provide.

· On the whole, pupils want to come to school and will do so if the provision is fun, exciting, purposeful and appropriate to their needs.

· On the whole, children don’t come to school wanting to misbehave.  This Project showed that when the provision met the individual needs of the learners, was relevant and purposeful and where the learner played a key role in their own learning, behaviour was excellent.  The challenge for schools is how we go about providing that for all of our learners.

· On the whole, parents want to play an active role in their child’s education. However there are barriers that need to be addressed in order for the home-school relationship to become an effective one.

Links To The School Effectiveness Framework (SEF)

At the core of the SEF, is the ‘Children And Young People’s Improved Learning And Wellbeing’.  This Project very much held this as it’s main priority and was very much about addressing the needs of the individual learner – what do schools need to do in order to ensure success for all learners.
However, the project also addressed elements in each of the key areas of the SEF:

Leadership

The success of the project relied heavily on effective leadership.  Not just by the key leaders within the school (Head Teacher, Deputy Head Teacher, members of the SLT) but as a result of all of the schools adopting a ‘distributive leadership’ approach, all stakeholders within each of the schools played leadership role that ensured the success of the project.
Curriculum & Teaching

In order to provide a curriculum that was motivating, exciting, relevant, purposeful and would meet the needs of all learners, schools had to think creatively about the opportunities that they were going to provide for their target groups of pupils.  

Improvement And Accountability

Throughout the Project, the PLC was very aware that they were still accountable for the standards being achieved by the target groups of pupils and as a result, all of the work carried out had to have a positive impact on pupils overall levels of attainment.  Furthermore, all schools were also aware that they were accountable to their Local Authority (in terms of standards and LA initiatives) and WAG (in terms of meeting the guidelines as outlined in the RAISE Programme).  
Intervention And Support

This Project was very much based on effective ‘Intervention and Support’.  Target groups of pupils were identified using robust tools and then through a period of consultation and involvement, appropriate support was put in place to meet their individual needs.  Effective monitoring and evaluation provides evidence that the process and provision was highly successful.
Networks Of Professional Practice

As already mentioned, the success of this project relied heavily on the effective work carried out by the PLC.  The opportunity for schools to work together, to share ideas, collectively solve problems, challenge one another and provide mutual support were key to the overall success achieved by all.

Working With Others

One of the objectives of this project was to develop effective links between the home and school.  As a result of the work that took place in each of the schools, this was very successful.  
Sustainability – How Can we Ensure The Success Can Be Continued?
Sustainability remains a real challenge for all schools.  For this Project, there was a significant amount of funding available to support all of the work that took place in each of the schools.  However, a key objective of the project was to look at ways in which schools could ensure the sustainability of what they were doing, without the financial support.  In order to achieve this, and ensure the year-on-year continued success, all schools used a common approach, which included:

· Training staff already working within the school;

· Providing opportunities for staff currently working in the school to work alongside other staff employed to run the Project;

· Producing support materials and resources to support the continuation of the Projects;

In addition to the above, the DVD that was produced is going to be used as a training resource to share the effective strategies used in all schools.
Finally, all of the schools that took part in this Project agree that the opportunity to work collectively as part of a PLC not only made this final year of the RAISE Programme the most effective but also showed the effectiveness of PLC working and the power it generates in ensuring whole school improvement.  As a result, all of the schools have already set up further PLCs to look at other issues of whole school development.

CASE STUDY 1

School:
White Rose Primary School , Caerphilly
200,000 children live in poverty in Wales today. This means that families have to make tough choices between food, heating and basic essential costs. Children from these families often experience ill health and delayed development, suffer accidents and become pregnant as teenagers. They also experience lack of opportunities through the widening gap in educational attainment, missing out on school trips, after school activities and extra tuition and support.
Many of these families identify education as playing a key role in helping children to get out of poverty and to fulfil their hopes and potential.
The educational and experiential gaps between children growing up in poverty and other children are key links in the poverty cycle. Many children growing up in poverty remain in poverty in adult life, and their children also grow up in poverty. These gaps reflect the strong links between poverty and poor educational attainment and between poverty and poorer childhood experiences.

The purpose of this project:

1. To identify pupils at risk of not fulfilling potential.

2. To explore the opportunities for different stakeholders to creatively work together to improve the educational attainment and experiences of the at risk pupils.

3. To identify local key indicators that impacted upon underachievement within the identified group of pupils.

4. To identify alternative learning and teaching approaches for the identified group of pupils.

The identified group of pupils consisted of:

	Year group
	Boys
	Girls
	All 
	% of year group

	3
	7
	2
	9
	26%

	4
	6
	3
	9
	25%

	5
	7
	1
	8
	19.5%

	6
	5
	3
	8
	22%


A range of factors were used to identify these pupils:

1. Literacy achievement

2. Attendance

3. Behaviour

4. Attitude to school and self. (PASS Survey)

5. Free school meals

6. Lack of participation in after school activities and school excursions.

The impact potential of engaging with the parent/carers of these pupils was quickly identified as a key to attaining the improvement route identified for each pupil.

There was little doubt in the minds of the project team of the challenge the achievement of this meaningful engagement would present but it was also agreed that where this was unachievable, this would not be considered a barrier to the school’s ambition for these pupils.

Meetings For Parents
This was, potentially, a meeting that could alienate not engage parents. The purpose of the meeting was to gather families who the school had identified as having children who are underachieving as a result of socio-economic factors. 

The first meeting provided several challenges for the school:

1. To engage with hard to reach families

2. To avoid labelling the families with the ‘poverty’ tag.

3. To provide families with the confidence to continue with this partnership ( improved self-confidence for all family members)

4. To persuade families of the benefits of the project for the whole family.

5. To provide an environment that was non threatening

The timing of the meeting was considered of prime importance if families were to access the support. All identified families with at least one parent/carer who could attend meetings within the school day and it was agreed to hold the first meeting during the last hour of the school day.
Families were invited to a buffet and family quiz and this was held at an off site venue. 
The information shared with the families at the first meeting included:

· Suggested family activities (Forest Schools, Outdoor Adventure Activities, Family Literacy, Pyramid Club.)

· Potential impact for children. (Shared on an individual basis – Targets)

· The impact of poor attendance on achievement.

· Activities that families can use at home to support the school’s work with their children.

· Opportunity for families to express their opinions about difficulties they encounter with their child’s education.

Attendance at the first meeting was in the region of 80% of families and this was greater than expected. The families who did not attend were contacted and asked in a non-threatening way to indicate why they did not attend the meeting.

Reasons for non-attendance:

· Illness

· Forgot

· Unexpected event

· Child minding

· Lack of confidence

Only two of the reasons provided required action from the school. 

Families who had difficulty attending the meeting, because of the lack of child minding facilities were informed that the school could arrange crèche facilities through the ‘Genesis Project’.
A small number of families indicated lack of confidence as a reason for non attendance. These families were offered the opportunity to attend meetings on an individual basis. 
The first meeting provided opportunities for the families and the school team to exchange frank opinions about the possible reasons for underachievement. All families expressed a wish to continue with the project and to become fully engaged with the school’s quest to improve their children’s attainment. 

The families were asked to identify their perceived barriers to learning and the following reasons were provided:

1. Single parent – Difficult to find the time to support my child’s learning.

2. My child does not enjoy reading.

3. My basic skills are poor.

4. Afraid to engage with the school

5. Cannot afford the school’s excursions

6. The school uses different teaching methods from the ones that I used at school. 

Discussions between staff and family members enabled many of the perceptions to be changed and there was a growing agreement that the school had genuine intent to engage as partners with the families.
Growth in confidence for family members improved dramatically as they became aware that staff members could support and enhance the opportunities for them to support their children’s learning.
A programme of workshops for family members was arranged to tackle the issues raised in points 2, 3and 6 above as it was agreed that the improvement that could be achieved by families within these crucial areas could have an immediate impact upon attainment. 
The teaching assistant was used to provide family members with strategies for improving reading skills and this was used to support and enhance teaching and learning programmes that were used within the school day. 
Family members were encouraged to use the literacy strategies at home and these included reward systems that were shared and regularly communicated between both partners.
Alternative Curriculum Provision
 Range of strategies was used to identify potential changes to curriculum provision for the identified group. A range of indicators suggested that the existing provision was unlikely to engage pupils in the improvement routes the school required. This was particularly true of the provision for boys as many of them indicated that, for them, school was boring. 

Planning meetings were held to agree curriculum provision that would make all pupils within the identified group, willing participants in the learning process.

Literacy activities that were linked to physical activities and also provided an element of risk and exhilaration were introduced to the curriculum and these had an immediate impact upon attitudes to learning.

Boys were encouraged to explore their natural curiosity and tasks were designed to be of appropriate length and always in context. This new approach enabled a new understanding to develop between the school and these pupils and an awareness that the pupils’ preferred learning styles can be accommodated and help to reflect a new attitude to learning.
Examples of activities that were used:

1. Treasure hunts for sounds/key words

2. Darts – with the dart board covered in initial sounds/blends/key words.

3. Football skills – requiring the pupils to race an opponent to dribble a ball to a word or sound.

4. Stair challenge. – Key words from sight vocabulary placed on the risers of stairs – challenge to climb as many steps as possible.

5. Riding a bicycle over a named word selected from a list of twenty placed on a course around the school grounds

Monitoring And Feedback
Support for the identified groups was provided quickly and regularly through:

· Setting clear, specific targets which are challenging and achievable

· Making rigorous use of data to identify progress and identify need.

· Appropriate use of additional adult support workers.

· Regular analysis of levels of self-esteem amongst the group.  (Linked to the PAT programme) 

· Sharing of progress and identified learning style with families.

· Linking progress to attendance data.

Rewards
One of the identified barriers to learning – ‘ Cannot afford to participate in the school’s educational visits programme’ became a strong focus of the programme. Links with the outdoor adventure centre at Ynys Hywel provided the opportunity to plan alternative curriculum experiences for the pupils. A programme of free visits for the identified pupils ensured that these pupils could experience appropriately challenging activities that could also enhance self-esteem and literacy enrichment.

Targets for improvement within the areas of literacy, attitude to learning, behaviour and attendance were linked to the deadlines for visits to the centre and this provided encouragement for all pupils. Measurement of progress against the targets did not prevent attendance at the centre. However, the data provided topics for discussion between the additional support worker and individual pupils.

Regular meetings with parents developed and became a strong catalyst to the success of the programme. The improvement in partnership and understanding between school and families ensured that the children within the identified group made secure progress.
Other risk factors identified as the programme developed:

· Some of the families had no savings and did not consider making any savings

· Children of single parents who are very young are more likely to be underachieving

· Children who live in large families are less likely to engage fully in the educational process.
The school’s Credit Union savings scheme was promoted amongst families that had no savings.
Close monitoring of pupils from large families and single parent families ensured potential for improvement and possible obstacles to accessing the curriculum was not overlooked for these pupils and their families.

Impact Of Home School Literacy Strategies
	Pupils who made more than 6 months progress over the project term. These pupils had previously made little or no progress.

	Year group
	All
	%
	L.A.C.
	% from single parent families

	
	
	
	
	

	3
	5/9
	56%
	1/9
	45%

	4
	6/9
	66.6%
	1/9
	33%

	5
	8/8
	100%
	
	50%

	6
	7/8
	88%
	1/8
	38%


The data provides excellent evidence of the impact that the project has had on pupils’ literacy levels and the inevitable impact on the whole of curriculum access for these pupils. Responses from families indicated that confidence levels amongst children and adults increased as a result of the raised self-esteem of the pupils.

Many of the identified pupils had previously made no marked improvement in their reading ages or recognition of initial letter sounds or blends. Many of the pupils were able to improve their sight vocabulary and substantially increased their range of word recognition.

There was also a noticeable improvement in the willingness of these pupils to engage in their work. The pupils were presented with alternative curriculum provision that was accessed in a fun, challenging environment.
Sustainability
The learning and teaching styles adopted for the project were very successful used to promote well-being amongst the participants in the programme. Pupils’ responses to the activities were always positive and encouraging for the adult additional worker.

Many of the learning and teaching styles used were directly attributed to the needs of boys and their reluctance to engage in the learning process. However, the strategies were of equal value to both genders and the improved access to the curriculum, for the pupils shows that this approach was successful.

Staff meetings to share the approaches and planning strategies, used throughout the project, will ensure that the successes of the project impact upon future work within the school and is sustained beyond the life of the grant funding.  

CASE STUDY 2
School:
Cwm Aber Junior School , Caerphilly
School Context

Cwmaber Junior is located in the village of Abertridwr near Caerphilly. The surrounding locality is economically disadvantaged and categorised as being a Communities First area.

Reasons for Taking Part - Main Objective:

The school wanted to provide some alternative curriculum provision in order to address the low aspirational levels of a group of boys in relation to future education and goals. The emotional well being of a second group of pupils was to be addressed through the SAP programme. The programmes had to be sustainable in the longer term.
How groups were identified

The school targeted the performance of socio-economically disadvantaged learners, identifying the pupils through using a combination of information from the following sources: FSM, SIMS Attendance, SEN Register, PASS Survey, ‘Listening to Learners’, Known under achievers, Student Assistance Program (SAP) referrals, etc.
What we actually did with the children / groups?

One teacher supported by a TA developed co-operative ‘team’ life skills work - with an entrepreneurial element and creative activities. Following teacher led lead lessons the TA supported the delivery of the activities – emphasis on nurturing co-operative and team based inter personal skills plus PSE and self-esteem development. ICT skills were also used by the children in a team based context.

Two qualified teachers worked collaboratively to deliver and evaluate activities used as part of the SAP – two groups were catered for. The children’s specific personal and psychological needs being supportively addressed - experiences personalised to develop a more positive attitude towards themselves and education.

How you measured impact 

Co-operative ‘team’ life skills work: The children experienced assuming different role responsibilities as part of smaller working groups. Co-operative team skills were nurtured leading to greater cohesion and interaction. Collaborative presentations were successfully produced using ICT in order, e.g. explain to an audience how an entrepreneurial based game worked.  Most of this group have now moved to Y7 and to date all remain in mainstream education. Those now in Y6 have benefitted from the experience and this point is reinforced by the observations of staff involved.

SAP: Positive feedback received from pre and post SAP attendance information was obtained by the relevant staff regarding the children attending the groups. Programme delivery evaluations sheets identified this positive outcome and this was reinforced by parental responses and the observations of class teachers.

How was the money used?

Co-operative ‘team’ life skills work: Employment of a TA level 2 to both support and lead the activities introduced by the teacher.

SAP: Supply cover to release staff to undertake the group development activities related to the SAP provision.

How are you going to make it sustainable?

Sustainability remains a real challenge; however, in the case of SAP provision (in the shorter term) this is capable of being supported from the current LMS budget or a specific BSF category. 

It terms of the co-operative ‘team’ life skills work, continuity of provision was partly interrupted due to a staffing issue. The current TA is now, however, sufficiently empowered and confident to be able to work with other teaching staff in delivering this kind of support programme. The retention of her post remains central to the longer term dissemination of aspects of this project.

Conclusions – Was it successful? Would you change anything next time?

SAP provision was undoubtedly a success and the school remains committed to delivering this programme on an on-going basis. The co-operative ‘team’ life skills work undertaking was certainly a worthwhile venture and the success or otherwise of trialled activities has assisted in the future refinement of succinct blocks of work.

APPENDIX 1
‘Pupils Attitudes to Self & School’ Survey

P.A.S.S. Survey – Background & Development

There is an increasing body of evidence to support the view that children’s self regard as learners, together with their confidence in learning and attitude towards school, are key determinants of performance in school.

Indeed, increasing attention is now being paid to pupil attitude and the role it plays in raising attainment, increasing attendance and improving behaviour. For example, the revised OfSTED framework for the inspection of schools will take into consideration the views of pupils as consumers in a school system, recognising the key role that pupil attitudes may have in school improvement. In addition the Code of Practice for Special Educational Needs clearly underlines the importance of taking account of young peoples’ views and attitudes when assessing and meeting their particular needs. More recently, the DCSF has noted the need to take account of pupil attitude within its recommendations for primary-secondary transfer ‘good practice’.

Although self-concept has long been recognised as a very important component in children’s success and failure in learning, relatively little work has been carried out investigating children’s perceptions of themselves as learners and their attitudes towards learning. Many instruments and assessment tools have been designed to measure the self-esteem and self-concept of young people. However, these tend to be of a generic nature and not specific to the views and attitudes of young people within a school learning environment.  

The Pupil Attitude to Self and School, 50 point Rating Scale has been developed to measure specific aspects of children’s attitudes towards themselves as learners and their attitudes towards school. The P.A.S.S. is a powerful, multi-factorial measure of pupil attitudes to school, learning and success, which is completely scalable and can therefore be administered with individual young people, small groups, whole classes, whole schools and even whole local authority regions. Its robust nature enables the data it yields to be utilised as a means of establishing baseline positions and to support effective planning, implementation and evaluation of interventions on individual, group and whole school/regional strategic levels.  

Through statistical analysis it has been found that items on the rating scale cluster together to form 9 distinct factors. Each factor appears to measure different aspects of attitude to school and self as a learner and gives a much stronger indication of a young person’s attitude to learning than individual rating scale items alone:

Factor 1 – Feelings about school – measuring pupils’ sense of well being, safety and comfort in school

Factor 2 – Perceived Learning Capability – measures pupils’ views of how positive and successful they feel in their specific capabilities as learners

Factor 3 – Self-Regard as a Learner – measures the impact of their learning on their self concept more generally

Factor 4 – Preparedness for Learning – measures pupils’ perceptions of their behaviour and attitude in learning situations (including metacognitive skills)

Factor 5 – Attitudes to teachers- measures pupils’ perceptions of their relationships with teachers

Factor 6 – General work ethic - measures pupils’ attitudes and responses to work in general and includes associated feelings such as a  ‘high’ anxiety element

Factor 7 – Confidence in learning - measures pupils’ confidence in approaching and dealing with learning and perseverance when presented with challenging tasks

Factor 8 – measures pupils’ attitudes to attendance at school

Factor 9 – Response to curriculum demands - measures pupils’ perceptions of the appropriateness of the level of difficulty of work they are asked to complete.

As part of the piloting process total pupil scores on both P.A.S.S. as a whole and on individual factors were correlated with actual pupil attendance. Results indicated a very high and significant negative correlation, and particularly so with Factor 8 – Attitude to attendance (p. < 0.0001). Not surprisingly, the less positively a pupil was disposed to attendance in terms of attitudes, the greater the probability that they would show higher levels of non-attendance.

During the process of standardisation pupil scores on individual P.A.S.S. factors and the instrument as a whole were correlated with pupil attainment using Reading Age and Reading Quotient obtained from Cloze 2 screening assessment of reading, value added measures, SATs and GCSEs. The total P.A.S.S. score was found to correlate highly with outcome attainment. In terms of individual factors, highly significant positive correlations were found between reading scores and perceived learning capability, self-regard as a learner, preparedness for learning, general work ethic, confidence in learning and response to curriculum demands. 

The overall findings that the majority of P.A.S.S. factors were significantly correlated with learning success and attainment, together with the correlation with school attendance, indicate the potential usefulness of measuring pupil attitudes along P.A.S.S. factorial dimensions

Indeed, ongoing research suggests further highly predictive links between P.A.S.S. factors and mental health, behavioural difficulties and risks of exclusion.

