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Key Question 1:

To what extent are schools now aware of the link between socio-economic disadvantage and educational underachievement?

General considerations

1.1
The consensus among schools involved in the RAISE programme is that most staff were already well aware, before the programme was launched, of the fundamental link between socio-economic disadvantage and educational underachievement, but that RAISE has enabled this understanding to be deepened and broadened.  

1.2
In the best cases, schools have not been content to limit their understanding to a simple recognition of the link between disadvantage and underachievement, but have attempted to unpack the issue, to pinpoint which pupils from disadvantaged backgrounds are vulnerable to underachievement, and why.  

1.3
There is some difference of opinion among schools about how thoroughly this understanding permeates the whole school community.  Some schools feel that the RAISE programme has led to all staff acquiring a high degree of understanding.  One school, for example felt that ‘the enthusiasm and dedication of the school RAISE coordinator ensured that the issue acquired a much higher profile throughout the school.  Staff saw the positive impact of the RAISE interventions in the classroom, and many expressed concern that the loss of RAISE funding could undermine these achievements.’ 
1.4
In other schools the level of awareness raising has been more uneven: those staff most centrally involved in RAISE interventions have sharpened their understanding, but others less so.

1.5
One primary school reports that the identification of children to be involved in supportive interventions contextualised professional conversations and so engaged staff in the analysis of cohorts of children. This not only raised awareness but also reinforced the complexity of the connection. 
1.6
Some schools mention that RAISE has helped develop this awareness among younger staff, while others mention that the high profile of RAISE interventions has helped raise awareness among governors.  In one school, RAISE has been included as a specific element of school-based NQT training.

1.7
The training some schools have provided for staff in relation to RAISE intervention programmes have updated staff knowledge and understanding of the continuing impact of social disadvantage upon children's achievement.
1.8
The enhanced role of learning support assistants, working very closely with individual pupils, has enabled more information on crucial aspects of learners’ home backgrounds to be provided to teaching staff.

1.9
Some schools feel that there is better awareness of the factors influencing achievement by looked-after children.  

Use of data

1.10
In many cases a sharper analysis of data has confirmed a clear link between socio-economic disadvantage and reading ability.  RAISE has impelled many schools to develop improved use of data and benchmarking systems, which have in turn enabled better analysis and monitoring of the performance of pupils entitled to free school meals.  This has given a stimulus to early intervention to support pupils in need.  

1.11
One important change has been that school staff now look at more than raw attainment data when considering how best to support pupils, taking into account a range of factors including the level of deprivation in a pupil’s background.  

1.12
Some schools also feel that they are now better able to compare the performance of disadvantaged pupils with those in schools in similar circumstances.

Using awareness to shape intervention strategies

1.13
One important aspect of this deepening of staff awareness highlighted by many schools is the need to guard against the danger of stereotyping and creating self-fulfilling prophecies.  These schools stress that staff need to have high expectations for the potential for high achievement by pupils from disadvantaged backgrounds.  One school comments that ‘staff have always been strongly aware of the link between socio-economic disadvantage and underachievement, but RAISE has heightened staff understanding that providing the right experiences in school can help to break that link.  It is no longer seen as an insoluble problem.’

1.14
Many schools have used the increased staff awareness to change the way they work with disadvantaged pupils.  For example, one primary school reports that a ‘significant improved performance in end of key stage results at both KS2 and KS1’ has illustrated to staff that pupils who are socially disadvantaged are able to achieve higher standards by providing additional support, sustainable resources and adopting different approaches to learning.
1.15 
As a result of RAISE, the culture of developing extended support for pupils in need has grown and is well understood by staff.  Staff in secondary schools, for example, are now more aware of the rationale behind curriculum innovations, especially at KS4, initiated through RAISE and other programmes.  Staff accept more readily the need for targeted support for pupils from disadvantaged backgrounds.
Using awareness to shape wider policy  

1.16
This awareness of the significance of disadvantage in pupils’ home backgrounds influences day-to-day decisions about the running of some schools.  For example, one secondary school decided to reconsider GCSE ‘study leave’, feeling that many pupils will ‘study’ more effectively in school rather than in the home environment.

1.17
Policy development in many schools now takes explicit account of social deprivation.  In one school this included the development of policy on supporting the more able and talented pupils.  This school acknowledged the fact, highlighted in other reports on the impact of RAISE, that its interventions had tended to focus mainly on lower attainers and to ignore the more able pupils from disadvantaged backgrounds.

What links have schools identified?

1.18  Poor parenting skills

1.19  Lack of parental support and commitment to academic achievement among some parents from disadvantaged backgrounds, linked with the absence of any tradition of academic success in local communities.

1.20 RAISE interventions have highlighted for staff the need to work with parents, and to support those in the most challenging circumstances, if they are to become effective partners in their children’s learning.

1.21
Impact of having both parents working can combine with other social factors to lead to poor language development at an early age, impacting significantly on pupil achievement.

1.22  Absence of role models who have succeeded at school.

1.23  Lack of facilities for homework and independent study: no room of one’s own to do school work, sometimes no access to internet and ICT facilities.

1.24  Lack of cultural enrichment activities provided by parents. 

1.25  Behavioural problems partially caused by conditions experienced in the home.

1.26  Poor diet influencing behaviour and ability to learn.

1.27  One school reports that staff have been surprised by the levels of deprivation suffered by many of the children which have come to light especially in the Personal, Health and Social Education elements for which they used some of their Raise Allocation.  These programmes have led to them placing even more emphasis on the raising of children’s self esteem and they have adjusted the school curriculum accordingly.
1.28  Many schools comment on low self-esteem and motivation characteristic of a number of pupils from disadvantaged backgrounds.
1.29  One primary school observed a ‘noticeable correlation between social disadvantage and poor oracy in Early Years, slower reading progress in KS1 & 2 and especially emotional difficulties at the end of KS2.’

1.30  One secondary school commented that staff are more aware of the low levels of literacy among families and the lack of books and other resources at home to support pupils.

1.31
There is also a deeper understanding of mental health issues affecting pupils in the most challenging circumstances.

Key Question 2:

How effectively have schools monitored and evaluated their RAISE activities?
2.1    Where RAISE interventions have focused mainly on developing pupils’ basic skills, the vast majority of schools have robust, appropriate procedures for evaluating the impact of their programmes.  Schools have collected and analysed considerable amounts of data to evaluate how well the specific targets for pupil outcomes have been achieved.

2.2
Measures used have included the monitoring processes built into programmes such as Catch-up, as well as standard measures like NFER reading scores.  Results from these monitoring systems are communicated to class teachers and feed into further planning of learning for the targeted pupils.
2.3 In most cases, specific targets for progress were given for pupils in the RAISE target groups, and these were carefully monitored at regular intervals during the year.  One pattern from a primary school, which was reasonably typical, was to monitor RAISE pupils’ progress in September, January and June.
2.4
Secondary schools have analysed data from public examinations over the three years of the RAISE programme to evaluate the impact on overall pupil achievement.  As these schools acknowledge, it can, however, be difficult to ascribe improvements in this performance data solely to RAISE interventions.  In reality RAISE-funded programmes have operated in tandem with other strategies initiated by the schools.
2.5
Where secondary schools have used RAISE funding to establish more appropriate curriculum opportunities for KS4 students at risk of disengagement, they monitor attendance and completion rates and request reports, where relevant, from outside providers of these courses, in addition to scrutinising the wider examination performance of these pupils.
2.6
Schools have used a range of indicators to try to evaluate the wider impact of RAISE on aspects such as behaviour and motivation.  Attendance figures, data on exclusions and referrals for poor behaviour are examples of this kind of data schools have used for this purpose.
2.7
In most cases school leaders have ensured that they draw on a range of data, and hold regular discussions with key staff, including support assistants where appropriate, in order to monitor the effectiveness of RAISE-funded work.
2.8
In the third year of RAISE comparative greater use was made of interventions which focused on aspects such as emotional well-being, through provision such as nurture groups.  It would be fair to say that some schools have felt less secure in evaluating these initiatives than with more straightforward basic skills improvement interventions.
2.9
Some schools have relied on informal teacher comments to evaluate improvements in self-esteem, motivation, attitudes to learning.  In some cases this has been rather more formalised through the use of questionnaires and standard reporting proformas.
2.10
Some, but by no means a majority of schools, have made strong efforts to involve pupils themselves in the evaluation of RAISE initiatives.  One primary school, for example, reports that ‘together with the co-ordinator and class teacher each targeted child was given the opportunity to take part in the weekly monitoring, planning and teaching associated with the principle of personalised learning which has been the basic vehicle to our achieving a successful project.’
2.11
Many schools ensure termly reports of progress with the RAISE interventions are communicated to the Governing Body.  Other schools have identified as a target for development improving the frequency and detail with which the progress with RAISE initiatives are communicated to governors.

2.12
In the best cases, schools have used a range of strategies to evaluate the impact of their RAISE interventions.  For example, one primary school reports that is has measured the impact of support staff training and learning programme delivery through:
· session observations

· listening to learners

· lead teacher monitoring

· establishing a baseline for all targeted pupils

· termly quantitative assessments

· analysis of tests data

· pupil tracker measuring individual pupil performance.
Key question 3:

What have been the main successes of the RAISE programme?

General
3.1
Many head teachers express the view that the Welsh Assembly Government should be made clearly aware that RAISE has been a very successful programme.
3.2
One head teacher feels that RAISE provided his school with a ‘massive shot in the arm’, enabling the start-up of projects that could not have been funded otherwise.   Another head teacher described the injection of RAISE funding as a sort of ‘rocket fuel’ which has enabled the school to travel much further along a road it had already identified as the route it aspired to take.

Pupil achievement: achievement at 16+
3.3
A number of secondary schools have commented that, in combination with other initiatives, RAISE interventions have led to an improvement in outcomes at 16+ for targeted pupils.  One school, for instance, which was fairly typical in this respect, commented that the number of students gaining five GCSE passes at A*-C increased over the period of RAISE funding from 39-47%.  The head teacher felt that RAISE-funded initiatives were a significant factor in that increase.

3.4
In another school, in the three years covered by RAISE funding, the percentage of Year 11 pupils reaching the Level 2 threshold rose from 30% to 62%.

3.5
Another secondary school reported that, in 2008, no pupil left the school without a single GCSE pass.

3.6
One single-sex secondary school felt that the impact on working class boys, a group particularly at risk of underachievement, has been especially noticeable.

3.7
Improved facilities and intensive staff input have enabled better levels of completion, and better standards in, the coursework of GCSE students.

Pupil achievement: basic skills
3.8
Many schools comment that basic skills support interventions have helped raise standards of literacy, numeracy and ICT among targeted pupils.

3.9
One school, for example, reported an improvement in reading ages of 73% in Year 9 pupils, of 77% in Year 8, and of 79% in Year 7, while in Maths, 80% of the targeted pupils improved their performance.  Many other schools supplied statistical data painting a comparable picture. 
3.10
One primary school reported that ‘In all target pupils, both spelling and reading age scores have improved significantly, when compared with the annual increase in past years, the average individual increase has been several months greater.  Intervention has clearly contributed to raised pupil attainment and National Curriculum teacher assessment levels.’

3.11
Another primary school commented on the improvement in pupils’ reading ages as a result of its basic skills intervention, specifically Catch-up: ‘maximum improvement during 2008/9 was an increase in 33 months reading age over a 9 month period.  Average improvements for 2008/9 = 24 months increase over 9 month period.’
3.12
A Welsh-medium primary school reports on a ‘significant improvement in the reading ages of the targeted pupils, with 81% of targeted pupils increasing their reading ages by between 6 and 18 months in Welsh, and 64% of targeted pupils increasing their reading ages by between 3 and 12 months in English.’

3.13
A small number of secondary schools have used RAISE funding to support basic skills development with their associated primary schools.  This has proved extremely beneficial in assuring smooth transition for pupils at risk of underachievement. 

Curriculum, personalised learning, inclusion
3.14
Some secondary schools feel that the biggest impact has been in the development of more appropriate curriculum provision, at both KS3 and 4:

· greater access for pupils to OCN, ASDAN/COPE and other vocational qualifications, with a much higher number of KS4 students deemed ‘at risk’ eventually going on to follow a college course post-16.  

· One school reports that around 20% of the total cohort in KS4 are now following courses organised in conjunction with a local FE college, and that around 80% of this group are achieving successful outcomes.  Previously this group of pupils would have been regarded as at risk of becoming NEETS. 

· some of the new courses on offer, such as food technology and horticulture have stimulated attitudinal changes and the development of ‘soft’ skills among pupils.

· Schools are well aware that simply introducing new courses is not in itself a solution to the problem of underachievement by disadvantaged students.  It is necessary to ensure that this leads to an increase in meaningful qualifications.

3.15
Many schools have seen the major benefit of RAISE in the impact it has had on approaches to teaching and learning, with teachers planning more effectively to design learning experiences suited to the needs of particular groups of learners.  This has often been linked with work to develop thinking skills across the curriculum.

3.16
Some primary schools used a portion of RAISE funding to support and enhance curriculum developments being undertaken through the Foundation Phase.  These schools report a high measure of success from these initiatives, with supporting comments from Estyn school reports to justify this conclusion.

3.17
The RAISE interventions have helped schools develop a more ‘pupil driven’ approach to their work.  RAISE initiatives have provided many opportunities for students’ voices to be heard, through questionnaires and interviews. This has led on to schools making changes in how the interventions operated.

3.18
One secondary school felt that its ‘Sport for all’ initiative, which has helped to revolutionise attitudes towards sport and physical activity and has improved levels of participation, has helped make the school more inclusive in terms of engagement with whole-school activities.  

Learning support assistants, professional development
3.19
The contribution of learning support assistants, in a variety of forms, has been considered a major success by the vast majority of schools in which RAISE funding has been used to extend learning support provision.

3.20
Many schools also feel that the RAISE programme has played a big role in the professional development of support staff.

3.21
Most schools have seen the intensive support afforded by learning support assistants as crucial in this area of improving basic skills.  Some schools go further and comment on the beneficial effect of RAISE funding in providing training for staff – teachers as well as support assistants – in providing the most effective basic skills support for pupils. 
Behaviour, attendance, motivation
3.22
Many schools report that RAISE-funded initiatives have led to improvements in pupil behaviour.  One school reported the following significant reduction in the number of exclusions during the period covered by RAISE:

· Christmas Term 2005: 28; Christmas Term 2008: 10

· Easter Term 2006: 49; Easter Term 2009: 10

3.23
Another secondary school, which invested some of its RAISE funding in developing new systems and processes to track and improve attendance, reports encouraging results in terms of rising attendance figures.

3.24
Specific programmes introduced through RAISE funding, designed to improve motivation and emotional intelligence, such as the Student Assistance Programme, have improved attendance and attainment among the pupils involved.

3.25
A number of schools report increased participation by students in extra-curricular activities funded at least partly through RAISE, for example homework clubs and the ‘E3+’ provision available in Rhondda-Cynon-Taf.
3.26
In one secondary school, a mentoring scheme for boys, where boys in Y10 mentor boys at risk of disengagement in Year 8, has proved extremely successful.

Self esteem, social and emotional aspects of learning
3.27
One primary school focused its RAISE interventions on using drama as a mechanism to raise self-esteem, emotional literacy and basic skills among disadvantaged pupils.  Its evaluations indicate substantial improvements have been seen in this area, but goes on to say that equally significant has been the rediscovery by the targeted pupils of a sense of fun and enjoyment in their learning.
3.28
In many cases, informal teacher evaluation indicates that targeted pupils are more confident, have increased concentration spans and have increased self-esteem.
3.29
A number of schools, especially primary schools, have focused on developing pupils’ basic skills through working on self-confidence and social skills.  These schools report that this approach has paid dividends.  One school, for instance, comments that ‘particular improvement has been seen in the skills of listening to others, collaboration, giving opinions and taking turns. The vast improvement in such social skills has enabled class teachers to develop improved social structures within their class which is inclusive of all learners and their wide range of needs.’ 
Nurture
3.30
A number of schools, both primary and secondary, decided to use a portion of RAISE funding in 2008-9 to develop nurture provision for vulnerable pupils.  While there is considerable variation in how this nurture provision is organised, almost without exception schools judge this intervention to have been a major success.
3.31
Nurture groups have allowed flexible provision for the often complex needs of the most vulnerable pupils

3.32
One secondary school, for instance comments that evaluation of its nurture provision shows that it has had a very positive impact on the vast majority of the targeted pupils, with improvements in attendance, self-esteem and achievement.  The school goes on to note that nurture provision has enabled pupils at serious risk of exclusion to remain in school.
3.33
Reflecting on the success of its new nurture provision, one primary school commented that ‘after one year, pupils are maintaining a place in mainstream classrooms that would have seemed impossible from Educational Psychologists’ reports and observations.  Other pupils, whose oral skills were very poor, are now able to communicate clearly and confidently in class.
3.34
Some secondary schools report that they are now better able to identify the need for more appropriate curricular provision for certain pupils at an earlier stage, and to put suitable arrangements in place accordingly. 

Multi-agency working, community focus, parental involvement
3.35
Some secondary schools have used RAISE funding to enhance considerably the involvement of outside agencies, for example youth workers, in meeting the needs of targeted pupils.  These schools feel that youth workers, where deployed properly and given the status of valued members of staff, have played an invaluable role.  One head teacher comments that through adopting this approach, the school has become ‘properly inclusive’ and has reduced the need to rely on outside provision for pupils at risk of exclusion.
3.36
Youth workers provide counselling, link effectively with other agencies, and also provide new courses and curricular opportunities for potentially disaffected pupils.

3.37
In many schools, this multi-agency approach goes hand in hand with intensive work with the families of pupils identified as in need of support through such mechanisms as Pupil Review Panels.  Most schools report that the targeted parents have participated willingly in these activities, and there has been a big reduction in the prevalence of negative attitudes towards school among parents.

3.38
Many RAISE interventions have added an extra dimension to the whole concept of a ‘community school’, with important developments in terms of work experience placements and youth partnerships.  Multi-agency working has received a significant boost.

3.39
The development of new types of courses – for example, some schools are now recognised centres for OCN – has also given a boost to the community focussed schools agenda.

3.40
Other RAISE interventions have been judged ‘very successful’ in terms of parents engaging with literacy and numeracy and being more able to support their children’s progress.  The interventions also had an impact on the parents’ own lives.  One primary school, for example, concentrated on establishing good links with pre- school parents, through workshops, production of Nursery basic language booklets and liaising with parents in weekly Link-Up sessions.  
3.41
In a few cases, though not as many as one may have liked to see, mainstream schools have collaborated very successfully with local special schools, involving pupils from both schools in regular joint learning activities.

Special school issues
3.42
One special school reports that, as a result of its RAISE interventions, significant improvements have been seen in awareness of others, emotional literacy and motor skills.

3.43
Another special school used much of its RAISE funding to prepare pupils for integration into the world of work on leaving school.  It reports a good degree of success with this initiative.

Key question 4:
What obstacles have schools encountered in seeking to achieve their objectives?

General
4.1
It should first be noted that many schools wished to state that they had encountered no significant problems in implementing their RAISE interventions.  The vast majority of those schools which did identify obstacles felt that they were overcome, and that the benefits of RAISE activity outweighed any problems which arose. 

Partnership working

4.2
Partnership working has sometimes brought its challenges.  For example, where secondary schools have sought to work in collaboration with local FE colleges in offering more vocational curricula, there have occasionally been difficulties in ensuring arrangements run smoothly and to the benefit of the RAISE students.  One secondary school, which attempted to establish revision courses for GCSE students from disadvantaged backgrounds, found difficulties in collaborating with a local university.  Other schools felt that the process of collaboration, while immensely beneficial, is also extremely time-consuming, especially at senior staff level.

4.3
Another secondary school notes, in discussing partnership working with outside agencies, that separate organisations often have their own agendas, targets and problems, and it can be a challenge to ensure all agencies involved in a particular strategy or intervention are focussed completely on meeting the needs of individual pupils.

4.4
The same school expressed disappointment that there has not been a greater degree of collaboration between school-based RAISE projects and local authority-based RAISE initiatives targeting looked-after children.

Funding and sustainability issues

4.5
Financial problems, especially the late arrival of funding in some years of the RAISE  programme, have caused delays and problems in implementing certain initiatives.

4.6
Some schools mention restrictions, or perceived restrictions, in what RAISE funding could be spent on, as an obstacle to achieving their objectives.  One secondary head teacher felt that there is a danger associated with WAG imposing a certain approach on schools through a central programme, whether or not such as approach is appropriate for a particular school.

4.7
Another school felt that the requirement that the initiatives should be targeted at pupils receiving free school meals was possibly too rigid, and that greater flexibility could have been allowed in this respect.
4.8
The nature of the RAISE funding, which is time-limited, has meant a certain insecurity in relation to staffing.  The resultant difficulty in retaining key members of staff has made it more difficult to achieve the continuity essential to the success of these interventions.

4.9
Some head teachers feel that there has been an excess of bureaucracy associated with RAISE, a sense that schools have to ‘jump through hoops’ to secure this vital funding.  There has been a sense that the investment required in senior staff time to meet this requirement has been disproportionate to the amount of funding involved.

4.10
Over and over again, schools mention the problem of sustaining specific interventions once funding is withdrawn as the biggest challenge associated with RAISE.  As one secondary head teacher commented, the interventions developed within the school through RAISE funding should ideally be long-term strategies, not ‘quick fixes’.

4.11
Another school expressed the view that the funding available is ‘never enough’, when seeking to address the complex problems underpinning low levels of achievement by pupils from disadvantaged backgrounds.  This perception has gained ground during recent months as the full extent of restrictions on local authority and school budgets has become apparent.

4.12
Appointing suitable staff to key positions, in time to carry out the full range of interventions, is cited by some schools as an inhibitor.  Others found that long-term absence of a key member of staff also caused considerable problems.

4.13
Schools that solved staffing problems successfully generally did so by arranging for other staff members to receive the necessary training in specific interventions, whether basic skill support or emotional literacy.

4.14
One school considered that ‘Funds spent on bureaucracy and additional staff at LEA level would be better given directly to schools to deliver the project.’

Other issues

4.15
Especially in the early phases of the RAISE programme, there were some difficulties changing cultural attitudes within schools.  Some teaching staff not closely involved with the programme were initially reluctant to let pupils out of ‘normal’ timetabled lessons to receive flexible support from LSAs or youth worker.  Over the lifetime of RAISE, staff have become more aware of the benefits of this way of working, and this kind of problem has been largely resolved.

4.16
Some secondary schools felt that there have been problems in ensuring continuity at transition for pupils who may have been targeted by RAISE interventions in primary schools.

4.17
Some schools mention logistical problems associated with ensuring consistency of one-to-one or small group support.  These problems generally consisted of difficulties with timetabling, or, especially in primary schools, problems finding space or rooms of sufficient quality to ensure that small group and counselling sessions that are integral to some of the RAISE interventions could be carried out consistently. 
4.18
Irregular attendance by targeted pupils has been seen by some as a factor inhibiting the successful implementation of certain strategies.
Key question 5:

To what extent are schools likely to be able to sustain the benefits of the RAISE funding beyond 2009?

New ways of working developed through RAISE
5.1
Many schools feel that RAISE has acted as a catalyst for them to introduce new ways of working in a number of aspects of school life.  For example, experience gained through RAISE initiatives to develop better curriculum provision for disaffected KS4 students has enabled schools to tailor its curriculum provision more appropriately to all pupils.

5.2
Some secondary schools comment that the curricular changes have involved a move away from narrowly subject-based, classroom-restricted forms of learning, and to develop a greater focus on skills development, pupil self-esteem and confidence.  One school, for example, used its RAISE experiences to help develop a completely fresh curriculum for Year 7, called ‘Opening Minds’, where there is less emphasis on traditional subject divisions and pupils consequently spend more time with a smaller number of teachers.

5.3
Some changes to the curriculum, for example the Duke of Edinburgh Award scheme, which involves extended working, on weekends and during holidays, has led to changes in working practices within schools.  In some cases RAISE projects have supported the workforce remodelling agenda and made working practices more effective and efficient.
5.4
RAISE has been the catalyst for a number of significant developments in teaching and learning methodologies, such as the greater use of new technologies to engage pupils.  The use of these technologies has enabled the development of more interactive lessons, with pupils more actively engaged in their learning.

5.5
In some schools RAISE funding enabled the development of new systems of monitoring and tracking pupil performance, allowing a sharper identification of needs and elaboration of strategies to meet those needs.

5.6
Other schools have seen the major change brought about by RAISE in terms of school ethos. One school felt its RAISE-inspired development of nurture and support structures had ensured it had now properly become a ‘caring school’.  This involved developing support for vulnerable parents as well as pupils.

5.7
Along with these changes in curriculum and ethos, a number of schools felt that RAISE had enabled them to place greater emphasis on personalised learning for its pupils, with greater weight given to features such as nurturing and mentoring.  This is particularly the case with the most disengaged and vulnerable pupils.
5.8
Many schools express the view that they are now able to offer better, more targeted provision for underachieving and disaffected pupils, with the identification of student need having become much more systematic.

5.9
This move towards more personalised learning programmes has gone hand in hand with a heightened awareness of and interest in the social and emotional aspects of learning

5.10
Some schools feel that RAISE has enabled them to change their whole approach to tackling basic skills.  There is greater, and more productive, use made of learning support assistants, and a more flexible approach to using targeted withdrawal procedures to meet the basic skills needs of pupils.

5.11
Many schools feel that RAISE has caused them to change the way they use support assistants.  These members of staff have achieved a greater degree of professional expertise and of professional acceptance within schools.  LSAs are now seen very much as part of the staff team.  Their work has influenced the way teaching staff operate across the whole school in tackling the basic skills agenda.

5.12
As a result of RAISE, some schools have changed their approach to grouping pupils for teaching and learning.  Some have commented that they now place less emphasis on setting by ability or attainment, and more on mixed ability teaching.

5.13
RAISE has pioneered new ways of ensuring parents are involved in their children’s education and in the life of the school.  In many schools there is now a greater involvement of parents as partners in pupils’ learning, with induction evenings for parents and a closer involvement between class teachers, form tutors and parents.
5.14
RAISE has also given a considerable boost to collaborative working.  In some secondary schools this has involved collaboration with local FE colleges, neighbourhood learning centres, and other secondary schools in the local authority, especially for pupils aged 14-19.

5.15
More broadly, RAISE has given rise to more effective multi-agency working, with the involvement of educational psychologists, educational welfare officers, youth workers, social services and the police.  Schools have seen this collaboration as a way of developing early intervention to tackle potential problems.  Some schools mention multi-agency arrangements such as ‘On Track’ which develop children’s self esteem, help modify behaviour and enable them to work in different ways with parents.

5.16
One school commented that, partly as a result of better multi-agency working, the local community has an improved perception of the school.  It is now seen as a facilitator, a community space where the wider needs of families and communities can be met.

5.17
In general, transition between primary and secondary schools has not been the strongest feature of RAISE.  However, in a few cases where this was given a high priority, schools feel their RAISE activities have greatly improved transition arrangements.  One secondary school, for instance, used RAISE funding to deploy literacy and numeracy coordinators to work in its associated primary schools, and feels that transition arrangements have been strengthened and improved as a result of these initiatives.

5.18
A number of schools, commenting on the role of RAISE as a catalyst, have mentioned that they now develop strategy in a more ‘joined up’ way, making connections between the RAISE programme and other new developments such as Investors in Families, to achieve a synergy and to maximise the positive impact of different programmes.

The RAISE ‘legacy’
5.19
Schools have identified a number of ways in which RAISE will have left a permanent legacy.

5.20
Many schools feel RAISE has encouraged them to develop a much sharper focus on how to meet the needs of FSM pupils.  This enhanced awareness and determination to tackle the issue is seen as a permanent gain of the RAISE programme.  One school went as far as to state that ‘the development of the ‘caring school’ ethos has been the most fundamental legacy of RAISE funding.  There is, and will continue to be, a new outlook and perspective on meeting the needs of ‘difficult’ pupils.’  It is this long-term attitudinal change, among staff, parents and pupils themselves, which is regarded as particularly significant by many schools.
5.21
Some schools used a portion of their RAISE funding to develop facilities, such as nurture rooms, or ICT facilities for the use of disadvantaged pupils lacking such amenities at home, which will serve as a permanent, tangible reminder of the RAISE programme and will benefit future cohorts of pupils.

5.22
In a similar vein, many schools comment that teaching/learning materials developed through RAISE initiatives will be available for use in the future.

5.23
Another major feature of the ‘RAISE legacy’ is in the form of the staff development which it has funded in many cases.  This CPD has benefited teachers and support assistants alike, and will enable these members of staff to continue to meet the needs of disadvantaged pupils into the future.  This training has included raising awareness of new teaching and learning approaches, and will leave a permanent impact.  Through RAISE-funded training, some staff have acquired skills and expertise which are invaluable to the school as a whole.  This is turn has led to broader staff development organised in-house. 
5.24
A number of schools have used the RAISE programme to re-examine fundamentally the whole structure of their pastoral system, and the methods used to intervene with pupils at risk of disengagement.  In many cases, these schools have radically changed these structures to reflect the importance of non-teaching staff and to make interventions more immediate and effective.

5.25
Some schools comment that there has also been a lasting shift in the focus of the senior management team at the school, with the achievement of disadvantaged pupils being high on the agenda at all times.

5.26
Many schools, especially, though not exclusively, secondary, regard their work with other agencies, such as youth workers, as one of the greatest successes of their RAISE programmes.  In virtually all cases, these schools have stated that this collaboration will remain as a permanent feature of school life.  One commented that ‘the multi-agency work, involving a concerted community-based approach to removing barriers to pupils’ learning, will also remain as a permanent feature.’
5.27
One school commented in its self-evaluation report that ‘there is a much greater awareness that the school is not just about the teachers: the importance of working with parents, agencies and the community is more firmly established now.’  Another felt that ‘the whole concept of a community school is much better embedded now.  There is a greater awareness that the school, and its staff, represent a superb resource for the local community.’
5.28
Some schools, again mainly secondary, have used RAISE as a catalyst to instigate changes in the curriculum, especially at 14+.  These schools aim not only to maintain the specific curricular innovations introduced through RAISE, but to continue to take a radical look at the curriculum offered, in order to meet the needs of all pupils more appropriately. 

5.29
In a great number of RAISE schools, both primary and secondary, RAISE funding allowed a significant growth of one-to-one and small group support for pupils.  In the vast majority of these schools this approach will continue, reflecting changing approaches to inclusivity and meeting the needs of all pupils.  Many schools say that, within the staffing structure, there has been a long-term shift in the balance between teaching staff and all the others who work with and make a significant contribution towards pupil welfare and academic achievement.  Many schools feel there is now a greater professional acceptance of, and more appropriate, targeted use of, learning support assistants in the classrooms.
5.30
Many schools used RAISE funding to introduce specific programmes, whether concerned with basic skills development or providing support for pupils’ social and emotional skills.  These programmes, such as the Student Assistance Programme, which were originally introduced through RAISE, have become an important, permanent feature of provision.

5.31
Some schools used RAISE funding to put in place more robust tracking procedures and a sharper, more positive use of data to analyse how well the school is doing in meeting the needs of specific groups of pupils.  These systems will remain in place after the end of RAISE funding and will continue to enable schools to meet pupils’ needs more efficiently.
5.32
In a few cases, where a secondary school invested some of its RAISE funding to work more intensively with associated primary schools, permanent benefits have been achieved in terms of transition.  For example, one secondary school commented that ‘a greater degree of consistency across the whole cluster of associated primary schools, particularly in tackling issues such as basic skills, will have been achieved and will remain after the lifetime of RAISE.’ The nurture group will also continue as a strategy to support the most vulnerable pupils when they join the school.

Aiming for sustainability

5.33
One of the key issues schools have grappled with as the three-year RAISE programme drew to a close has been whether they would be able to sustain the increased levels of support staff made possible through the programme.  While recognising the benefits of RAISE to date, some head teachers are nonetheless anxious that funding constraints may make it difficult to sustain these benefits in the long term.  The overall context of budget cuts exacerbates this problem.  

5.34
Some schools have successfully sought other programmes and sources of funding to drive forward the type of work undertaken through RAISE, developing new projects concerned with the underlying issues the programme was designed to tackle.  For example, one secondary school which experienced considerable success in involving parents in their children’s learning, has decided to sustain this work from 2009-10 onwards through the Investors in Families programme.

5.35
Other schools have expressed their intention to take forward some of the approaches pioneered through RAISE through involvement in the ‘Child Poverty Pilot’ initiated by Rhondda Cynon Taf CBC.

5.36
Some schools feel that their experience with RAISE has given them an improved focus on wider funding and budget issues.  They have felt impelled to develop a more searching approach to ‘where and why money is spent.’
5.37
A large number of schools have decided to use the school budget to maintain at least a proportion of this extra staffing.  They have done this because they regarded the results of the RAISE interventions as so positive that they were not prepared to see these achievements threatened, and wanted to make a commitment to making these approaches a permanent feature of school life.

5.38
One primary school commented as follows: ‘we have ensured that we have in place the necessary resources and trained staff to maintain and even extend the support provided to disadvantaged pupils. The support staff wages have been incorporated into the school budget, but by widening the numbers of trained staff, even a loss of staff should not inhibit its future delivery.’
5.39
Fairly typically, another school stated that ‘due to time constraints, there will not be as much support as during the Raise programme, but we are able to sustain most of the programme.’
5.40
Many schools commented that they have been able to ‘embed’ the initiatives developed using RAISE funding, and that these approaches are now ‘part of the school culture.’
5.41
In many other schools, though, there was a serious doubt about whether the school would be able to sustain the gains achieved during the RAISE programme.  One school commented that ‘the skills obtained through training will still be used by our two support staff within other roles, but the unfortunate outcome with the completion of the 3 year initiative is that the school’s budget is unable to support the current personnel beyond the current budgetary year.’
5.42
Other schools have had to seriously reduce the amount of support they can offer.  
5.43
Another issue identified as a challenge is the long-term updating of resources and facilities initiated through RAISE.  One school stated that while the staff appointed through RAISE are now on the school staffing structure, the investment in terms of revenue funding will present a greater challenge as resources need to be replaced.
5.44
In some schools, while they will not be able to maintain the levels of staffing made possible through RAISE, they have used the expertise acquired by these staff to train others for the future: ‘the member of staff deployed for RAISE has already been working along side other members of staff training them in order for the RAISE programme to be continued effectively.’  Another school has put in place a rolling programme to ensure new staff  acquire the skills to deliver the programmes within the school.
5.45
One school, while unable to continue levels of staffing, felt that ‘the improvements in behaviour brought about through RAISE interventions has drastically reduced the need for further intervention in this area.’  
5.46
A number of schools, however, saw the current funding climate as providing a serious threat to gains achieved through RAISE.  One commented that ‘poor budget settlements will de-stabilise these actions.’  
